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APPENDICES

APPENDIX A

Appendix Al

Questionnaire (Pilot study) with Overall Means and Standard Deviations (N=103

1 My result in learning English is a direct effort of my effort. 2.650 |1.431

2 My accomplishments in this class are mainly due to the teacher. 3295 ([1.211
*3  When I receive a poor grade in this English class, it is because I haven’t studied enough. 1.980 |1.171
4 When I receive a poor grade in this English class, it is due to teaching. 4.230 |1.391

**5 Main reason I don’t like English is because I was scolded by an English teacher in the past. [4.916 [1.404
6 Main reason why I like English is that I was taught by a good English teacher in the past. 4.179 [1.563
7/ The most important ingredient in learning English is my overall language ability. 3.161 |[1.454
8 If I did not succeed in a English course, it would cause me to question my English ability. 3.362

v o - . a ne
*9  Ithink I can be a better learner if I make enough effort. 2.250 [1.395
*10 Tthink I can be a better learner since I have the ability to be one, 2313 (1.468
11 : I do not consider I am a bad language learner, although my test scores are not good enough 1.462

T 7 T : T
12 I feel uncomfortable if I am named in class and have to answer the question in English. 3.156 {1.526
13 It embarrasses me to volunteer answers in English. 3.145 (1.517
14 I am afraid that other students will laugh at me when I speak. 4.205 |1.444
*15 T worry about test results whenever I take a test. 2.330 (1.409
16 Ithink I can learn English well, but I don’t perform well in tests and exams. 3.886 [1.413

**17 1 worry if people judge my personal value based on my test results. _ 4.570 |1.603

. o

o i : g

18  When I don’t do well in a test, I go back over it to make sure I understand everything. 4215 |[1.286

19 Tarrange my schedule to make sure that I keep up with my English class. 4.067 [1.300
20  Talways try to evaluate my progress in learning English. 4.455 [1.269
21 When studying for a test, I try to determine which concepts I don’t understand well. 3.455 |[1.513

22 Ilcarn from my mistakes in usin

English by trying to understand the reasons for them. 3735 [1.371

23 My goal of learning English is to pass the class exam. 3.543 |1.446
24 My goal of learning English is to get a qualification (official evidence of English [4.138 |1.349
proficiency) such as the STEP TEST***, TOEFL, or TOEIC.

25 My goal of learning English is to perform well at school and get good scores in tests. 3.794 |1.451
26 My goal of learning English is to master how to learn English. 4.048 {1.430
27 My goal of learning English is to establish my own style of learning English. 4.145 |1.353
28 My goal of learning English is to actually use English in my life such as for work, travel 2.617 |1.610
and communicating with people throughout the world.

Autonomy ' .

29  Iam good at setting goals for learning English. 3.676 |1.683
30  Thave my own style of learning English. 3.970 |1.505
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I have a clear goal for learning English.

1 feel in control over my learning of English

I would like to communicate with people in Southeast Asia or Africa.
34 Most of my favourite actors and musicians are either British or American. 4.098 |[1.668
35 Ilong for American or British culture. 3.349 [1.758
I would like to make American or British friends.

37 Intelligence is something you are born with and cannot change. 4.029 11.691
38  Aptitude is something you are born with and you can not change it. 4.108 |1.708
*39 1believe I can communicate with native speakers of English if I make a proper effort. 2.227 |1.462
*40 Learning English should not be so difficult since I can speak Japanese. 2519 (1.596
*41 I believe everyone has the ability to master a foreign language. 2242 [1.458

42 It is too late to master spoken English since I have been taught English through the (4.485 |1.274
orammar-translation method at school.

43  Istudy English because I like it. 3.784 [1.453
44 1 feel satisfaction when I am learning English. 3,882 11.395
45 1 wish I could learn English without going to school. 3.019 [1.632

46 I want to continue studying En

lish for the rest of my life. ik 1.561 :

47  1am learning English because English is a compulsory subject for me. 3.148 |1.570

48  The main reason I need to learn English is to pass examinations. 3.3881" 112675

49 1 am learning English because English is a must for Japanese people in the global [3.077 |[1.531
community.

50 1 would not like to learn English if I didn’t have to do so. 3.460 [1.805

*Floor effects;

**Ceiling effects;
*%% The Standard Test of English Proficiency which has been officially organised by the
Japanese Ministry of Education and Science as a reliable test of English proficiency.

Appendix A2

Principal Component Analysis (The Pilot Study)
Items Factor 1 Factor 2 Factor 3 Factor 4
Q1 0.211577 0.227841 0.073059 -0.317639
Q2 0.254315 0.055811 0.390026 -0.199896
Q4 0.064371 0.294673 -0.079434  [-0.014153
Q6 0.340149 0.207998 0.240363 0.103771
Q7 0.009128 0.456883 0.124639 -0.081454
Q8 -0.392271 0.303024 -0.143328  [0.058142
Q11 0.548287 -0.211137  |0.057462 -0.019154
Q12 -0.177750  ]0.54576 -0.193055 -0.183051
Q13 -0.096339  |0.51733 -0.33991 -0.269286
Q14 -0.028148  0.560561 -0.425842  {-0.160609
Q16 0.208761 0.459281 -0.10198 -0.073522
Q18 0.349315 0.296885 0.046284 -0.582772
Q19 0.440638 0.273699 0.236151 -0.554387
020 0.50108 0.296634 0.293942 -0.451813

389



Q21 0.46372 -0.006717 0.405926 -0.401635
Q22 0.688257 -0.008554 0.208173 -0.320575
Q23 -0.573678 0.522583 0.002839 0.003294
Q24 0.504861 0.321027 -0.105597  0.19382
Q25 -0.401274 0.620871 0.041287 0.078922
Q26 0.471182 0.499857 0.173124 0.288392
Q27 0.462534 0.464015 0.147544 0.358355
Q28 0.684788 -0.044888 -0.415898  0.061661
Q29 0.700874 0.018507 0.065844 0.075721
Q30 0.55935 0.116119 0.331437 0.307864
Q31 0.625032 0.081372 0.123785 0.014246
Q32 0.696814 -0.03108 0.147364 0.252924
Q33 0.558362 -0.176572 -0.390283  1-0.253249
Q34 0.326954 0.267637 -0.211987  0.271947
Q35 0.51818 0.271154 -0.444737  +0.034022
Q36 0.691577 0.046182 -0.453946  1-0.100575
Q37 -0.085335 0.433304 0.322206 0.282593
Q38 0.031628 0.530075 0.177095 0.352423
Q42 -0.215609 0.556178 0.256013 0.007412
Q43 0.801466 0.024539 0.140853 0.201826
Q44 0.78338 0.090662 0.074078 0.15361
Q45 0.538624 0.165574 -0.288373  1-0.011628
Q46 0.812635 0.005761 -0.142948  0.109832
Q47 -0.619957 0.414943 -0.038876  1-0.103469
Q48 -0.474195 0.504012 -0.09691 0.079377
Q49 0.615343 0.034937 -0.353191  0.207965
Q50 -0.604549 0.148152 -0.024012  0.054091
Percentage
of 0.247205 0.111329 0.05887 0.05687
Variance

Appendix A3

Factor Analysis of Orientation Items: Principal Component Analysis with
Varimax Rotation (The Pilot Study)
(N=103) Cronbach’s .833

# Questionnaire Items lFl F2 E3 F4 h2
i  Fl:Autonomy (Chronbach’s alpha=.770)
26 |My goal of learning English is to master how to learn English. 673 |.147 |-.028 753
27 |My goal of learning English is to establish my own style of learning | 683 | 116 [-.300 [-.091 [.782
English.
30 |l have my own style of learning English. .606 |-268 |[-.238 |-.185 |.587
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12

13
14
23
25

48

28

32
35
36
45
46

I feel uncomfortable if I am named in class and have to answer the
question in English.

It embarrasses me to volunteer answers in English.

I am afraid that other students will laugh at me when I speak.

My goal of learning English is to pass the class exam.

My goal of learning English is to perform well at school and get
good scores in tests.

The main reason I need to learn English is to pass examinations

My goal of learning English is to actually use English in my life such
as for work, travel and communicating with people throughout the
world.

I feel in control over my learning of English.

1 long for American or British culture.

I would like to make American or British friends.

I wish I could learn English without going to school.

1 want to continue studying English for the rest of my life.

When I don’t do well in a test, I go back over it to make sure I

-.003

-117
-.048
.064
.238

086

.040

-.250
.065
-.032
212
276

-.075

.627

.003
646 |-.145
670 [-.263
633|416
.630 [.301
271

.606

=127 |-.791
-.145  |-.649
225 |-.688
-.007 |-.812
.067  {-.600

235 717

228

-.081

-111
-.263
152
.096

213

-.063

-.229
-.110
-.189
-.151
-.214

-.672

756

.661
.640
782

732

693

J73

18 -.202
understand everything.

19 |I arrange my schedule to make sure that 1 keep up with my 057 }.103  |-.150 |-.771 |.745
English class.

20 (I always try to evaluate my progress in learning English. 182 1062 |-.167 |-751 |.751

21 |When studying for a test, I try to determine which concepts I don’t|.108 |-232 [-.059 |-.686 |.777
understand well.

22 |I learn from my mistakes in using English by trying to 134 |-252 |-363 |-.636 |.810
understand the reasons for them.

Eigenvalue 10.135 | 4.564 |2.413 |2.331
Percentage of Variance 24.720 (11.132 |5.887 |5.687
Cumulative Percentage of the Total Variance 24.720 (35.853 |41.740 (47.427

Appendix A4

Principal Component Analysis (Study 1)

Items Factor 1 Factor 2 Factor 3 Factor 4 Factor 5

Q1 0.615252 -0.168476 -0.327438 0.053418 0.064876

Q2 0.505611 -0.29865 -0.45214 -0.041333 0.121327

Q3 -0.22894 -0.428299 0.33697 0.044386 -0.185636

Q4 0.723172 0.007574 -0.19761 0.196882 0.039375

Q5 -0.300297 -0.171612 0.452111 0.06513 -0.025111

Q8 0.499855 -0.057654 -0.156759 -0.002252 0.146435

Q10 0.604738 -0.076332 -0.463305 -0.021318 -0.015796




Q13 -0.177084 -0.432309 0.265208 0.266756 -0.229734
Q14 -0.050081 -0.346876 0.166935 0.443386 -0.148281
Q15 -0.083403 -0.244423 0.455738 0.199698 -0.155481
Q16 0.09491 0.039178 0.352975 0.303145 -0.039189
Q17 -0.161852 -0.323805 0.433831 0.188183 -0.20219
Q18 0.619974 -0.237798 -0.081818 0.167828 -0.238068
Q19 0.59334 -0.355147 0.013164 0.144918 -0.223289
Q20 0.537854 -0.28238 -0.066567 0.216994 -0.128007
Q21 0.640869 -0.144138 -0.053185 0.02772 -0.221841
Q22 0.653162 -0.165429 -0.175673 0.006084 -0.30063
Q23 -0.51947 -0.479858 -0.098651 -0.222993 0.182856
Q24 0.099003 -0.492104 -0.148015 -0.366657 0.062861
Q25 -0.359218 -0.602432 -0.187752 -0.309495 0.158447
Q26 0.238544 -0.562227 0.146255 -0.157298 -0.015703
Q27 0.300957 -0.53437 0.154337 -0.15161 -0.04302
Q29 0.678806 -0.111901 -0.030536 0.024937 -0.074795
Q30 0.643124 -0.168832 -0.276682 0.091903 0.012638
Q31 0.661196 -0.002647 0.065412 -0.149311 -0.050097
Q32 0.668195 -0.029711 -0.191319 -0.031147 -0.066786
Q33 0.544928 0.00267 0.458838 0.066817 0.413103
Q34 0.264329 -0.046803 0.162686 -0.055586 0.501669
Q35 0.395784 -0.0406 0.27369 0.177192 0.543896
Q36 0.529465 -0.033292 0.426374 0.123088 0.462088
Q37 -0.165419 -0.393288 -0.260022 0.200833 0.265607
Q38 -0.04887 -0.255699 -0.007549 0.137416 0.195005
Q40 0.416515 0.076251 0.193432 -0.406036 -0.188203
Q41 0.351529 0.070152 0.306753 -0.42705 -0.241027
Q42 -0.33721 -0.451422 -0.084202 0.436006 0.065726
Q43 0.781131 0.097718 -0.096406 0.103847 0.110332
Q44 0.7798 -0.008545 -0.045753 0.078142 0.120034
Q45 0.307099 0.008279 0.461666 -0.221655 0.029528
Q46 0.688565 0.092028 0.312939 -0.113499 -0.012951
Q47 -0.60275 -0.414934 -0.097886 -0.148005 0.115417
Q48 -0.460772 -0.559509 -0.073442 -0.344219 0.089381
Q49 0.479796 -0.187516 0.263635 -0.280671 -0.010839
Q50 0.633174 0.005703 0.390104 -0.276646 -0.009708
Percentage

of 0.242008 0.08327 0.071188 0.04575 0.040597
Variance
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Appendix AS

Ethics Protocol Sheet

The data will preserve confidentiality. The reason why I ask about your learning is
simply to improve teaching methodology in Japan. As you know, the project was based
on these studies. I would like to make my teaching better. There is no right answer. 1
would like to see how you think about your learning English. Before the interview [
would like to ensure the following points:

This interview is done with your cooperation as a volunteer.

You have the right not to answer any questions you do not want to answer.

You have the right to stop the interview if you think the question is inappropriate.
This study preserves your confidentiality.

SR W~

The data will be used for research purpose only.

In order to ensure that you participate in the interview on the basis of your
understanding of those points, please sign your name and date.

Name:
Date:
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APPENDIX B

Learner Profiles (Original Version, Written in Japanese)

Learner M

2000444 HEZRY >I—Fh

HHERAFHTETET -
ZD7 = MIARBRIADKEFRICHT 2E8EEZ-TREIBOTY . AAZLETSZ L3,
ZOFABEOHMIZIIZ<EENTVE A, ARIANVKEZEDL S BHETEE TS0 E
BHZEICKD, ZOBEOBMENHEICES X, KEBEEHRRITIEERT Y EHFHAIE
TWEEZEET, ETUTOHBIRDOVWT, dTREZLIAROEDTTLEI Y,

© "y B ) () FEE (CFE B ®F5_0440
@ HiRT=D¥E. R4
® HaFIhE TICHBEBEOE E /- 3B —EREMEL =l ENB D ETH.
( ) »3 (O ) 7z

@ QT 5] LEALAEFCBBRLET. WEMMIZROETY TIZE D £5h,

() 2AMUN () 1LHAUN ( ) 3xHUA

() 65AUN () 1#MA () 24MR () 2aERlh
® HIANEEIMMFE - NI REE (Zon) 2. FOHKRBEZSOEKMIC, BR
B (LIRS, BE, HERFEER) IKHLBRRTLEZI WV, BEADZLETHHN
FHA. HFECRLZD, VIR0 LELOELEZRRTLEI W, DED, HixkDHk
EFEER (R5H5R) OELIZIONTENTLSEZ N,

¥k TEBLETHLSENTLSEI N % %

(h%1) B TEESMNLEVIEBEREE R, T, Xk HEHZTARITKHEE LR,
Teis

(F2£2) ZOIAENSBAERSTERL B TERLLIBINLE LD TV,

394



(h#3) BEENBEWVONT, DLEFITRo/. LML, ERIBEREL .

(BRR1) REDBAANETHLEITESZDT, ETHIFZICE-EDN,. HEDLTEF
o,

(@K 2) ECFEIC. LML, SFEZEITET EA> T X,

(ER3) ZBMD=ONBDMERL THBES SVIZE>/z. KK¥EDARIIHEBOHIKLE 2 &

EH
N

I

Ut

o

(BfE) H@. LML, REREFAHTHSLE, HATRIBBOTNS, KR2HETUGL
WEB-TWS, Rk, EXACE, EHEHEHENDHD., (HLWmRELZIND LBV, )

(ZFDfh, ¥, ERFTFAR, PRELRTRE) —INEBRNS TN T Xy b Z2F W, KK
mHP-o T,

2000/ F4ABEL200 14E1H BEEY > r—F

LROFNCI S > TYIVEDIFTTLSEE N,
Bl ZHmEIIHFESE. (1 2 3 4 5 6/7)

12<ZEDEBD 2IFEHTIEES IEBEEMNEVNZEHTIZES
4 EE5NENAEHTEES RN SEEAEHTRESRW

6 &<HTIEESRY /TEABIENTERN

*INDDTFOILDRNEIBENWLET
*H20004 47 OK200 141

395



1 SEENF E 720, BONGHLTE N, (12 1B 4 &6 8/7)
2 PFEMF E DT, RN NN ST, (ale 2y 8¢ 48 BUERT
SEEMES LTHHFEIIANAZNDIL. D EFEERVNSE,
(112 8 4 5.7
AFFENMF EIRDIR, FHL T TELLNSE, (1 2 ® |4 5 6/7)
SHFEME S L THHEITRNZNDRE, SUEFLITEALEN S,
(L2 -8 408 @77
6 HFEMNED LTHHFZITRNABNDIF, KEE2FETHIHBZREDT SNV NST,
(1 2 B8] @ 5 6/7)
THEMNED L THHFERNZNOE. EREORETLIASNEI NGNS,
(L' 2 3 @ 5 [sl/D
HEEMNF E R DI, HEORENETHBNNREL >N ET,
@ 2 '3 4 65 6/7)
O WEEET ZLITIIABND S, (1 @ [3] 4 5 6./7)
1 0 #RBIIEL. (1 2 38 @ 5 6/7)
1 1 EORFITIHEEND S, (1 2 3 4 ® [6/7
1 2HFEDOBRETUTOENTEARTINERSBEVOIIRIET 2.

(1 2 3 4 5 @ 7
1 SEHEORETHRECTHEMEATHOAETEANIEEDND LY LSRN ERRITE D,
(L gl ael 5.7
1 ABR¥ETREZFET L, VITAA-IREFOEEZRDBZWNELERIZES,
(1 [2) ® 4 5 6/7)
1 5HFEDT A M EZITHML. MRENDLEITE S, (@ 2 [3] 4 5 6/7)
1657 ANCIE. HAOEOKBENNRETERN, @@ 2 |8 4 B 6,7
1 TRETEENBESEBZ2ETE, NSy lich->TLES. (D2 3 |4] 5 6/7)
1 8#FEDT AR T E AT, LTHMRTELETHETS
(1 2 3 @ [5]6/7)
1 QEFEDREI DN TV BRI AN OFEEMHMED<B. (1 2 @ [4] 5 6/7)
20HBEDEETHFELZIEN, BXDNTWENEIAF Y IT S, '
(1.2 /3| @ 5 B/7)
2 1 HFEDOT A Mhshz L TWARHE, EOEambMSanhRaD LD &5,
(L 2l @ 4 5 80
2 2HAETHIEVWE LML, ZTORREEML, TINSEES LT 5,
(1 20 ® 4 5 6/7)
2 3WFEEFRDIL. HBDI=07Z, (1 121 8 @ 5 B/7)
2 4 HFEAEFROE, k. TOEFL. TOEIC 72 & DB ST B720 72,

396



G @B BT
2 SEBEEROR, BALTA P THORRERIEYE, (@ 2 3 4 5 6/7)
2 6 WEHELROIT, Wil R HHMITESTEEMLL LD ST,
(1.2 @ ]G )
2 THIHELROE, HMCH o FRHEEMLLIE VDS,
(0. el N AL o e
2 8 HWIEZF RO, . JKiT. TOMTHRAOAL EAI 2=y —2a > EDLEVDS,

G e A B e

2 OFME, KBFHICBNTHEEDLBZENTES. @ 2 3 [4] 5 6/7)

30FME. HATRD OEFEOER G EER> T2, GON 7 QAR R e
3 1RMTIE. kR RGEFE OBNNH S, (1 2 @rd 5 8 7)
3 283, BADOR—ATHEEFHETE 5, @ g 3 4 G
3 3WNDOKEERSTADIDEN, @ a0 4E )

3 ARDIF EPHBRRTFIITOE LA ENT AU AL FU AN,

(L i Lot <BlG )
35FAIIT AU HPAF I AR EDKEBEOLICENZEL S,

(1 8l e 5. 6 7))
367 AUNARA FUAANRELFBOEDOKEED D2,

@ 208 4 567
3THREL NS HOIL, AFNDOEHboLHDT, EABILDTERNDHOL,

(1 T2 8 A5 Bl T
3 8HHF BBV TR EERERIT, A1H > TREMREFNNHEDO> TNBH I LT,

/) e o S R e

39ZNTIE. RIIEENTESLIIAS, @B 2 5. 64T
4 ORZAABHFEEDOEMS, KBEHTEHLICHE, @D 2 3 4 5 [6]/7)
4 1H#ICHINEBEEGT RN D B, f 28 4 5 g AT

4 2RI TNETEEPLDICKEEEATELDOT, ARFEEHD THETE D,
(12, Bl 5ia8iin)

4 3RHNGE Z WY B DILHRRIF E M 5T, (1" 23 B hAT)
4 ABFEEWRLTND L, ETHMEBEND S, (12 3] '@ 5. BT

4 5 H5EATEEMBTENENNOIKEED, @@ea's atmiie e
4 6 FEEITEMBEFEITOELNELD, (@i s A vs e b

4 TRMEEZHRT 201, EENDERBLEN S, 0 N 1 -
4 8RB E MM T HDIL, B CEWEER BB ICEHET 207,

(rofEl e a BAE A
4 9 @A ZICED AAANE L TREBREGEIL BN S M58 5,

397



Lo 20 B s e
50 WiHFHIRORELLFTINSDOTRYLE, @2l 3 s BT
*INDODFDIL, Fhid, BABNAZODMEHR ES W,
BHhBOMETENE L,

20004114 HHEHERY > —F

1) ZETRERZREATZSLOXARDEZNTIh. BLEITH SIS, ESLTTIN,
B0V, HEETRATESLIICASDE, BRDERANEN > TN LI BEANTEN5,

2) HBBCTERZEBHIZIDIZHLNTTN, BLEDITHIRSES L TELEENETH,
LW, HEAETHDNRDHELWIELEZE>TWSDT, ThEEBICIT B EIZ
RBISH LW,

3) BRIFICKETHCRRZLZIENHDETH, TNREDKS7RBDTLZA,
RICAEDEHA.

4) RAUBERMAL. AMTHBLETORBELETA, bLESTHBAS, ESLT
T
BV B U A,

5) 2070/ FTRVEBEFERLUTVWAZLE, BHBDEFKRILS LR 22N T
<FEEWN,
R HoOBBZIZ-ENEERLT, AHTEREE,

BEFW® : WOERMAEONS I, EFRAHI BN -ELEE,

6) OO FTRHBELVEBRLTNEZEEE, BHERAFSEERLITVWAI LE2E
NWTLEE W,

398



BLW: \Wa e RhLdE,

B HFCKGRT DD ICERERL TV ELEE,

7) TV bADZIAETIZ, AEHITDOFENTTA,
HOOBERZZNRDICKEFETRIATESZ L,

8) FIV—TD—H&ELT, 70V MCEHBTZESZERMTID, £hHEDEMTER
W EZAITY N,
HROEHR, HmZzXRHRTZHIL, HRZLIENS I &,

9) BATIERITIIN—TFELTHEEZ TR LEZESBVETH,
WD ENEXRTN,

10) Z)—FELTZD7aPzy FTRZERTEZSNWWEBNETH,
BB THAL TTHZEER DS NN,

2001414 HHERY >r—b

KRBT BT 2 r— |
ZO7 o —bEBRIADOIEFRITHT2HEZZDRZBOTY . AAZLKT S I LI,
COMBEOHWIZIRESEENTVEEA, ARIANKEEZEDOL D BB THFETL00%
BRHIEITRD, ZOHROBNEZMEICE SR, KEBELFEERIIBRERT Y EEHSE
TWEEZEEY, ETUTOHBIZOWT, HTEESZLIAICOEDIFITIEZ N,

@ B O & () FHE (FAL W) &5_0440
* k TEBETFHLSENTI LI * *

399



00v

R
QRBEHMET O T LNCAR2YRFOYE AWy W ELMEIHEFEO2 (WY REN
WCXRNZR) WhLYCUPRIOYER2—~LIUH ">YURLOGURMEIGUTYE ®

H

QWS YTI AL AN £ 25
YLD MPIHTHOX WAL YANLRHARNOG LEELT LKLY IR @

I ASAUARE 2
(EELLYCEYNK) "GANLCR2ROAYNBEELEE O

HHCEH B2 VHHL QS PLRHLNLCE
CYELVHRHROY WAL WYL RIARIUY Y
R (YEEVNEACTOR) YERNEROQRURLNBEILRPEWH| 4 TEOLO2 @
VAR LEE o (O

WHERLT S

WHESST MYRLA97 ¢ YLAL(dd:T MLrc1222: T
MMRILACEAX2)
L%
OV WY EIVHHERINSR WYNERIY L AL (A EA—LAANLAE—E ©

CRRYUNVEEY CH LN EBEALCL (NMLEH °StN
YL PIHEFO 2
CWYRENLN /WEERNLNFHINFWEOEBHONV 4 TAQLL-NLO2RNUYR @

RYUMATEA—LAANLCNZZRIEFZHREOYH "LREEHE 2.4 H
CYELEERNHTURLWERMPERYYRINERZ 4 TAOLO02 ©

CARLWHERZIDCNZ ZLFEZHE LRI EFFXHREOLYR
YERNHRARLWEZMPL NLOUURILNEZ 4TL2O0L02 ©



® Zo7orzy hzELTHCKBORNNEE > ZEBVETH. TR EDEETT M,
BHIIBZATTN. _BS5. BHHDB- TSR LZEFEDEFLMBREND LD TR
Sk

@ 4BOEHEHART, BERERITAZECHTHIHEREITTD. HDETH, ELEREL
FIh, FNUIESLTTID. HD, HO TINEERTELENS,

@ BOEBITAZEICELTIE. AL—FFOBESA T4 0 FOBTIIREDOEAND,
BENMEVWETH, FRUIEDLTTIN. DREDWVWAWARERETEZENL,

20014%5H M

<E#HE : MBRH, FTOWSONEMIETIELWATIIE, IIFEEEDS 5 —DDHEGFDR¥E
BHDELETTR |TDEED, TFINENREICH T EHIREDPEOIZE S TLED. |
BOREEESBEBNELED, | E D0V SEEDFHEEAD S(laughing), o/ EEIEEICE
2T Fab, >

AN &RTEMTINS BV A TR,

<HEHE : FHI057200>

Zo&. BDLEEIZ. BHIZTFLEEREBTYARAZ T2 THEAET. /1ETHHSHEMIEIZD
WEATTITE, jDOT T LRI MEN S LRGN LET, [TARDHEDTE o=
SGMULET, /EOTHOMDRTMSTZATIITE, (B EREDLRNIDENSTZENDD
ME—HIRTY, /ITobDOEEDREIDT, EobMNo20bATFDED HS] LS LD T

NUTHNEEFETRS) EVNINET FHEEDEINVELNVEV S ESE LN ST,

<HHEE : Ao & TLESHGFUNONEGFDRFIZE D TLLED. >

401



RAVEES 2D TREATTFE, 2 IZ0%EDHT IS ARBLLS THND T2
TITE, BAREDTRBDITIKELN o EBH>TVNET, [LERADNZD AE—
RBBENL, BRIIFIVEBTFREZETEVWSITARENABHEINT. .. /HINLIEIEED
RAVEEIE, ZWRT LY R —BEWRERET, DD THSIZATITE, EDEED
BB roELAENTZENLET,

<HEHE : TlE FEERDSRORETI > E2—5 #0255 writing P discussion DM E %
LZEDEBIEFATNEEENETIIE S, THETOMETI R, FFEDFEFR TORDRE
T writing strategy EWINEEZLDREEL T, TEELSMOBETI E2—SDRREED
BoZEAULPBNEEONETIFES

LE, HZ255)

<HEE : BN TINH, ICd>EZ2—5DIFS5 BN 0EL T, |70 T4 7 DIES
DEZENSDIE, EBSDTOL T NETBICFHBEFETLED, |BBVNETED TRNT
I, | IEEICE>TH62E560NTT, >

KA O Z ETI D

<HEH#E :UC»E< T BFOF4T70>0POELELA, |, 13V FHN0HEREEL TED
D ENENIEET T >

Ao, BEDEWNIKFEMOS A T4 > LESEEHOIIDUHIARRA W EIHH T
AT E, P00 BBENREEENWEZVWRA R EDWTWEZDT, /bbb o T3
2] EDBEBHNRENDBOT KRS Z LT > TT,

HH#HE @ Tl D700 FOBERLHAIIZDONTHRENEZLZSNBZ T EEICHHL T
SEEXN, >

HAGE TIIMBLZA, AR5 LR THRANRTEDOHAEZZINDANITEETONTOMND P
TLEABIMEND, RTEZAIIHRA > IHRBEMNT, /HEIHEDGETHE DM <KD
SN S TEDTEMN o . PEENEBRL TP ELES, HRDTTKBHLALI AN
SEEES EBNEY

<HH#E : Tlt, ZiF#ETI>E2—5f>T, BFEFRERL> TRELELZEITE, TH
IZXL TIEE S TI 5, >

402



T WVWNWERBWNWET, (SAEAVREXELMNYIAHNLEVDT, /oo 07NV 77Xy b T
ANUTELEZA, [§TLEDIThoImEBNET,

<HHEE : JN—TTHRABTEIZEIHLTIRESITL £ 52, >

DI —TIZONSENTE, BREADTIN—TIBANERDIENH > T, TILRDNNRDH
SEBNWET,

<EABEE : Ih—7707x0 MNIEMLEESEFIZSDETDH, SENRBEVEEAD. |T
DERHEDBRTSES N, >

FTIKERLEEBEVWET, /000 AR THEB ENRENCHAURTEE>TEHELEZL T,
[FNT—2O0HDEFELEDTED LT TNV EWIH T, /JHON—DODEELRTE,ZHoTNVS

AREREVWSDT, [T TN—7BBAEVRHOIIBLELE.

<E#E:@UC®. EFEDLHELEL T, [speaking ® writing ICX TS HIGICEETI . /€5
WNWIDIEBDFETH. |5, &b, TOEMEDXTFIN, >

PRODIAT4 2 TELT, BARORMTHERRLT. AARICOP>TH552LELT,
ZARIZODEVWFHES N> 2DT, RIFDTIVERBIIEDRA > EBNET,

<HE#HE : ThE, PICHEED 4 H EHLEL T, [speaking 1 writing 125V S F LD DFEEIZIL
ZAEIZB D E LD, | EDEHIL, >

RO XVHS DAL, RENTFFEROT, /| BEEZITTH. BRFCHTIALIZEICHN
ENTHRVWWDIRERCIZL T,

<EBE :A—INTLELF—2 a s BRBIC B ELETES, /BRIDVTIRERZ S
TTEELED. BBVERETOSIENTLEM. /ES3TLLD. >

o0, HAHFGOHTHED LT, BARICON>THESA T, §I<BEZH>THRRTE
EBEOTWET. // #Efit 2/ i En, BiEd+2TETELI

<H#HE : Ao& WFELAAEGTEIAICEBBICCEZEATES5 2 TNBEATIIIES, |[EDD
ENSONENLIEbDSDEITHBREDHFICSBATIIES, |[CEHRESILTHEN

403



SDEFITHELNATINE oo |ET. 7TETITR, [ESL TOHFPHEIZHRIVZ DI
HLNSNECEDRBOENEIE) EVVSET B0 HEFEDLHADRETIE 61 Z27%D0 4]
IR TEIN, | SHIEESLTTT N, >

Z ZI3FFITRNWTY, /ZDREDRT T,

<EHH#HE : 15813 7 X FOFEICHEENDEICZSE N ID) [3) EoATITHES, 45
B LIEETNETTR, >

o0, KZEECRS T, /EOBREDE EIIERSPLERBRH 2T E, (FNV—TTD
ERETEIRBINENIREDH > TEI RO IEAEERNET,

<E#E : 16D [FXIRNTHERETE L) tWO05THbRLCTI N, >

L'il/)o

<EHH#HE G €Hh1s51 78D I(BRTELENWESBIENZwIIZEZ>TLES) CHBSIAT
EFdh, >

oD, HERSHENTH DD THOMNDDY, MDHEFEDREBRANTIZ, YA T ENEL,
ML ZEMTERN SIS TARBESTERNDL, /B —DDREDEETT.

<HEH#HE : TON6 23D, [HFEFEASDIZTHABDZ0) E0 D DWEIENED#EN AT
R, FARES B> TB3ATHE, >

oD, Fh—TOTn Ly hENERBILIRES T, PoXDRABRMNFETD G
Z) FRBTENTEBAPRERLCEL,

<EHZE : 2 6 BORFEFSANTITE, [HROGIZFAS TG IEEHILLZE DS £S5 D
W) 25 [3) 125> THETH, >

oD, HIZEDHATHRHNEND LD, LD BAFLTE2ON—FOEHEE>TA
THFE, 4EB->TIE, TOWIXFEORET O I MPELNWERKLEDT, LW &K

UTZBZRNZFEB LTZWERES K DIz,

<EHEE : THRCEZFELTENA LN EVSDOEENSDETIHES... >

404



FRERABETTERS, AAUREFELESD, KETRFEL THDIETHENNDSDBDE
LB N5TY,

<EEE :Ta3za=f-2a3 8RO EN] EWSDBINBHATE L,

PO GETRERZZ ELEFKRTTY,

<HZEE : 2Fh»s, TBREDSSIENTES) I, BIBESI LeRPoE1E,.,.. >

PIED, HATIARRE L TENZR-BRTHE S 126 DV o7, /413, HETHFDEAENE
IZL7ZDLT, BELWAKEEDMN -T2 5,

<H#EE : HH#EZAENRSS) W O500BXCEHTI N, >

PiIDESTT.

<H#EE: 33, [ XZEDODEN) W50 T3 056 1) i3> TWETLER >

RIEID, WAABREETHET ZEITRELWVERETHOT TR NS, /TN T S MMAENN
O LWEHES T,

<EHHEE : 36. HHHD,., L5020 TTH, >

X,

<HEE : ZhH 5 THEIREZ NG ELEDEBES Lo lA TR, >

R0 BHRETEASND LRSI KSR 7.

<E{%gf :ﬂ/&” [Exﬂiﬁﬁ)/j‘/‘:ﬂﬂ'éwt‘ﬁ)b‘”‘ &g)j@éﬁu‘fg‘—@o >
i,

<EHEE : 4 7HD TBEEDSKHEFS) ENIDEE D TIH, >

PR, FEEDBPDHICE > TRELWER S NS TY,

405



<HHEE : €LES., BRIEFAES T, HHFNDFPEICH L TEENWESESIPTINR. | T
IBEDLE S L HFEFEHTEENSHYTES DN TI . [TDNAo >

BREDOHIIEEBEME S TRFELELDENDI LD, /D, AL L TEZRTHASLIIILT
WS EVNDDNEE STz, RIZDIPEICTADIE. TERMOES, DENENDIDONHH
7o /LML, KBXRZEDLZDONEDOHEVIRKICET, 23225 —232&L50HK
g, /DA SGEOREWDEH > TH, MFECHPOES LRI ZTVERAZ ZENKYE LD,
27ZDT, [EINIBKRTELL R,

<HH#HE : €LES., §EATN, BEBEADS X, —ADEFEEL THPENASDET
Do |BIFEHFILROIEEBNETDH, |CDEAIZZATIH, >

HABENWIKDEEEMAZEVIHIT, BAOEANEIRS>T, /o E0HERBBL AL
IRIno e, HEEORAEEZNTELVMRENS ONZNSOMD £ 7.

<E#HE : COBFERBPICMMPEZEDICKFZE, LLI0M0EETELELLETL LD
gy >

INETLARMNS A, SEOMRERANER T, DVD 2, EEOFRZRLENS KL

DEOTVBALERE, /oIX0 HEMITERITHT DHFLRBRANDPLONWT, (250D L
ZRIEML XL

<EHE : REDHEMTIN, B, ifFHPED, BRFAREDPIEFEHABR DY E. 7B
B DL TE LD, BF OB EDERERE, BENCENWTHEEL TVENES N TI A,
T €L, 7027 FTEEFLEZEDREN TOEFTICEEVMANSDEXLLETL £ S0
=

oD TOP 2 Mk> T, RABEVWDSKDEFEEM > TELATHS EVD T LN OM
SEDT, /o EDHEFIGEINPESEATTTE, /TASIEEE ENITBNTHD LILH

MEZPO>TWIFEDIBRENLET,

<BHE: TOALI, |1 4BDERDITTONEDTHEBLET, /D702 M5
ANBNZEEDDIEMTL £S5, >

TOEMHEO>TNBEEDIC, KHEPXEEHRADENDI LD, /AARTHEZGODETELAT

406



HoTNSENS ZENBHOHRTON I ENBFORTHILIELLEBNET,

<EBE : 130, BOBESTENET, FoZ5TT. >

Learner E

2000448 BHHERY > —F

EEEFHCETDTY > r—h
DT 27— bIARBRSADEHRFBRICETL2HEEZ-TREIHOTT, MAZLKT S &3,
COMBEOHMIZBEZSETENTOE A, BRIANKEFEZEDOLIBHETHFETLZONZE
BoHZ LTk, ZOMBOHMEZNEICES A, KEAFERRTOBERT S Z2HHcE
TWeEEEY, ETUTOHEBIRDWT, HTHEESDLIAIROEDITITILEZ N,

@ MHH B ) L O FHEO(EE HE ®S5_0438
Q Bz, R4
@ HPREEFINETICHEEOE /IR —EMMBEL I ENH D ETH.
( ) HB (O) Iz

@ QT 53] EBEAAEFICBENRLET, BHEMBIIROENIZYTIEED ETH,

() 2;EmMLA () 1HALA ( ) 35HAUN

( ) 645HAUN () 1N () 2N -
® BEIANEEINTFE - NI 8 E (Xo0F) &, ZTOHKREESDEMAKNIC, B
) (FPEELLRT, NS, BIE, RERFTEER) ICHELSBRTLKEI N, BEADIETHHEN
FHA. HEITRBROZD, VIR0 LEELOEEERRTLSEIW, DED, HR-DK
HEEER (P2R) OERICONTHENTEIN,

¥ ¥ TELLETFLEFNTLET % %

(15 1) B TA —ERIGHEORERA T NBREL SO T HEEL AL TOELE,

407



2N SRR E KO E L . FEBIINRDHETL 2.

(P 2) W TEEERBARTHEL .

(h2£3) BUKEOREBZ TS NBEEICOITFE-THLHY, MO LITEXLE.
FEERBARICHAED B LEL .

(B 1) ROOEDREMREDEL 2N, TNETHEDHL WHEEEIMITH > LA
BADEDT, KETLE, BI1EOFA—FNIAIa=F—3 3R EIITEEL,

(ER2) BENRETISHTONE L. BEELONDENTVEDIZ.... THEFL,
CO¥FETEIRATVERA.

(B 3) MEEEICRED, v Y —EBROXEBETEFTLE. LML, EXIFEMTEN
FELWHDTLE,

(BfE) ZBRAOMMIIND T, RFENICE-<HENHD FHA,

(Z D, BN, ERFEER F2ELAT72E) NER L, 2FOR:, B> TWHhHROES
BEEEICT>TVWELE. Y22 LEDBRDBELEDE, ETHELADETY., EDOR,
GloBL 28T, INERSENSKBORITHNELE, ZITHELAHETT,

20004HBLTU200141H BEETY> —F
LLFOFICARS > TRIVEDIF TS EI N,

fl wmEIFEE (1 2 3 4 5 6/7)

1E£<EDEBY 21ZEHTIIES IEBEENENZAITHTIIES

4 EE5NEVARHTIEES RN S5IEEAEHTIEESRW
6 Z<HTIEESRN /TEABDIENTERN

408



*

TINDODOFOZLDENEIBEFENLET

#fl] 2000448 O 200141H

1
2
3

73

8

9

1

il
|

2

2

KNP EROIR, BAVBHLTEEMSE, (152l A e T
PEENMFE RO, RSN WD ST, (1 2 @ a Be )
FEEMNES LTHHFZITRNARNDIE. S EFERBUAS T,

(WMol 3l e e T
EAMFERO. FELTOWTELUASE, (1 2. @ M 6.0
ENEDS L THIFZIIARNBZNDIR, SUERLIZEAENSTE,
(1 2B ey
RRMED L THHFZ RNV DR, HEFEEEHTIHEmZADT 5057,
(123 @ 5 46l %)
EMES L THBHFZ RNV DIE, BEFEORETLASNZIERH>T=N5TE,
(1 " Ziwmd L4 weiie
WEEMHF E 72 DI, KEEORAENETOVNWEEL SN ST,
GRG- F  lEa

% H

%

KBEHT T LITRBARENS D, (1 2138 4 .6 J6/7)
0 #FBIIGE. (1. 2 BN B A
1 BEORFITIIHENH B, T S T e

2HFEOBETHTSNTEARTNERSRNOREET 5.,
(1. 2ly@ a5 647
BHFHOBE THRAECTENEATHEATEANI EEDND LS SRND ERRITR S,
€1 2] @ 4 E e T
ARETRGEZET & V TARX=MPAFOHGEEZRKDIB NN ELEIZES,
(1 %2 3.8 8 8/

SHFEDT A MEZIF BT, KERAVLAICE B, (1. 20088 45 56479
6 A LTI, HADHOEENDRIETE 20, (1 2@ 4 I8l 8/ T)
TRETHRENRSERBEZFET L, NovIiBo>TLES.

(1B i hp e )
BHFEDT A RTI X< WARINE, LTEMTELETHET S,

(1 wis] @ 5 e 7
9 HGFEDREITDNTVIT B LD By O¥EEMMEDL 5.

(120 B i@ 5 s T

O WFEDRETHFH LI LN, FOVTVENEINF v T 5,
(1 2 3 @ [5] 6,7
1 GEDT A MR E L THWAIFIL. MDA SBUARMD LS T 5,

409



(1280 44 Bussl e
2 2HGH TV E LIHE, TORREEML, TIM5%ED LT 5.
(1 2.l 2 s Le AT
K ES RO, RROEDE, (1 2 3[4 6 6/7)
BEEEROE, k. TOEFL, TOEIC 72 & D&k ERE T 507,
¢ sl e iR e
2RO, AT NTOLERERTEDE. (1 2 3 [4 ® 6/7)
BEEROW, KBEYDRNICESHEERNL LD BT,
61 2 RRE L6 T
2 THFEEZZIDIZ, BACHOLEHHEEHLLIZ0WNSTE,
GNRE L G
2 8 WHELKOW, (HH. 1T, TOMTRADAL EAI 22— 3 L2 EDEVNBE,
CL40) ) 8 e dlsl TRy

2 OFIE. HFHEFHIBWTHEEZDL DI ENTE S, (1 b 2 SRS G )
30FE. HARDOEIEDEE HikERi> T, G120 Bl s pl A
3 1RACIZ. WM ERE AR OHNNH 5. €l 2 Sl Ao BT
3 2RE. BRDOR—ATHAEEFETE S, Gl g e el e )
3 3MWADKEESTADID N, S TR )

3 AFADIF ERHHEDPHFIZ T DR EAEDT AU I ADA F U AN,

G 2% 8 il Bk 6.7
3 5RMET AU NRA FU AR EDEFEBOXILIHENZKL .

(1 Ygp @ [4 596 1%)
36T AUAARLAFURAANRBREREEOEDLEZEZD DIz,

€T e L
3THIRELVS DL, LEFENDE(HbOLDBOT, £XABILDTERNHOL,

O 2@l S
3 BIGEFHICBVTRDEELRERIZ. /1 H o TRAENEEENBMHEO> TNDE I LI,

(1288 @us" 67

39BN T, FIHEENTE B LS I1T125, & Wl R R P
4 OFMIAABENFEEBOEMS, KFEOTEDLSICRS. (1 2 3 @ 5 6/7)
4 1 OAEFEB G T HENNS S, Gl O R e
4 2FNRINETOREPLICHBEEATELDT, RRFELHDOTHET E S,

S S TR ORE P e
4 3FLAVHEE B MR T B DR BB NIFE 15 7, (I 2z @ 6 BT
4 AHFEEMBLTVD E, ETHMBEEND S, (1 2 ®[4 5 6/7)
4 5 5 A THEBEMDRTENTDVDIZE-ES, (1 2.]3l@ 5 B8/

410



4 6 HHEFEMBREFKT TNEZNELD, (120 Nalio sl Bl AT
4 TRDEEZ MY B DI, HIESUERE DS, (320 8l & S A
4 8FMIGE AR B DIE, B CEMRE AR ISR T B,
@2 is SRR
4 9 EBHER 212D AR E L TIEREFIIBELED S Mikd 5.,
(1" e (8] s e
5 0 % FEIIROBHE 2 LT T<NBOTAYZ. Gl 2 Sl B s )

*INDDTFOIL., F2id, BADBNARNNERERLEZI N,
wWmhdboMETITNVELR,

2000411 ABHERY > —b

1) HFETERZRBETESLORXADIENTIN. bLESITHD5. ESLTTIN,
ROV, HEBETERESESIENTENEG, MOEDOAL bHRLABNBEDFEMNTE
BEICTRBREERINS,

2) HHETHREZRBETSDRBELVTIN, BLESITHIREES LTIEERANETA.
HLW, HEZFETIELIHENTOEVWNASELRS,

3) EMREUICHKETHCRRZ LI ENHDXITh. TNEIEDLDRBDTLIEN,
HOEH A,

4) XA EEZERAL. AMTTRBZFEITOEIRELETN BLEITHBRS, ESLT
ESERS

RKETS, bELOHBLEHABTHAMTIHET I LICRERT DS AT, KEBIIIMEN TV EWDT,
RBEHLRKRT D,

3) o770V FTRODABRELELEBUTVRIELE, BHEFRELRUZIEEZENT
< &N,
B RBCTERZERBFIIHMENESZAHDZ L,

411



4) ZO7O I FTERBELVERLCTNSZEE, BOHBAELEEL TSR LZ2E
WTL7ZEZN,
BLWw: IN—TOANEHHLHDZ &,

B

5) Zo7Oyzy "ROBIAETIZ, AIZHIZDFIZVNTTH,
HDUTHRETEREZRBETELLSICADEN,

6) ZIN—7TD—BELT, 702z FICERMRTESZZLIEIMTTD,. EbEDERTER
W EZMTT A,

7) HATERIN—TELTHEEETDILEESHNETH,

10) Z)—7&LTZO70T 7 NTRIZZRTELZSVWNEBWETH,

200141 AHHEERY >7—hk

KRBT EHY 2 — b

412



D7 2r—NIBRBRIADEELEHICHT28EE/-DOR2HDTY ., MAZLKT S Z LI,
COMBEDHMICIFZ<FTENTVE A, ARIANKEEZEDOLDBRHETEE T 500 %
BAHZLICED, ZTOBEOBMZNKICES A, KEAFEERTIEERT Y 2EHAIE
TWEEZET, ETUTOHEBIZDOWT, dTREZEIAICOEDIFITIEIN,

O #H B () & ©O FE (L HF BS5_0438
¥k TELHETHLBNTIEI N ® %

@ Zo7oPz/ bERBLTHREDIN—TRMZERTELEBNETA.

Bhdsr e, T—<RET HHEAH,

® To7OPxV hEBELTHRIBFIIMAEZERTELERNETH,
HROERZKETES Z &,

@ BREFIZOZN—TTOTz bAOBLOEBREICHELTOWETHA/LTHEREAN,
Z OB I T M,
EEOMNEEZITMREL TS, ROSNELEFITERAEIRLENS,

® F—SNTVEIF—a iBUTSyIATEXLEN. HBVIIBELELEN. UTFOD
&5
IV ZEDIFRE N,

1:2THUTIY IR 2:%0DPUTYIR 3:EBSTHARN

5: ETHHE
ZOHBIIMTTA_ HBEICEZSNEDAEN B 22N 5,
® ooz FIBRETKEFBLTELEHOEENE T, (EDKDITENETHM ., £
oo TRUMFETTH. N TTH. FOEBIZBRATIT D,
Fok<#S., BRETOXEBEOBEIECTHMEC O TNT, (FFIKRIIIN—TER/bHo&
M) ZOHTE->TWVS, HFEIWRoE, BARTHATNEIZNARDOBDONTESEERKL
Zins,
@ BEANTEYLEDRESTLEN. ELDSETITH)
biotBHAELSEPOE,

® HETHERNTA—TLATHFETZORFETLED. NTLED, TOEBIIFTY A,

413



1454

<YLV C 2 FIFHOEENS OV 1T/ b2 2 ¥ D GF >

PR CPYNEH L
CCOWMEZHBEILHEY/ "I ALLVYIYCLAITWHO Il "RMEHOQ29L2Y/ "£2YSE
WRYCTACAYWEYURZ 2CNZ? REREXYNRCTG "R2Q/ "222¢22 624
WOOERE L HRELAOV2LY DL USTRELELIEN 2] /RFHOHOC—-CR

< PURBS2LFBFYANLCEINCYCNCTZ PHEHOHL, YA CHAC

TEIEMFER "GP FHEREYLN L FL) " YACAFRHNL VLG UZ) CLLFEHOL Oy
\TLHANVLZEIRYL O#EFII B4 Y L2LLE/ “VRASLARMYEYC > & - SFH>

HHHSHT 002

CER A0
P QUNTLUEIERDIL A X —AY AR CE  WELINCRBIUY S RNEWER
‘QNEFHOBEERLHOL L VLI LRFOLZF—AY "RLNHAR 22D H @

CQUMNINYEIH O 2 o WED DN CRPIUS GEE
NHHEAE "CELROD WEALCIREHZENAR 2 LWHEIH 2VHBMOHY @

QWARLYIEHK CCH UNIORL RIS o]
WELFHBOX U WEERNH R YCREYHBOBEEIHLNERZ 4 TAO0LO02 @

UCWT LOZRLIVNCAFY ST ROY N R¥ WL MRIHEO2 (Y REN
BWCXRNZR) Wi Y CUPROSERZ2—LILUH "STURNLOGURMEIQUFY ®

"HCYZNIEY T 2CHRL-TALLC °BH



<EHEE : F1Y#EENT IR ENE2TELRZNTI N, >

EDFEL. /RAVEBESTEATTITE, SR EAEEEHOMRED. /... XEZFH
AIEDT, HEVESWMOERTRIEA> L EBNVET,

HBHE:: A>E, EFEEOMPSRDRETI > E2—5 202056 writing  discussion
DREEZ L EDEBIFATNWBERANE TN, BEFRIC writing DrF X N2> THELEL
i, MDBRETHH I E2—5DEFEIZSDFLEZTITNA, >

dAEa—YEE->-TVWHD,

<EHE:BVELZER, /€505 70720 FDTBDICHHRERICZDELETT
B, SBBVEBEILCREBNORETIN? >

HERIZ/2 o T EBNWET,

<EHHEE : FIUANEBRIEDEZ THWATIN, /D700 FOEFEENHKEIZZALE
STEATLEDD, /[EREFHBFHL TS, >

FUCT—<ICBELDOBHEINZENTIN—T D >T, /ZOERERFETKHRL TN DITTY
M5, /EBTHROBAREZEBADIEMTESLNSIDEESRBDLE > EBNET,

<HEHEE :A>& PNTIRETFHIRMREFE> TTO 7 FEPDELLEITE, /[T EDL
IRPALELED >

BT RINZEMED DI, HNIHO TE>/ZAT, /BIIES £ > EXRFETANT 5DITHENTRE
MOTZATTITE, /[FARABHBLANWARERS XD D XL, (laughing)

<EH#HE : JN—TTEDENTNWENBFHm L EATINES, /O — T Tidmd &L E
ATESNIICRECE L =5, >

INbmiid. HEDBEARBZARWVER L RN TZATITE, /BREDIZDITER->T, /12
ATIZ WA AIRBFRRICOD S IENWERL TH> TIEWDGA L E Lz,

415



<HH#E : Tk, BREEGPED IO MIENLEESEBEREDETH, /B5IED
DEEAD. /[CDEAIEZATL L D, >

SMLEENDERIIHDET, /oD, Fo IOEBFEIMUCERZANI LB TIRES
TBAT, /oEDBMLEREVITUILTHET,

<EHE :FLESTITRA, TEED4 HEEHEEL T/ speaking ®° writing IZEV TDHEBIC
BILTEMHIZHDFELED, FDEBIZZATLE S, >

AE—F 27, HEDLLTHAFVEHFIIZVWATTITE, /59174 T I3BRZ2ETHEIIK
WWEZRAATNSENIDEITHIIELSTAPCHOTEAT. /EHLUFETILDIZE £ > EHEN DN
i/ ERnEd,

<EHE 120, T, Up. ZED4HEHEEL T, speaking © writing ICBL T, $E L.
FLDOBETITH, /[THICERIZSHDE L. TDOEBIE?>

AE—F L TREREELFELCKICARERATY. T, FA4T4 2 TREFEERTE Lo &
ALV TS IRERNVET,

<HEEE:@Tit, A—SNFLE>TF—2a3>ESTLE /AEEZb>TTEELED, /&
BV FRL TN IENLED, >

HIUT. WAL TL,

<HEE : AL, >

v DIUIERBZIZEAERZARNEWTENEBS Lo > TREATY I E (laughing) . /A5
ZEMTET, BEAERTEATTITE, /ZORNBAETLR (laughing) .

HEHE : BEDAH ESE ] HICEA TS HEHBHET. ZHLES DD B0 E S DR
EOATTEE, /Eo... BLEEDEE, BHEDLEH A TTEDS

Z 2. (surprising)

<HHEE : a2 oE050, BEMIZIZS > BATIEFE // 130, BV [/ 2DLE(2E
BELLE) ZEAEIZ R 0 e AT ke [/ D~/ £H—M<50DEH0, [/ s, &5

416



B, BAEIERD o7, /BICEED LD o/ EICH LEHE NS PAPEAZDICEL S &
b0 EIH, >

iy BEDBHZTIRWT... /WNTT, DH&aNTTR, /oD EGFA, THEREA.
<EH#HE :ZTLELSTITR, /[BEDEEFESELNTERT, /BEIEDHEFEE —RN\DEEIZ
BUIIBDETH, /BB0E, FRUITEI NS BFEFETEENIBHETESI DD, /BB
ITBERHIZES L THENIDERLZ TSI, >

BRTHEL TWEENIDIX,. KFRARDEODOZREE S>> TN RKEBHIZEDE-
TEATTTED, /0. WEORFEBEORETHRL TWBH DI, KDEANZLDRATII N

NEMAULTNET,

<EHHEE 120, HEFEICH T SEEEPDDODDELE ?/ FFEEEICHTEEDEEN D
Ay 2>

Z5TIHR. / BROEZDZREFBICH> TV LAENSEATTIHE, /FI3ZHIEE.. 0
PLAELIBRNTT,

<HZEE : BAP56P35E005, €505 ET3ETRNPLZVVITE?>

TIVFDOERFESHNTT,

<E#E : Cp, BEDEZFESENT, SEIZESEHG—ANDFEEEE L THADENHD

NTTR. /EEFEADDREEGDBRETIE, BISFEEIC L OEEBNETD, /ES50115

BB BD, /BBEVIEEDEHIZZICHBELZ TSI, >

R EE ENRENDH 5N MR L TEH o TVIELE S ZATTIFE, /REIZIINS T

MEIE, PO ENEENTELLI BV ENWREBH > THENIITI DA EENZDTE LD

Il BNnET,

<H#E: T TR D702 0 FRSMBARBIICIFESDEN S DIFTEEE S WETH,

“““ D hr=EDDT—RICODLTLE 2K BEZBEND T EELEL [FDEATCE E2HEBT
RETHENWSZEELEBENET,

417



<HEHE @ Tlt, COBFERKBRPIZMNEFZEAREN LI EELFLETI DA, /HEE VDG
TS, BE#EL TNWBZE, THVNWATIHNE, >

TV DERFEDEREERNTVWEL =,

<EBH#HE : CIULIEE 1500139 > EFins 2>

W, /M5 TY,

<HHE : T /BFRY BELFFRED, LBEHELEBABROWSE, FiEDBEE D ERE
EN SIRENTHHL TNWBIEIT DT EENTINR?/, Fid 70> 7 K TEEL
e EDNIRENTDENS DEFEMEES B/ ZFDTLICNE S DNZNDD, /fEDNAEHZ T
SEEN, >

« B, FZF BN ERWTINED T s INENSTRIZREWMAEERNWET,

<HEE : SFEHEIESNTNBIENIMEITIHEZD, LTHWBENIEENBB, EDANA
TESTITH 2>

WZ, SESENTVNBEENIEEIIAELS T, /HOP TREELEESTL TS ENWSELTY,

<EHE : UANEZ 86 NTNEENSDIZHDFLED 2>

W, BROEZEH D £L 7,

<HH#ZE : 120, 12Z5TF, $ONESTINFLE, >

Learner K

20004 AHBEERY > —F

418



KFALBICETEY o —h
ZDT 2 —NIARBRIADKELHICET 28 E2-THRE2BOTY, MAZHKT S Z &I,
ZOREBEOHMIZIIZ<EENTVE A, ARIANKEZEOLSIREETHEFE IO %
BRHZEICED., TOMBOBMZNEICE SR, HEAEFERRTIHERT Y2
TWeEEET., ETUTOHEEARDVT, HTREZEIAIOEDIFITIEIN,

© #m B ) & O FE (A R ®S50439
@ HIRT=DFI, FR_ AR AR
@ HREBINETICEEEOEEZIIHBIC —EMMBELEZI ENH D ETH.
« ) »3 (@)%

@ QT 5] LEALANEFCBINLET., HEMBIIROENCYTIIEDETH,

() 2EMEAN () 1HAMUN ( ) 3xALN

() 67HUN ( ) 15#EURN ( ) 28PN A B
® HEIAMNKBENFE - FWITR-2HE (ZonT) &2, TOHKBEEZSOEAEAMNIC. B
B (R2ELART. NS, BIE, ERFEER) ICHELBRTLLEI N, BEADZ L THHN
FHA. HFETRO0D, BWIZRSED LELDOELERRTLEZIWN, DD, HRDOEK
BEEEK (R3R) DERICDONTHENTLSLEZ N,

* ¥ TELLETHL<BENTIEI N * %

(22 1) LTHIBT, BMLTVWEDT, KEHFELERHTH- .

(P#2) AEADEELFEELRENH> T, TOBRENKL T, EEME T T,

(P2 3) ZROLDHDOECHBEEZRADSEND T, Fok<HBALKZL, TETHRIAE

(@K 1) EEND TE = <HKALR S, T A MOHEIN D THRWICE > .

(F2) EicEUC

(HkL3) ZBDI=DIT, FilEDOMREMLFETOOZLIENS, AL LRGSR, EX

419



NISETHHEDBEIITARD, BEAMBICE S,

(BRIE) ZBRABO-> THSEBEOMBEM—DVO-> TWENSZDOT, HECREZSIhYD
TWb, BAURDZEIITDONTWITSH0EL

(ZOfth, 35, KARFEFER, P72 &)

2000¥4ABLXVU2001%1H HEFKEY>r—Fk

LFOHICIES > TIIVEDIFTLEZ N,
 FEIIFEE, (1 2 3 4 5 6/7)

12<ZEDEBD  23EHTEED 3ELEENEVNAEBTIIED
4ELEHNENAEHTRESRN  5IELAEHTIRESARN

6 2<HTRESRY  /TEABIENTERL

¥ YV DDOFDOILDIBENEDIBENLET

*[2000444 OK200141A

1 SGEAUFE RO, HABNBH L TELNSE, (1 2] a 6.7
2 HGENUF E 2 DI, RV NN ST, (1 2 [3] ® 6./7)
SHHEMES LTHIFEITANZNDIE. SELFEERVHSE,

(1 @ U B R T
AYGFEMFER DI, FHELTOWTELLMST, (1 2 8 (4] 58 6T

SHFEMED LTHH ZITRNBNVDIF, EHRLITEATEN ST,

(3 @il B Bl
6 HEEMNED L THHFZITARNLNDIR, #HEEFEITIHBEZRDTSNRW NS,

(1 #2s @ (G 677}
THIANED LTHHFZRANBVOE, BEHEORETLASNEIENB NS,

(1-2¢3 e @6l
8 WM E DI, HEHEDRAENETHNWEELE S 2D BT,

420



(L 2 379 50T a7 )

O WIEEFET ZLITIIAREND B, (1002 w3l B B em)
1 0 %FEIIMEL, (& I )
1 1 ¥EORFICIIAREND S, (I A S T gD

1 2HEEORETHTHNTEARTNERSBRVOIIEET 5.
@l 18 d e A
1 3HEORETHRAERTENEATHOAERANIEEDND LU SR NH EREI S,
G B W
1 4ARETRBEFET L, JIAA-MPRHPORFEZRDIRNWMNELEIZRS,
F i A S TR | P )
1 5HFEDT A M EZTBMIL, #RBORICZ S, T T e
167 AT HAOHEDOEHENNRMETE N, (A 1203 L iniNg o)
1 THETAENESEEZETE, Aoyt TLES. (@ 2 3 4 5 6/7)
1 8EEEDT AR TI X WART L, BTHMTELETHET S,
CIvEag e il B e A
1 QHFEOBEIDONTNIT B LD B O¥EMMED<3. (1 2 3 [@ 5 6/7)
20KBORETHER LEZLEMN, BIZDNWTWAENEINFzvIT S,
(1 25398 B We.A7)
2 1IGEDT A Mtz L TV BHIE., EOBABbASRNARMDES T 5,
€1 goter il BB
2 2¥GETHIENE LERIE, TOFRREZEML. TIhSHEES &5,
(g2 ‘&gl 5 640
YEEERDZ. RRODE, ¢ i@ [ e NBuar)
FRDIE, ¥R, TOEFL. TOEIC 72 E D&M AT 57207,
@ 2@ i B san)
2 BEBEERDIT. DT AN TOUNERERTDE, (1 2 @ [4 5 6/7)
2 6 FEEEERDIL, KB EZNRNIESHEZMLL 2N BT,
(L 2 8 NG e
2 THFEEERDIZ AT H o L BHEERILEVASE.(1 2 3 [@ 5 6/7)
2 8B EERDIL, HEFE, IKfT. TOMTHRADALZ LOI 22— a2 z2ED VNS,
(e v @ o

2 9FNIL, HEFHICBNTHEE DB ENTES, [ - 1 - Pk

bl

3 0FME. B0 DRFEDFE L ikER> T 5. il 2 3 s 6l
3 1R, WIREARIGEFE O HMN B 5, (172 8@ 8 6/7)

3 2FMd. HODNR—ATHEEFEETED, (-, 2Bl @ e el
3 3 DKEEIZS TADI D, (1 2 [8] @ 5 6/7)

421



3 4RO ZFIRPHEPLKRFIIZDZEAENRT AU HADTF I AN,

(1 2.3 @ 5|;/7)

3S5RRIT AU APAFYAREDKFEEOXLIENZEL B,

(1 2t8 @ 8. [6l77)
36 7 AUNARAFY AN EXBEBOBEDKEEDLS D,

(L 2Bl LB aae
B3THEELWI B, £ENDEMDOLBDT, LABIEDTERNDHOE,

(4 208514y 5 U8 7)
3 8WFEFHIIBVTHROEELERIL, /b > TR2ANZEFNMHEDoOTNE I L/,

G S

39BAhTHIE, RBEENTED LIRS, il o ] e e S g &)
4 ORI AAENFEEHOENS, HELTEHLESIIRBS. @D 2 [3] 4 5 6/7)
4 1FfEICHAEBEZHE TINS5, (D 2R 5N )

4 2RI TN ETEEPLICHBEZFATEOT, KL2FELHDTHRTES.
@i 23 va G 8/7)

4 3ELDSHRE EMART B DIZHIBDEF S IEN 572, (172048 @ Brie 1)
4 AFFEEMARLTNDE, ETHMERAD 5. (1.2l s . e T
4 5 H 5 A TEENPRTENEVLOICEES, Crhgiis el e e 1)
4 6 HFEITEMBEHITNELNEED, (1 2 @ 5 6/7)
4 TRMEBZMET 2013, EENBERAENSE, @ 2 [3] 4 5 6/7)
4 8RR ZMIRT DO, B CEMAR BB CAHT B,

(1 <8 -18] A 5NeLT)
4 9EMAERZEITED AR & U TIPREHIL IS 5 #1538 5.

(1 i) a5 8T
5 0 % FH IR ORBT 2T TINBDOTKRYZ, (1 '@ 84 5 BT

¥ INDDFOIL., £, AN MEREGESIZEZ W,
WmhdonETInELE,

20004114 HHERY >F—b

1) WETERRZREATESLIITARDIZENTI . BLEITHBRS, ESLTTIH.
BOIENWTY., AEDALEBETEHIIBERTEEDRNL SIS,

422



2) WFETEAZREATZ2ORHELNTIN, HBLESTHLEREED LTEERNVNETH,
HLWNWTY, 5ETHEVHN THRETXZENEA NS TY,

3) BRRICHEETHCRBRAZLZIENBD ETH. TNELEDKSIRBDOTL A,
b EHA.

4) RAURBREZEAL, ANMITHEZFITOEIRELEITHN, BLESITHSR5. ESLT
TIh.
AXKTT,

5) 2070z hTRVEEBREEBRLUTNEILE, BOHEZIKREFELRUEIEEZENT
<7EEN,
£EBE: KETEAZRBTESRSSTEND I &,

WEWK: FEFEPOERZ/XVICTRNSFEFT, BEROPDEDNTETNARNI EA,

6) OOz FTRBELVERLTNSEZLEE, BHERAFEERLITNWR I L2HE
NTL7Za,
ELWw: FIN—TTCHBZENELWVWTT,

B AL TEREZANZVWETTRVWOT, ALEDNVWTT,

7) o700l MDA IAETIC, MEHFITOFENWTT M,
HADBERZHEFETRETESLDITRDNTT,

8) FNW—TD—BELT, 702z MEBEATESZLIIMAITTD, £bEDEMRTER
W & TY N,
s

423



9) AT IIN—TELTHEEXZ2THILEEZESBNETH,
WIhEBWET,

1) Z)h—7ELTZn7O0P ey hTMEZERTELSVNERNETH,
?

200141 AH#ERY >o—b

KEFHICEIBZTY o — b
ZDT 2 — NIARIADEBFR T L28HEE-THREIHOTT, MAZLET S &03.
CORBEOHMIZIIZ<EENTNERA, ARIADKELZEDLIBHETHEETHIONE
BHIEICED, TOMBOBMMENHEICES X, KEREERBRTIHERT Y E2ERAIE
TWEEZET, TTUTOHEBIROWT, HTIREDEZAIIOEDFITIEI N,

© M5 B ) L ©O) FEOCEE HE) BS_0439

¥k TELHETHLBNTLIEI N * *

@ Zo7u /7 hERLTHRIZOTIN—TI3MEZRTELEBNETH,
HARBRTERERML, BEBIC—DICELDDIET, AARBRTHAL TRIINEDLIST

EWMTEREBWNET,

® Zo7nTrl b EBELTHRIEFIMEZERTEZERNETHN,
SETHBEBTHEEZED, A OBRERRIEXN LA SD, ZOT7OP ) b TH
IO BEEENSIEICI o EBNWET,

@ HREFZIOIN—TTO I hAOBHZOEBEICHEL TWETHA /L TVEEAD.
ZFOEBIETTT M,
T RICHDOBREZONRBZENTEEBNET,

424



Scy

PENHAAEOQRICX W 2L EIL MO Y W2 DN C IR WL ENFWEIH
"INEFHOHEHRLMOL TV LI LRHOL~ZF—AY "RALNMAR 2 W¥PH @

PENTHAE
W2 I RIUS WER
NHHEAE WEEOR "WELCKXPEHS LA 2L W¥TIEH "2IVHRBOHY @

CPERVNE D AUTIACTZRY UG
QRLAIUFXYRI 2 LWHF LY LRIV ALCRE QTLY Y f 2 TR
YL FHBOXIRIUZ "WEENE R YL CREWHBOEEFIHLNERZ 4 TAOLO02 @

="

CRAYI 2SY WY CAGHZEFOUH "2 U WL MPHEOY (WY REWV
HCIENT D) W LY CYPROYERZ L —LIUH "STUMLOSURNEIWFY 6

‘DY CWCRILOYLCUTANEDL ST UNC—FH "2 AL CUNE RO b2 HE
YL MPIHFEOZ *YANLNH YUNLR2HRNOZ LRELT L —FLHLBLR ®

UCWCRNG RO Y¥Z2HEOC—uH
(WD AUCWNH) YANLCRPOYNBELUES O

EENB R ACHUARALILCZAGH STKILT < AACESI
SATIR 2V TLEN R EROUHLEH L CH I REAQLEAB AR L AT HhRHX
ULLYYUHEOE WELNM WELRMEIUY Y
R (WERVEACTOR) YEENFRORYRLNBEILEFBUN 4TAOLOD @
AR (0P

MWHRLT © G

R F] URLAGR 1€ ULALOIXIT LLALAGLT T
CMRIUAC ALY
ai
QAT “YYNENHHENGL YYNVERIY L AL (RLEA—LAANLAE—F O




200 1456H T

<HH#HE: TIIEMIETNWELEEET, /KSATITRA /£ OEDHERLE VDL, /FEE,
KFHDRE, RORKIEF1ZTLETE, /fFOIEIDORETTR, ES5E20., /TFX
~ED, HEE, EEED BEAEESBE LD, /TIN5, BROREEHEL T, £S5 &
CBENREEN, BATFIN, >

I —DRETFERT, /MWHEOETAEZRT, /BRETL TV RELE D TLATITE, /
EEHRDODPARNDTZENDI N, BRBOMNEMoTENDI ..,

<E#E : TIN5, ZEFLDHFEFDORE., FHIHNITE DI TLED, >
RAVERATZATIITE, 3T EOLN>ETY. /ELDN->/=TY, /REREBBRLWAT
FTUIFE LN ENDIMEZFENTVRWT, /EBRABTZWISTE T, /LN o /= DNT,
et E R, /130,

<[HHE :  FANG, HEE, BOBETIE2—55@0a05 writing &2 discussion
DHZFZLEEBIATIIE, /[ZDRIICTITA,, /S BEOEEFICED writing DFEFLEL =L
e /S TOOUEDIE, TE2—5DE#RENEDFELEN>

GLER B 50)

<H#E : E>Thkly, >

LB B/AD)

<E#E:UC»ESES I E2—5DIFSIZFTHIIEFEE L TEWATTR /777020
AL TTWWATTTE /BDTHS 7 hET B3PI, /£S04 %55
VYD EMT, Wi 5707200, /BB3VITED TEP D720, /EDNAMNE TS S,

=

ENEXTIAE2—F 2O MBS T, /TEABDREBECHERVNSBRAEC>EATY
&, /THMHBT, —ATANSTEXL

426



<EHZEE : 17420, RFEOESLTOREFIZE D TLED, >

IRAD, BOMLNENID, / EENSDED IELLTICHEZVERNSFEXLE.
<HHE:TNZDIAT4 2 TORIOMELMNIOR. /7OP 2y bTERS AT 427
ZL TS ZATTFE, /EMEL TR REST2OMN., /HENWERRBOIEN T2/ Z DA
AWRBESTITh, >

Ao, BAOESTIM?

<HEE : EVIPFIRIDIZSICT AT 1 > THELETE, /EHIEEH B D5 DICHERICK
ENE T

bdH. BROELE, T, MICEAR I LEE>TTEX LR,

<EH#EE : 120, U2 TIR, /D702 0 FOBEEDAE, /B4EDESBEENHY
ELLoEHAL TS ES L, >

ENEBORELSZSHEEZMWEZDTHET T, /MBRAEL DS SREIRLNVITRNVOA, /LA
Eho=itE, X<EAES, B TEREXENZARREBH ST NLNSETY,

<EHFEE : 120, /BELECPENTID. /BEENESATNSEDHBENEHEIZED L
SODEEEBNETH?>

<EHEE : FLEGEFHENK alta-vista forum 2> THEFEDFEZF LA TIIE, /€43
ETTLED, >

HDOADELENBRNT/ §IEMN272TY,

<HEE : Lo IN—TTH#mlL D LELEN. EIULES TLE, >

Th—TEDE x> EEADESIBRVNDONRE, Bro BB HHDELZ. (laughing)

<H#HE :ZA>&, Ce, $REHBVEDITN—TT022 0 MZBRZEHGNEMLEE S
EREIEHDEID, BODFEFCAD /BB VIEEDEBILZATL £ 5. >

427



HDET . /AAETERED, REAAETELDDIRNEZANIZTEZINIZAT,

<HBEE :Zo&, WEEDLHEHBEL T, /speaking ® writing 1220 TDBZ=DHIEEIZE
GEIEMITHEDFELED, BHITFDEHEHXTSES N, >

AE=F 2 JRHMICHERWTTIE, ST+ 23000 EELZERNET,

<HH#E : BIg77D 0/ 2>

DEELE. /HARA. #i&LD,

<EH#E:Z. U TR, /SEIZTFD speaking & writing Td R, /FBLEEDLHEHEL

T, speaking © writing IZBIL T, BHICFRELDEDRETT R, /FALEDEEIZEHIZTHDFEL

A, /BB VITEAIEATLE 5, >

AE—=F TR, BN TRREABODEXTFE, /5174 278> 5, /Aide2REH
TIRRXBIRBNWEBSTELEDR, /BITS5BAPRER>TH> TIRRIIR BV XL,

<HH#HE:U®, A—SNTLE>T—>aICBLTTTIHES, /BHILIToZ58EEES
TTEELED, /BEVILT O EFRLTNITNLED, /ESTLE, >

BEFSTLRRWTTITE, BroRITMALNA>AETTIFE, TEELZ. (laughling)
<HEE : €hns, FEDLAEGHE]I HICEA TS NEBBHICEZA TS5 TNBATYT
Sk EFEN LD DNSEATIRA, EOEHEMELNATIN, /ET, [WWIELED
WIED S HGHPIE ) E VS DPEPLSZD TWETD, /EEDIFNEN DA TL £ 3208, /
ED. BALEBDETAFICA>TET, ITELENSTETI N>

(D720%F)

<EN51 0FETIVR, [HFPREIE NSO —HIEBEC &< Zo>THWET, ZHiE
ANBIZATES, ESLTHHSTHATEES D, SEVHHEL TRVED, >

MR EE WD ON, ZBRIGENPILD . ZBRIGE TEIZ DI —ERMPML TEZDT

HEREHIN DT E EBEOIAI 2 r—2a > ORELEMBL T HAREZRK L XL,
TPz bEBELTEIRORESRUELE,

428



<H#HE: 218D [HEFEDFTX Mgzl THOBEFEIE, EDERWONEZNDEEBDE S
ETB) HADE 2, BIELTETH, SHIZTES TIH>

7OVl FOBWEELERNWET, B THRET DL IR EBNET,

<BHE : EFEZSDIL, (tF, KiT. COMTHROAALETI2a=r—23>2L0k0
MBI /S EDDPINE L ITES, / SHIEED CTo >

REFY, / RBREFELENII 2T — 2 a EFEOLBEEENMACD RS TS TeMSEER
(‘\353—0

SE#E : Tht TRId, EFEZICBOTHEZDOSB3IENTES) 2105 4, / THI,
B D DFEFEDEEHEIEFHFS>TNSE) 106 4I128>TFT, / TH6DETFIFHAIPEEA
D TL & 29 >

ZRMED-> T, ENETRIRBDSBINWTEELT, /ENRDICEHFBH T E, /K%ET
i, RBRIIBZNVDOT, HOLIBRIE@HXDRNENIN, / THSEEBDBNVET,

<EHE : 34D [BOIFERECHEFIZEDIZTEAED T A IGADT FUIAZE ] 2760
54, /35D [BIZT XY GRA F U X% EDHFEDOXEICENEBEL B 7Y 6-205 412>
TEY, /TN IIREFEDXACICH T BEETIN, MPFEEHTL £ 550 >

ER TR D £ D RFBEOFECRENT RN ST E, /RETIEKRTRME TS XD >n
HIEEBVWET,

EHE: Tld. 370D THIEE WS bDIE, £FNOEHOOEDDT, FABSZEDTERN
bDE) WI-NE 1, /S ITENTIIE, BIZTEFENTEEZLESICEB.) &3-06 1, / TRITAZE
D BDENS, HEbTEILIICES.) 3061, 410D [GHICOHEFETFT S
BEDNBB.) & 3-06 1 TIR. /[TINSE. /42D TRITZHNFE TREEPLICHKFEFA
TEEDT, HRFEWBDTOETEFSE,) TdUL 10565 TYy /THEIZDERDENEDND D FE
T, BHIZHTESEBHILEIITR NS TI D >

BV, / 32— a > 0EEIR. ZROBENDTELOT, HIZDTHDTERIZLD

HboTELE, / THT/OZ I PBML T, BB TESAPREBDBNELE, / BIZSA1
¥4 2FERALTRESKEESBWELEL, / S5 ThET L. ol ates bl

429



END OMNEKRTT,

<EHH#HE : TROSIDLBHELET, /478D IBPLFEHET SDIE, HF 1 LAEF
BENSE) IZ3NE 1IZB8>TNEIH, ZHITEITIH ?>

PRORZETREMBEL WAL, EEDODEDEDIIHFEEZMRTDEKIHD XT.

<EHH#E: Tl 508D [BEFEIIBDEFELINTTSNBEDTAGE, ) 13405 21272
THETY, CHIRESITITH, / BEEEEFL THWE3EHFEUN3IFT<NFETH, >

A3l —2a>ODiTid, KEMBELZEBEVWET, / £k, BRIRES>THHREZETT
<NBOTARYZEBNET.

<H#E : BEDIFELENT, FTTIE, BREDEFFENDEEIZENDSDETDH, /THIE
EDL S LFFEFETEENIERTENET D, /[ESLTTIH, >

DI, ZREFEEMB L TWRE, AREAONBETLEL, /Z207DICOAMEL TE
Fl, /K¥FTIE, BRI 227 —2a DkDRFEHTEHIENIEKTENET,

SHH#HE : BEFADS 56X, —ANDFHFEEL THAPENDDFITD, EIFEEICZON
EBNETH, /EDERNILEA TIH. /BETIEREINTNEENSIBECIISODELED, /
NEIRBNFET D, >

BRTIEZROZOEGTLEMN, /SEBESNOHEELAZ DI A2 r—a > DDIZFEZ LN
EVNSREERHVET, /[FORNEVNET, /FEEFELLTHEAMNLFEEFLTVWIS END
GHBNMEVET,

HHEE: Ue, BLRENSD 7O RO SBABICEESDEMEEBEDNETH 2>
EENICHEDTIAT4 T TRETESLIRRRHIIETT,

<H#EE : CDEMRBRPICNEFFZAEELFLLED, >

BRBIIFFICFB L TOERATE, 32 < BN o ZFEEPHFEREZEXDITRDEL L,

HAZE : BITE, i#FH5 HRFPK RGBSR DY, TG OB EDEREED, ¥

430



HIZFHEL TOETD. €t 7070 FTEEFLEZ EPRFENTDEN S DEE ZIEE
SULEEBNETH, >

BUERY, P BRERLERNICHELVEES OTHrANATVEREAN, BERITREKL TH
LM EFEB->TVET,

<EH#EE : 1300, SDHPESTINELE, >

Learner D

2000448 HHEHERY >7—b

KBFHITHITBT > r—h
D7 27— NAARBRETADEGEERICHET OB L/-TREHDOTY, MAZLET S L,
COMEOHMIZEEZEEENTVERA. BRIANKFZEDLIBHETEE T 00 %
BHZLICED, ZOBEOBPEMEICE SR, KEATERRITHHERT Y EZHEHSE
TWEEZEY, ETUTFOHEBIZDVT, »TIEEDLIAIROEDIFITIEZN,

®© #H B O & () FEE OCFE, ) ®50468
@ Hrl=D¥H. FR4
® HPREFINETICHEEEOE /= IIHIRIC —EMMBELZIENH D ETH.
( ) »3 O) 7z

@ QT (BB LBEAFANEFICBIENLET, HEMMIIROENTETIEIEDETH,

() 2EMEN ( ) 1ARUWN ( ) 3xALN

() 67HEUN () 1HHMHN () 2FEDA T o
® HEIANEENIFE - PRI EE (Zo0) 2. TOHKREEZZDEMAMIC, B
B (L, e s, BIfE, EREEFR) ICHELBXRTIZIWn, BENADZLETHHEN
T, HEITES720, WIS 2D LIZLDEEZRRTLZE W, DXD, HIafDk
MAEHEKR (R3R) OERIIONTEHEWTLSEZZ N,

¥ ¥ TEHLETFLFEFNTSZET i %

431



(fh2E1) D THRERITSNIZA, FICHREZE WS ERSBA- ,

(P¥2) F11 EFEUESICEFREDRETICREEZT TV,

g

(P=3) F11, 2, 3LEERBBARE SN, HNITHRSTIIT I,

(k1) FEEENSOTTFEHOBRNHEALD, BAENIRL, EORENA—A b
SUThERMoTERECAT. WHANWSILELTSEESE,

(B 2) Writing ORENAD., FEXOEENH oz, HRDEANH>TWBENES
NELBE T,

(= 3) RXFHMOREZ TREE 2 I,

(B1E) WBEEHMNT1I—25AFE>TNAEDT, HBELCDVTWVWIENALTH D,

(Z DM, B, HREFEFR, FEURATRE) P 1OIANSRITEL L.

200044ABLU200141H BEEKEY > —b

LFOFNCIE S > TIIVEDITTLEE N,

B HEIEFESZE, (1 2 3 4 5 6/7)

12D E&BY 21 FEHTITES 3ELELEMENZIEHTITES
4 EEE5Mh NI TIEES 2N S5IFEEAEDTIEES W

6 < I TIEESLZN [ TEZBDEMTERN
(¥ TIDDTFDILDHBENEDIBEHNWLET

432



B2 00044A OF200141H

1 SEEENF E 2D, BANEH L TERNSE, (L@ 4 5. 8.7)
2HFENMFE R DT, BRESVWA ST, @2 @ 4 5 6/7)

BHEMES LTHH ZITNBNOE, S E<FHEE RN,

epl 8 4 @ 647
ABFEMFE RO FHELTOTELWASE, (LB @t 4 B8 A7)
SFEMEDS L THHFZITRNBNDIE, SHEHLITFEATEN ST,

{1 2 3 [@ '5 6,7
6 HFENLEDS L THH EITRNAZNDIE, KFEEEETIHAZRE DT SNRWNAST,

k1 2 gl 4 Bl BT

FIENES L THHEIRNZNDIE, BRFEORETLMSNLEIENBHTNBTE.

(i 2 2@ 2458 Elx 7)
B HIEAMFE IR DL, HHEORENETHVVREL S NS,

(1 E @ 4.5 671
9B T LICIBAEND B, (1 3 4 6 6/7)
1 0 %FEIIEH, (12 Bl 4 5 6/7)
1 1 KBORT ARG 5. (B 232 40BeET)

1 2HFBORETYTOENTEZART NI RS RNDIIRIET 5.
(i@ 8 4 5 647)
1 3HHEDBETRECTHNAEATHLAEEANI EEOND LB SNH ERRITE D,
(1] 2 ® 4 5 6/7)
1 4RETHEBERT &, VT AA— MIHN O KB EEDRON EDRITI B,
(L g ad@ B8 BT
1 5EFEDT A MEZITHME, HRPOEITR D, (1 [2) 3@ 5 6/7)
1 672 MTIE. BAOHEQKEHNRE TSR, (1 2 3 @[5 6/7)
1 7TRETRENREELRFET L, NSy 2B TLED,
(1 Bl @ 4 & 877
1 8HHEDT AP TIELWART IR, BTHMTELETHETS
(1.2 3.4 5 6/7)
1 9HREDREICDONTNITB LD HHOFHIHED< B, (1 2 455 BT
2 0WFEDEETHFHLIZIEN, HIIOVTWENEINF v I T35,
€12 3 @B 87}
2 1 HHEDT A Mh#ZE L TWBIIL, EORANDM SN RMD LS &T 5,

(1 2 38 @ 5 6/7)
2 2YGETHIENVE LM, ZTORRERRKL, TINSEES LTS,

433



¢ . "2 I3l Bl e
2 3WHELRDIT. RBROE=DHT, (1.2 Bl'@ 5 %)
2 AYFEARS /DI, MR, TOEFL, TOEIC 72 & DB Z UG T B =07,
o
2 5 WEEEFROIE. BEPT A R TVWNRREET DR, (1 2 [3]
2 6 W EEROWE, KIREHRIITESHEEMLLIVD S,
(1, 424 3N e )
2 THBEFIOR. BRCH I FBHEEHALLIZWN ST,
(e 9 @ elen )
2 8EEEFRDIT. HE. IT. TOMTHRERDAL EAI Ay —2 3253 EDEENNSE,

[B] 6 7

@
& P9l 16D

G152 g e Ty
2 ORI, HEEFTICBNTEEEDLBIENTES, (1 2 3] @ 5 6/7)
3 0RAIZ. a%mnmﬁéw%ﬁﬁ&é%ofméo (1 8.8 @bl 6. T)
3 1RMTIE. HIRER3GRFE OHNNH 5. G B S T R A
328, HADNR—ATHEEFEYTE 3, (1. "2 gl 4. 5 BT
33WHNDOKEEZS I ADLDN, OF 208 (E) BT AR

3 AR E/ZHHERRFIITDIEEAENT AUAANA FUZAL,

GRS e R W
35FIET AU AL F Y A EOKEEOULICEN ZHEL B,

(1. 23 @ [8 e
367 AUNARAFUANREHKBBOHEOKEEDL Dz,

I B 6T
BTHREEVWS HOF, AFNDEHDOLDDOT, EXBIEDTERNHOL,

@ B T e
3 8HFEAB TPV TR OHEELRERIDL, #id> TRAENZEANMMHEDO TND I L,

(L 28 @ B e )

39BN TNE. RBEBENTEDLDITR B, (1 2081 e sl B AT)
4 ORI AABENFEEHDENS, HFEBTESLIITKS, (1 2 3] @ 5 6/7)
4 1 B EEEEETHRNDD 5, SR R T Ve
4 2FFTNETEEPLICKEBEZFATEZOT, KRFEHDTHRETES,

@SR T R
4 3FLNSHGEZ MIRT B DIIHGENUF S S 72, (12 gl @06 16
4 AFFEEMRL TND &, ETHMEEND S, CL %28 @b )
4 5 HSEATIGENPIRTENEVNDIZERS, I T T T A
4 6 BT EMMEFR T THELZNERS (1

3 "5 " 8s 7
5

2
4 TRMEEE MR 5O, KEESRERBENSE, (1 2 [3] @ 6.7 7)

434



4 8RR ZMMT HOIE, B CENIRER BB AR BB,

(1) 2Bl 5\ BT )
4 9 EIRHERZICED AN & L TRREHRILLERLD S 0T 5.

GBI R )
5 0 WIEFBIRORT ZEF T NDBDOTAYE, (17 '2ldBle@nl ey el

* INDODFOIL., Feid, ABIRELMERERIZS N,
BHhHdONETSNE L.

200041 1AEHERY > —1

1) KBFBTERZRATEDLORIARDEZENTIN. BLESITHBRS, ESLTTIMN,
OV, FRISWVSEENHEMD LN NS,

2) FHETHAEZKATIORMLLTIN. BLESTHERSES LTEEBVETH,
AABTHEMHHEE>TLES EDM DI <735, KBLE 2 Bl (AABED 5K O
E%HBZOT, KHETOUFHRRITHEL L EES,

3) ERRICKBBCHCERRAZLAEZENHDETH, TNEEDEDI2HDOTLEDN,
FrICE D FH A,

4) M7 EZEHAL., AFITHREZFEIDEIFRLETH. BLEDITHBRE, ESLT
TIM.
S AEENE EZE T SN HARL D ESNO TRET 5.

3) 2070 FTRHBABBLEEBELTNDEILE, RODEFRIELELCZILEHENT
IEEWN,
HESE : FETRERIDIBRAENTEZ D,

435



4) ZO7O 7 FTRBELNVWER L TNEZEE, BEHBAEFSLEERLC TSI L2E
NWTLEE W,
LW

B -

5) 20702zl bAMDOBZAETIZ, AIZHFIIDFENTTD,

6) FIN—TFDO—B&ELT, 7O0Px) MNCEBMTESZ LTI, £ebIDERTER
WZ EIMTI A,

7) BATRRBIIN—TELTHRETBZLEEESBNETA.
hEYZICHT BEHREZED LT,

10) =7l Tczo7aolcy FTRZERTEEZSWWVEBVETHM,

20014 1H HHERY >T—h
KL T BT > —Fh

DT 2 —MRARIADOIEFE T E2MEEZLDONL5BOTY, MAZRET S I L,
CORBEDOHMIZBE<TENTVE A, ARIANERZEDOLDBRIHETHEETH00%E

436



LeY

ACUTLOZYGRO R CRNE Y QI 2
GEAMPIHFHO X WAL NE YANLRHROZ LRLELTL—FLWEBLR ®

AT L QY BNGE A LA L CHR fE—&7 )
(YLD YCYUNH) “YANLCRROYNBELWES O

TCW R A CUETH
“ACYHINLEHE RPWCNRQLFEZHENOX NMELLLNLLCXN2—LSP
“YLLYHRHEOY WELVM YLD RMEIUY Y
R C(WERVENCTOR) YEENFRORYRLNELILEHWRIN 4 TAOLOZ @
CETHILIENFLEVH HOLFELHORY L2 MRHTHOY

WL 0 G

PEsEd Qb MMRLGGR 1€ YLALNIdIT YLALAQRLT T
CMRYACRA2Na R
QAT “YANEVEHELINZ L WANERAY L AL RLEA—LARGNLAL—k ©

CCH 7 LB LHRUED
G2 [ PIHEEO X
CYYRENLN /YL ENLNAWAFWEOLHONVN 4 TAOLL-NLO2RUTUL @

IR MFIEN I ROUHEHC?
WEENH R URLWEZMEERYURQLNEZ 4 TL0LO2 ©®

2SR EXOC—ILREZMBLYY R
CWERNEH R AURILWWEZMPI L —ANLOATULRINEZ] 4TLAOL0O02 ©
¥ KNRASINESNHALZ R * *
89V0 &8 (MW FH) BE ()3 O & EH O

CNRASLACZOANZ 22 ZERDLY 2NCNHMOL LR “LRRAYAYNYL
ARHFZA—LYEFH LW ERUYN Y AMPHZMEBORMEOY "0 TA222H



Q@ HEMSERINZOTIIRLS. HATT—ERIDIZEN>ETTD (BHVITESR
WEEAN) . TORBIIMATTA. HPOHKDHLT—DOARHIIAONZDDLD i
RBAE—RREES>TLBEESDT, Ihok.

® 7oy bEEL THCERBEOENNEE>ZERVETH, TNIIEDRETI M.
BHIIBZATIN. _SGETIOLSBEIILI>20T, PL3EE-LLES,

@ 4AQHEHELRT, BOERBTAIEICHT2EEBIREI TR, HDXTH, £ERERL
TIh, TNIESLTTEAD, _ FEFE T LITRHEDBENRF TR,

@ BAOEBRILZECELTIE. AE—F>2F0OBESA T4 > TOBRTIIREDES N,
BEMNEWETH, THUIESLTTIN. RAE—FUFVEELAEAENSEEICT S OICHER
BINBDT, HE->TLED, BLEEIZ WoLKDTEZOTHLIZEIT S,

200 145H m$

<HH#E : 120, DETIR, /HEEIETSEIN, [FTHFEEDS 5 —DDHEF DR, H
DIEDTI., /[CEDHEFDRETTN. /TFXFENHR¥E FEED, /BORFEELESE>T
NWEREAZTSEST N, >

VEEDIREIL, DDOEBDODETAER T, T/NBKEKT A VT —2a>DETARETAT 4>
TDEIAE, /JETFELERIRDDENGM. /ZTOXRIIAF)AKETEODOTLETE, /1F
DA TAET A HEWREL T, /23U LT question 1 ASMENRH-ZENWD 2D
ZhhnlzTF AN EHEAE L,

<HH#E : EE, BOREEES VWISE@WPBDELLE ?>
BN, /BOVEDDEXDPDONHZEENVA, BRI T 7 T7—aEnURZ2THh

DORETUL . /REDREISAT 4T 0Bk, /TEEIC DURZCTHALPDEL
7o /BIVEDDEETRIAT A 2 TR OTEBDBNET,

438



<UHEE : M DHKFLNDHEZFDRFILE D TLETI D, >

WELETT A

<HH#E : 10, HEFEDGF, >

EEZESBDIITIADBVEDDERET. /LD P VEBOEBNENSAST2DED
RICLDEETITAT. /FARIZ2DD SAITENWIRM-ZTT,

<EHHH#HE : 10, FEDMNSBDRETI > Ea—5 2002275 writing ® discussion
DHEELEEENFTIE, /JA>FE2—F5DFEEEDELETI DR, /T2 E2—5 8
EH, >

W Z,

<HEE :EoTEkV, /BBVIEZT T4 > 0DIXS1, BOBRETROEATITIIE, /£5
NWSDIE, 70727 FER TOSIZBEWTTRREFBTLED, KB TLED /EDNA..
o

XOWEEN, 1>hndral, T4Rhvar, A2 N—23 >ORTHERXEES
IZATHBEIEIOZERS L, /HEFTTEDIXRT a2, in addition to ENH, FEHEICE
BLTEAEEBOOT, BRI EEEWTT.

<HH#E : BRERDICTOZ 2 7 NOAKEDPEHFIZONTEAZSDE > ZPHY L T
SrEEN, >

EFTOED, TLEIT—2a> VS TET, BARDHITRERTEDINEDINEND
&, IZENNOKETORBRES, RETHDOBERZEI ZENTEENEI N, /ZD
20 EBNET,

<[H#E : A >&ETI . /alta-vista forum TI R, /EFHAKZE > THEFZEL TH 510
FELEWVE, /FHNZEAL THEFTFITECEEEDLEIIEPACELED, >

SETERNTOI L Ea—FE2EZDo2 I ENBNST2DT, /BB AAKFEDOMBICOIE>TZ
UNED, /A2Ea—FTDEMRITHBERF LB EEBNEKT,

439



<HHE : 50&EDM, /TN—TTHmLEEBENWETIHE, /[EARESTLE?>

SHEDTIN—TREAPBROIISIICELE>TWEAT, bao L#ERICIIRDIT<MoTzh
TITE, /ZENTHPOEDHBEBTOHEREND LTI, BHLWES DA, /4EThah-o
AT, AAUBFERWES - ZEBVWETITE, /BRNICITIZITEREBNVET,

<HHEE : 120, /AoE BHEBRSGEDIIN—7702x0 MNZEMLEE DS B#EDERE
EBDETH, /BBNILBRNTID, /[EOEHTITR, >

FH, BHanbXEBEoAE alta-vista forum IZF[> TLZAT, /FNEHE. AARDOER
ERIENS, EEENEMATHSOEREZ D SO LIEAT. /BRAEBMTERERNET,

<H#HEE :Zo& EEDLHAEHNT, /speaking R writing IZHEIFTB3HEEDN, /&5DED
IEFRLICE T 2BEDENTITR, /[CHNEERERZ TSI, >

ZOF—=INTVELT—2 3 VERERMICPIZATTITE, /2&> T, o IXDRIET
FHORMNE-SHIZZ>TL2RNARW, /ZNEHBEAAVHABLEERDT. /P2 X0HALRD
RICH 2 ERER =L, /AL BZEDLALDELE?// RREBIEED4ANSS
o EBhHENT. hITH ko & EFEEILE,

<BEHEE: LRELE./FATHETIDR I E—F>FICHTEE8EEENIDIRESTI»N?
b

BEE, fEhs i, AE—=F > FICBELTHER N>/ /AL L ?// WU
EOERUTY,

<H#E :UC®. ZA710>7KELTEES TIH, >

TAT 4 TEXELT TN ETORE, /ZOWBEEMETEZDOT, /EEEROT AT
BHBEEXENBTRAT, /ENREB BRI EZ2E > EENTNBEFE AT E,
/CDRETRERAEBDOSTZDTI MO, T4 ANy a2 2R TTELLICERLTT

ELEIRSTDT, /BN > T EBNET,

<HEHEE :UC»., TRUCHEL TIZEGD LV TRLEDTFW2TI NP/ FALITOES ERD
DJE 2.>

440



ALZBDELZTE, /ZORBEENETELLEBONETITE, /FNITXK>TELSZERD
WTIRBREZDITS I ENTELLANET,

<E#EE : TICE> TREL M= 2>

DLIEBE T2 EBNET,
<HEE:U®, F—FNFVLE>F—23>DEERGN2ELIIE, PRVFEEEEN
S ETTRES

E N e i

<HHEE: 120, DODFELE, /[EADSIEEDEMMELNNTHEEVATIIIE S, /TEE
AHESEIAIRBEATOS2EDERNRETITE, /EFET (FEFVHFE2DIT) TBHL TE~EHD
) ETEBOVNNINEE I ENSDR, /T2, 1) D0 4, 31IZ8>TET. /ZD
BUHEBEDILTTLEDD, JEHE, CORBORE<RoRATIR VT, ~

PO ZREFETHLL TCELILOMEH LN Y —ERBRIEST2DT, /54, SA// %
NT(E2 Iy —ilB) EXERBDE A>T L. /FEZTO— KD HWEEED L TORN &IZH
MIRRIPNZ EIZGNDONEINDT, /BENE B AR EBNET,

<HH#FEE : 120, b5DEDIE [ES L TUOHFIMFEIZHNE0 ) I TIFEDH N DIZET
DRSZRVITE, /HFEIZEIZODIE, SESFERVDSEITHNICH T EDIE, /R D
BoTEATTR, FOREIBBDRSBoRATTH, /ZTEESTITH, >

PoENEFD, EDBHATENDRDIZHBDLIREFERTDLDITRD., /4T 4 T2 BLTHL
HAOMNI>B (AE—=F2F) KB TERRLTY., /Z0D, FERNMNSHENZENS DT
BWTY,

<BEHE : &0, I, > X

<EBH#HE : 1 3BDHIT (HFTEZATOEAFHAN) EWDALZS, RLICK S TEDIE
FFLIZE T / TELBPEWNINTD TIEE D) ISR DA TINTE, SHIEE D T I /.
BAIT1)ZEo2F2ATITHNE, /\CABALCLIBEHTINRA /Bk>ERLNNDEDIZ ?

b

LoD ED, BE-FEHDPSZIET, /GRTEBEDSIEM >l 28D TS, /EH

441



RENDPULRLESVWEAERBNET,

<HEH#HE : 120, U2 TR, 850EDME, [T FDESIZRERIDEIZESB]E VS DAY,
CHEENS 2] 25 [4) IZN>2TBATIR, /CHIZESTINA?/1 581, >

FH, bEbe, TARIEREZKITTZIEDTIERBRWL, /2o XDED, MEBRDELET
N, /MEQZOREDEETOL 7 F v —NEAZITREVY, /ERETO>TIBN>LILE
POTINEDS, /ZDORTHLBRNTEEMZEBNEKT,

<E#E: £H. BEVEBREDTIPED, FICETI/ BLBRPE RO NENSZ &
TIH 2>

Zu,
<EH#E: CHEDNTEISZATITR /[ TXVGPAFIUIANDLKZEEZDS DEL, &1

DIZRAENTHES 2T, /EFLFRITTLELETDP O LAFEZAD, /THAVSE (41 124D
FLED, /SNREELEEHKTTELENTI DR /3 6%, >

<BHEE:FBEATZHXNH?>

iEv,

<E#E :UCe, CHITBEZSNZNA, 10, LinTd, >

<HH#EE :ZLES5TTRA, /S EFEDEKDEETES TIEBRTEDIZFEZEFICH T EEETI A,
SENNBBNE I/ EDNSFEEHETBENIERTEI DD, /[FDNABEZ TS,
=

ODEDDRREBENS, /JAE—F2TET51M74 > ORHET, /BERE TR ko8
WET, /ENTHANSE X > EFATNKZENRELZEBNWETY, /ZOGHAEC2R<

ol ENSONETDOFTIEBREN ST,

<H#EE : 130, /U2 —ANDEFEFEEL THEEKDESEGELENTO56>T, /BEDEEEHEEN
FIICHTHT, /FTE—ADEEEEL THPEDDDETD 2/ PIZILE, ZICHP5IH

442



TWE, BEBVRFIEESI LR NED, >

oV ED, SOEBTEUNEATZVRHDER > THATTITE, /2hdbeoid0ESH
5, CNNSGRIOTEDEZAZHAN SR> THLIBNENDIRIZBR>TNET, /ERO
EE, PHERPSRNEVWTRNASDVTVMNRBNNSER > TNSATHH T, /ZEILHE
BOEVWNTZEENWET,

<HEEE:Ue.HOTOTxY MPEHRZAGNNMEANIIRZHDENSDIEH D XTH,
/ BNEE->TLEE W, >

oD FED 1 DEBTHARDAT TRETIHENESNZEVNDIDIL. /ETHEho72ER
NWET, FREETDHDNNRRICZ>TmEBNVWET,

<FHE : ZOFICTTHR, EABRFEOEDTHNWWATITE, /ERXBZRHBDTHESTVNWAT
FIFE, /EEFEEVS D, MMAERRDIZODELEN. >

FRICRER ICMN DR TN -2 T,

<HEE : 27007 TIDe 120, /FBITE, PR F EDRRFFARED, HF Bl Bk DY
BBEVIEIHEENIDU LS TE, BEENERLE, /BRENTRICNHL TEI P / £4HIL
bLPoTBELESL, O MNBENTOENE DREICEEELLITLEEBNET
e 2>

REN TSRO TEE A

<EHE 110, WITT, BOES, >

Learner A

2000441 HHELRY >F—h

443



HHFETHIT BT > —b
ZOT7 22— bMIARIADOEFEFBRICETEHEE-TRE2HDOTT. MAZLKT S L.
ZOREOHMIZITZ<FENTVLER A, ARIANKEZLEOLDBRHBTEE T SO0 %
BHZEICED., TOBBEOBMEZNHEICES A, KEABFERRIIEERT— YA E
TWEEZET, TTUTOHEBIZDOWT, HTRESZEIAIROEDFTLEZ N,

© #H B ) L O FEOCPAE. B &S 0469
@ DR, #F4
@ HREFINETICHEEHOEEZIIHRIC—EHBMELZZENH D ETH,
( ) »3 (@)%

@ QT 15 LBEAANEFICBRNRLET., HEMMIIROENIZYTIIEDETH.

() 28R ( ) 1HABA ( ) 35ALN

( ) 65HBA () 15BN () 28N i TIN2%ELLE
® EIANEEZIITZ - VIR HE (Zo0)) 2, TOHKEEZSOEAMIC. B
B (R2ELART, M S, BUE, RREEFER) IKFHELBRTIEZI N, BEADZETHHEN
FHA. HFETIRSZD, BWIZRS7ZD LZLOBELERRTL LIV, DED, HRRZDE
BEERK (PIR) OFLICONTHENTIEI N,

¥ %k TELLETFHLFNTL I N % %

(1) P1OLZDORBOLAERIRERGAL >, DELIETHE 1] ORENTELS
T MEDFEEZTOT, FEEDERWIZIZD MF TV,

(h%#2) 20 LEHEUCEEE . DELIBREBEOMEEREITSZLIITHEEDT,
BHFEND, FTETEEMNEVICRH> TRITEDENWS EBHFERICH > 2. BICERINED, &K
ORI Z o .

(h#3) #3 IR THERGEE. A T4 FALFEHOEEIIRbo k. BEHFF LI THW
WL, BERELSEZODTINEEEESEDT, —ABaBAE k. ETIRORKRIIE R
ICRED HEE DR ZBh T T< Nz,

(E 1) FEBIEIDLIOBRBICEEEE S, RO¥KIZA B, C, DICHKEDY T R & kK
JEICA T TV, BTTHWESZDT, BHIB I IAE S ENBHE> TETARREAR T,

(B 2) KEDOREIILELIED DT, BLBEEEZSTIBLED TR,

(E3) ZBRTILL2D, FHEPDLEHELEES> TERLICT SIS KRS TLESZD

444



T P2AR T EDT B LD BT

(B HEISTTHO-RFZHHH. £b, SRB-THEAR, ELARELFERTHED

d3a=-4—2ayEtTC—BUEEFELESTVNS, INMNSIEEETTREL, BEPLId3Ia=

FT—arbmlizn,

(ZDft, RN, KIFEFR, PELURRE) FHRIROLERFIELLST, DT, KE

D EXELATHRTE /.

2000£4ABLU200 1418 BEET > —k

UTFOFICIRE>TRIVEDITTIEI N,

pl wmERHFEE. (1 2 3 4 5 6/7)

1E<ZDEBD 2IEREHTIIES 3EBLENENAEHTIEES
4 EE5NEVAEHTIIES BN SEEAEHTIIESRN

6 &< HTIRESRKRN  /TEXBIENTERNL

*TINDODFOZLDRNEIBENLET
*F200044A OF2000141A

1 BN E DI, BEANEHLTENSE, (1 8 AT B
2 WRENMFE TR DI, MDA 572, (1 2 @ [4 5 6/7)
SIGENES LTHHEITARNZNDIR, D ELFEERWALT,

(1, 2.2 5.6l %)
AFGEMIFE RO, FHLTOTELWDSE, (1] @ ¥3yim L8 6T
5HFENES L THEEICARNRNDIE, SEFLITEAED S,

(1.-'2, "3 @BV 6 0
6 HEENED L THH Z IO, HEEFEITHIHHZR DT s 5T,

(1 e A, BB T)
THGENES LTHHF FITANBNOR, BEHOBETLASNEIENB M5,

(1 a4 BBl
8 WEMUF E 1 DIE, HHBDRAENETHNNEELE SN ST,

445



(1@ & e ol ey
O WEBEZHET T LICIIAREND B, (1 a3 NG 6l
1 0 ZEFBIIH/EL, (. T2l ol s e s 7
1 1 %FBEORFTIIHEBNSH 5, S B [

1 2 HFEORETU TSN TEARF IR S RNOIERET 5.
CL @aliia e eue my
1 3WFHEDRETHRAECTHNEATHSAETRANMI EFEDND LU SRNH EREIED.
G L
1 4RETHREZFET & VT AA - MRHZOEEZRDIEWH ELELITIRS.
CL¥02 A A Te B BT )

1 5EFBOT A MEZIT B, HRESLEICE D, (VI G T AR e e
167 AT, HAOHOEENHNRETE 20, (1S R 8 T
1 TR TRENRSEREETE, NSy iBoTLES. (1 2 3| @ 5 6/7)

1 8#HEDT AT E WARTNIE, LTHMTEHETHETS

(L7 240g allaet acr )
1 9EEDRECIDNTNITAKLOHFDOFEERMEDS S, (1 2 4 5B T)
2O0HBORETFRLIEIEN, HFIZDNTWENEIAF Y IT 3,

G [ A e
2 1EEDOT A MIsEE L TWBHIE, EOBANDASBONEED LD ET 5,

1] @ 38 4. 8 6/7)
2 2 S THEWE LT, TORRERBL, ZIh5%ED LT 5,

(T T
2 BYWHEFLROL, RO, (1 2 {8 4 5 6/7
2 AHEEEFROL. ¥, TOEFL, TOEIC 72 E Q&R ERET B0 72,

(L@ 8l e BEe )
2 BEIBBEFEROE, REPT AN TUVRRERER T, (1 2 @ 4 5 6/7)
2 6 HFEEFROL. HIEEDRINERNHEEMLL W57,

(1 @8 4 5.6/00)

2 THGRZEAZDI. B H S L FERHEERILL 0BT,

(il gl 45aRB] )
2 8EFEEFZOIL, HFE. KT, TOMTHRADAL EAI 2=y —2 a2 EDZNNETE,

ol S g
2 ORE. HHFHIBOWTHRED BN TES. (@ 2 3 4 5 6/7)

30RE, BV OEEDEE S EE> TS, 0L B0 4 B e )
3 1RMCIE. IRk E OIS 5., im 2 s 4 e les )
3 2R\d. BAOR—ATHEEFETE 3. ] @ 5 % & BA%)

446



3 3MOKEZEZL EADL D0, (@ [2) Bt 6B
3 AFADIF ERHHECKTIRE DI EAENT AUAADA FY AN,

(1.2 3 .5 @i
35RIET AU KA FY AR EDEEEOULITENEKL 5,

(0] “2 G 51 B
367 AUNADAFY ZABELUHEBOBEDOKEEDL D,

(@ 2] s e AR
3THREE NI DO EFNDEHDoLBOT, EABIEDTERNBDL,

(1,428 4.5 M6l 1)
3 8WHFHICHBNTROEERERIL, #b > TREMNRBEFNDD > TWDH T &7,

(1 ;23 4. 5067 7)

39BhTHIE, FIEBENTEDLIITRS, 0@ 2. e B T
4 ORMIAEBENHEZ0ENS, HEbTEHEOIBS. (@ 2 3 4 5 6/7)
4 1F#EC A EBEEBGT 2MNNH S, (0 e TSR

4 2R TN E TEEH OB EFATEOT, HRFEHDHTHERET E 5,
(el g e A e

4 3FHSHE ZWIRT B OIZEENIF E 12N 572, GE S e W - B
4 AHHEMRLTND L, ETHMBENHB S, @ 2 3 4 5 6/7)
4 5 H5HEA TEBNPRTENEVLDOIZER D, ) 208 4 B )
4 6 W EMREFRT TNELNEES, {7 AN SR R - e

4 THAYGEE R MRS B OIL, HEENBERB NS 72, (1 2 3 @ 5 [6/N
4 8RNEGE R MY B DI, W CAMRBR BB AT B0,

(L 2Bl @ G 6w
4 9 EPAER 2D HAANE U TR REHIILELED SRS 5.

DT e S -
5 0 HiHFH IR OBRE 2 LT T NBDOTRYZE, @ 2r e 4 5T

¥ TIIDODIFOZ L., Fzid, CABNDRNMEHRER LS 72X,
"W hdoNnETITNnELE,

20004114 HHZARY>F—h

1) WFETEAZRRETESLSITARDZZNTIN, BLEITHDIRE, ESLTTIA.
BOWTY, FORENEEAUHEICITTE WL, A TRV DEEHEEZFIIDOTF VNS T,

447



2) KETERZEBETHORBELNTIN. bLEDITHIRSES LTEERVETA.
LW, EANSHEES, PENORNDBH DN 5.

3) BRFRICHEETHCRBEZ LI ENBDETHh. TNEEDLSIRBDOTL M,
HVFET, KEORETREMEZ L1,

4) MU EEFERL, ARMCHEEZFEITOIIZELETH, BLEDITHDRS, ES5LT
TIh.
gLz,

3) TOTOV I NTROEBRBIFEBRLITNAEILEE, BHOEBKRLELBER L L2EBNT
LW,
FEE: HPOHRZEBETHIENTES,

MBI . AOEADD FHEHNZWN,

4) 27Oz FTERHBELVERL TSI EE, BEHBREEEBER LI TVWE I L2E
NWTLEX N,
LW AGEOMEE & B2 OffifilEd SR D135 &,

B . BEOBROBW®RNNSh-ozl &,

5) 20702zl biDHBIAETIZ, MEHIIDFZNTYTH.
K THROEAEZRAT SN,

448



6) YIN—T0O—BELT, 7OV MCEMTESZLRATISN, XEHEVRMTER
W EEMTI A,
BEHSOBREERTEH L. LL, BIABHAEIBHSDERN .

T) BATRERSIIN—TELTHERETHZEZESBVETH,
TIN—TD—BTH3ENIBHERDZODAATN .

1) Zh—7LLTIDT0T ) FTMEERTEZ5 VN ERNETA,
BEOREHOM EE, T SHEN.

2001%1H HHERY >F—*h

KHFECETETY > r—b
IO 2 —NMIAREIADKEFECHTH2HEEL-THREHDOTY, MAZEKT S L.
ZOFHBEOHMIZITEZ<TENTVE AL, ARIANVEEZEOLDIBRHRTEETLO0%
BWHZEICED, TOBBOBMENEICES X, HEAFERRTHIEERT— Y2l
TWhEEZET, FTETOHRBIZDWT, $THESLCARQEDGTSEZN,

© #p B ) L& ©O) FE A, W) ®504609
¥k TELRETHLBNTLESI N * %

@ o7oyz/ bEBLTHEEOTIN—TIIMaEERTEZEBNETH,
KETRHTDN, JIN—TD—-ATH5 LS HENS < ZHEHRK,

@ To7orz/ bEELTHE-BFIIMEERTEZEENETHN,
TIN—=TD—=ANTH3END B

@ BREFIOTN—TTOT I bANOBFOHEBEICHEL TOWETH /L THEEAN,
Z OB IEM TN,

449



WEL TS, HAOERZNSVIVICANS LS EDL., FHOTEDHEY L.

® A—INTVEITF—2a BUITYIATEELED, HBINVIIRELELZD. BATO
BHEITIVEDITRI N,
1:ETHYTYIRA 2:0RUFyrR 3:EL5THRN [AP0RE
5:LTHRE
TOHBIIM TN __AARBROKMAH D TEEN LSRN S 25,
® Zo7O0Vzl MIBKRETIZFHGLTELDBOLEENETH (EDOKDITENETHM). £
oo TNUIHFZETID. BN TTHD. TOEMBIZBRATIMN.
HETHD. @D Reader DXV ETHEREEZRT OO IAKELD, Speaking ©
Writing ZHB L =BENLIN S NS,

@ BENATEBLEDOIRESTLED. BLMH>ETTH)
Lok, HOTHARTHT, XEOXRHEEEZDDEPIH LN -FE, DI,

® BB IA—TLTHEERITHOIIFETLEN, BWTLED., ZOBRAIZATIH,
HWEES7-, BEEEDD ST E, N A ELROTHBADEENE LN - .

@ EKHEISHERENZOTIIRL, B TTF—VE2RRDIFLIN>2TT, (HBHAIVWIEESR
WEBAN)., FOEBIIMTTN, Eho7m. BEBEHKDH > 2T —BDTHRARNPLT >
I

O Zo7Jorzr bh2EL CHEERORINEESZEBEVNETH, ZHIXEDERETIT M.
MEIIARATTD. 2RDTIERZWA, PLIdEE->Z, HODEEBHORIMIIGENA DWW &
NEMN- . TNEZIHONTIC, FEBEOHOCEHEENNSE NS,

@ 4AQEHELNRT, HEXRBTAIEICHTHEERESITID. HDEITH, £LERRL
EIH. TUIESLTTI N, ELERBET S, HEHETCHIIL TWAN NS TH D,

@ HOEBRTAZIEICELTIE. AP—F2V0BESA T4 > OBTIIREDER N,

450



BESEVWE T, TRUIESLTTIN. AE—F L VTREDAAN > TEHTSHDT,
PEOERTEN, SAT4 T 3%LALETDLD IS,

2001456548 mfE

<HFHH#HE : 120, C2EHAEITSEIN, AZATIR, £, FELEDS S5 —DDHFEFEDIE
¥ HDIFS1BESTLED. /TFINENHEIED, /EERBDRBEESESENELED., /
BHATFE, >

HOFSBEL /NX2TAVTLARENSIYEEMERHL T RAZ 72 EICHNT, BE
WMORBEHEED EVWDIRELSTATTTE, /ZOHHEEDORETREIL TOEIC &S EROD
FRED, /BHEFEXL. FAT4 VITMEESTEDT, /ZFONIBKRTE - EE > TV A
CorhwhEBVWET,

<HEE : €©LZE5TIR, /EiFLNDHNEFDORKETI I, BZNEHFTI 04, /€500
DILIEE S TLZED. >

RAVEOREIL B2RIBATTITE, /E2BH RAVEBIRIAETHDTESRDT, XFEEE
SBHEELUABRESLESEEBNWET, /O0EDDIFDIE. MEBOREICR>TRATITTE, /
EHES>BHNENRLEEEBNET,

<HEHE:: Cv, BORETI>E2—52{04505 writing ® discussion DFEE &L F
LEFE, EHEEATNEEBSSATITNE, /[BICS1 T2 > DREFELELETE., /
THILEHIZ 1 70 > TEFTEDICTHERNTEENE NS T ENNEDE, /BS5DE D,
IE2—5OBERZP O TINAMICIH, /T Ea2—BBEEH. >

MDEL.

<HEE:Eo2kATIR. €E53W500 ES8H, 3>E2—FE3DIC) THLLE8 I/
W /) EDANAZFHPETSZES N, >

Aok, AVEa—9YHBOE LS TREAT. /2O &I, bEDHERMERNNY O fER 2>
AT/, BHT S E0oN/ZZE T, BMOBRED Alta vista forum ITAS7Z0, /FONHHE

451



EIZE S TWHEWALD AL—ATTERAT, /[FUIED - EBNWET, ZNTEEYICK
YESCOD Introduction EMHAIN TEFATNZDT, /ZERICIITAY—ZLENEL> LR
SATIN, /BREZEESEZICLRNSENEZEN TV E3EMomEBNET,

<H#EE:ETI05. /D707 FOBEFEEPAME, SEEEDICES NS bDNES
CEEHALTSET N>

HOZETHBAICEa—YICHAOBREZANDZET, /D, £H. R=BIIBHEORIEL
DIEATTITE, /EDNDTET, bro&, BFHARAT, BENICHATRETZENTER
L. /BEFNEEEBETEABEVNIDN, /TIKHELWEBSATTIFE, /2O0WSFEERBIT
SIDEXT. /B0, BLNANSHZINOSHENERICE> THRITIA>ELBNET, /
e, REBICHAARBRDATRETZ2oTVO0BHLVWITNE, /B2 RETHALETE.
RKEEREBWELT, // FAGRELZVWTOOTI 58, // EWw, (laughing and
smiling) >

<HH#EE : Ao&, Fh5 alta-vista forum 9d TELEWVE, SHEM/> THEFFE L=
T EIDNTI. FELEZTINNBLAFBANE, >

HD, A2E2—FDEBDODDEEL TWNDIDMN, TOND ZENEHSTDNITR->TSHIREND
RIZblzo-L, BDEVKETIITLTHROERZANDZ EVSON, HBRIIB &> E#

Lo kidneE, ENTHAARTREUNMTIH> TANIZL, £590WS500E. §2<arEa

— oD Mo ERNET,

<HEE:U», ZIN—TTERLELETE, FHEESTITH, >

HD, TIN—T Ok, RibAARBBEBIIFINTARTHLEENIBERICEE > TWED

T, HEDIFRRFABTIERBN S EZNREBSATITITE, THEHEBOHEHB EMEDOEREMN.

FHOMEEN., —DDHE (T —D)ICLTHVNAAREENHDIAT, TDIENSLAAIRT

B2 EDDBRDENWERDIRSBDIFBEDIICLAENS, R TELAT. DA LR

WEd

<HE#E : FHFLEDLITITA, >

o255, LAENSETY, (laughing)

<HEE : X0, 120, Ao&, Ue, BREEGVEDIN—TTO02 o FIZBMLEE S

452



ERHIZEDETH, BBNEHDEEAD. >

T, o0&, / £H. RARKAAURBRTHELED EE1E. tHOBEZL TWAIDO NIZER %
ZZXIZDHTERL., /H&E alta vista forum TlE. AARBEBENICERZANS LD NAIEES
AT, /RRBEBNAUENTZEEBS L., BARDNAENZRERENET,

<HHEE :Z>& U, FEEDLHELBL T, speaking P writing IO TDHEIZET 3
BITHDETH, /ENPEDELREDIFINGTE D TT D, /[FOEHETE, >

HD, REZIEDETEARBROBELLEERAD I EIBEILRZ>TT, /EHETDIETHR
EEERRBRIEERVIAATVWEATYTITE, /THRPAIZAS T speaking & listening i€ <
EORAERENSZEEZBARLT/, T, ZROPOATYRZVTEBARED., /91T 4>
TDEDH.HED LY —KFE@EBRKEY 1) TR TRVWAT. /b EERBIRERST.
TLUEDERFEZRMNIZD . /EINISSICHPRELEELEEEZEZLBERXNTRVEEVNSD
Z, /EEIIH- L LREVNDS, BARSTH2EOLNBEIITRDIENENS BNIZAR-S
AT, /[ENTHRARNZONED T EBNVET,

<HHEE : TLES, BEEPFALDEEE NS DIE, DL BHEPHICE 0 ZoEEND
D, I BV, €I, [l [ITRSHTERI B> T>

£,

KAIEE : FLbBICBP DN, TECEEEWIT ETINHE, [/ 1EN EDTT. /L
FDEoZ2WELoTEWNID, >

W, TNRBESCES TENHETY,

<HEE : EPoEENSZETITR, /Co. F—FNTLEF—2a@dESTLEN. /
HISZboTTEED. /BB30IET > ELLTLED. >

T LEEHA, ABDY, BART>IIELL T, £5bRN>720 LT, /b ko LEMMBRE
BRESTEATIINE, /EDH. IRAEDBAURBRTERERHHIL TTETEIN>EEE>TVET,

<BHE : BLEHBIZT IS FLTLED. /€55 >

TIKRRLTLEST /B ENSBABDHIB L ELoMDEFAREMoERENSNEK

453



BLEDITY.

<HEE : 53D TTR, /fFALCPNEETLEDSLITNWICESLSIZRDELEN>

Bbod, TTVNBERLEATTITE, WANARES NS EEIMATH > EHATICHEMMANNLETL
BREBRTETEMOIEREANVET,

<H#EE : €h0o, BRKTIIIE, MEFEDLAEGFIAIENTESS2EATITIHE,
JEELZESDHBDETH, /ET1 1HED IBEFICIZIEENSE) EVSDHLENS T > T
NWETR, /SISO EESEEBEHN S TI DA, /EEEZH>EENDS, >

3V, BRETRZARICRESTLELPTIREBLTE 2 TA D20 ESATTITE, /TH, 72
WEANPIEDAE—=F DV ENI AT 2B/ 512N T/ BAORFREBEAREEZBNLDNT
TnEBWEL .

<HEHE :€Th1s5. 268, /CHIBREY HD15Z0) YL TEATI L. / IHRHIC
BPIDEFELLIENDST, | /ENRBEDIES TIE (2] IZ2>TE3ATT L, /ZHIEES 1
DENPE TIDNR, /BINIIEAICON B/, BBV LEZICS o/ P>

EVINELRBROLEZFIRBAERBRSZRIIONDEDOEEL>TEBBH>TEZAT, 50
DRI A LR LSHLTERENREVND DRSS ATTIFE, REZMITITRESDDMS
BWEBSEATIUE. . /T2 BETONELN, B, / SOkl s, —
ISXER B EBIT R TETHLEOAT, REEENBERTIRNIVELLER/RITTHRER
SIEAT, TNTFATTHo EHFBICHET IR EDDIEMN 50D T ENKFEOMMIT
HBIEBIERBNWET, / &BEER. //EN,

<HHEE:U®., 30FBTIR. [TERRVDEEFLRES > TNBIRTI<SHERS AT
THE, BB LA TAEATIR, A1253EPLTFTHRTBATHLL /B8 1/
CDNANEESNIPALTLE S /BEDHBFELICS SHEDELED, REPZL, >

oD EROEZEQHEEDFRIY TOXENRBRILEERZADIEDDFEIES>IZERAOIATY
b E, BIZBoTES, [PV AE—F 2T, YAV TERASTEDIC. ©HPLEBLE
KRGEEM IO BT/ BOBMEA S A ZENZDTHDEFEL WL, /ZDNIEKRT
B2 EHADRFFBEMEDBRNEND EZABHB L., /£ KETHRMNHS LA
WX,
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<EHEE 130, /ENNS534E 35T /34 DI TIFELHFEEDHFILZ) 8 4]
5 [6) THA, //QFW// #hns MEQEECS) & 1) 25 3] IZ2&2THWEAT
FhaSE., /I TEFR. >

o0, ZOEIE, BroEBEDRFLENFLIABVATIINE, /ZOHIFBIZAHEICTT
DT ZEBBVATTAUAEDAIFURENTHT>THIHONILZATHRLENEE S
TRAEGE, /EEMAEIT> TR TEZTOTEMO TS DHRMENTETRNEES
T /EDEDICELERETRECLENHEDS, BIENEWIET LS EREBE>TET.

<HH#EE : CrLDBHEEH > TELLSZ. >

(7S

<HH#HE : NS5 (WEENSHEFZES) W (1) 05 (4] IZENWSFWN> THWB3ATY
He /[TOBDBSESTEZATITE:, [SDNANEE ST TIT N >

POENFBRERELNWDDIIHDTE, /FERNSZRICIIEENLHERDIFEL, /£
NWIOBKRTEDYNTWEZEZADBHAATITITE, /THO- IV HBIIERETHHSL., £
INIBHRTHOMNSFEATNN ZNENT RN EER ST, .,

<H#EE : BRRICPND S T TI 0 2>

0, ERSToEFHITTNELENEED > TNET,

<HZEE 120, ELESOIDLHELEVATIIE, /BEEDEEEG TIEERZEDHIEFFT
NDEEIZENDSDETD, /HKiFEFETEENSIERTE S VIS IICENET ., >

PoXNERDEERTIKTFEEL TRVELREFEEORELZ DTS T NAaWLd L
AESAT, /LD TN ZRICHZ NS ENWD ONE T, /TN ZiEDIAAVTRA S
KOBEBIESIEATTTE, /REOEENI, BAMNSEEEARTEZLTHLAESTHE
DEFETHTFENDHETAHHSL (laughing), /THEI VD EKRTHREMENRDSNTNBA T,
/HDRSEDKRFEND EZAFHADSAKITFATODRITNIENTRVWALREND D
IR TWET,

H#EE : Cp, SLEHGEKDEZESGTIX, —ADHFFEEHEEL THDPENIZSDET



o SEDERAEBLATSEI N, >

<H#E : #HFEELLTESHZENS LS., >

PoEDFEOE X, KELEZRBIILLDIEVWDI KO RBEVDEMOLRN>IEATTITE, /
CNHBERBICLESKECARIIEEWD ZEEZHNCHEDEXTICREA TV AT T L,
[R5V KBS LB DD ENI DB EAARBATTITE, /Thbbo LEFEOMR
DR OMER, FKEENE S VNI MIRITH DA > T L, /B EPHIED I TES DI
PoEDEMBEE L THEENNDIDIFEL, /EDNIBRTHNZ R > TRFBLEFIOINERS T
ENTELORINSTZERNET,

<H#EE : BP0 TWBEEWSBEEIZAIL D GTDIFS>PBDE T 2>

T, KEWTY,

<AHE:U®. 07077 FASBARICELSDIZES 1S D TIHR. /6L IIIE,
Wi, >

ZI5TIR. /HD.. BAOBEREZSETHEDIMELENDBPL > TRNPOTZATTTE, /Z5
WIOIHDHL-oNDR>THBITIE, BADAE—F 2 FICH D> T L., /HEANFTHRE
THILETHAOERZXRE TS, FICHLTREITSILORFES D DML, bE/NV I
CEDNADIENMHRTEZL, /EONIBRTEIN > EBNET,

<HH#EE : L. BFRAPIMMDEERFLE N /HEVEFZNITUZL I BILETHNVNTT T
E. LELETITHT?>

BIRAE. .. /RICHEDIEE, 4 1R EER) &EMd & TOEFL 2513572012, /R4 KA
HBEZIHFEEZPLO>THATITE, /ZNLSEERARICESI DI THRNVWATIITE, /
BEBNSERFEORMEFEN D M £V TETHFEEZPLH>TEY,

<BHE : THIRSEENTEETL THB3DIF, $E22<S60WTI NN, >

ZOTIR, /WOhid, HFEZELALHALSEMBEEMBRELZWRE, .,
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<EHE : 120, /C2TTRA, T5VIDIREINET>ER> TEIERDD, /BB5WiETO
Fx FERO THPPEEL TRENTDEEET S ENB2EDNEID, /EDNAES T
G SISDDZEED SN E S5 2>

Lo XD FEEHORET, HEDBARIIBD>TZATTTE, /KEHICEBEBES N SEERICET S

ZET bo b ERBOKEWZRUT, /FINSEGETESREL I VA ENELTE DR

LTREATTTE /ZNbE Lo EMARTALINRERBSTHLS KIS T=OTEM- 7
EHWET,

<H#EE :LU®»H>Z5T7, >
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APPENDIX C

Learner Profiles (translated from Japanese)

Transcript Conventions for the Interview Data

Italics : Italic type indicates utterance of the interviewer.

/| // - Overlapping or simultaneous response, brief comment, etc.

preceding word by a space.

/ /: A space

Bold: Bold type face indicates marked prominence through pitch or amplitude.

(laughing)/ (surprising) : Parentheses indicate (a stretch of) unintelligible (approximate length
indicated), or comments about the transcript, including non-verbal actions.

? : A question but not necessarily with rising intonation (in Japanese)

Learner M

Open-ended Questionnaire about Previous English Learning
Experience (April 2000)

The purpose of this questionnaire is to ascertain your motivation for learning English. I do not intend to
compare your responses with others nor to evaluate them. I will use the valuable data you provide only
for English education research purpose by exploring how you study English and with what kind of
motivation. Please answer the following questions.

(1) Gender Male ((-) ) Female( ) IDNO 0440
(2 Your major

(3 Have you stayed in an English speaking country? ( ) Yes ( O)No
(@) Ifyou respond ‘Yes’to (3) how long was it?
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( ) up to 2 weeks ( ) uptolmonth ( ) up to 3 months

( ) up to 6 months ( ) upto 1l year ( ) upto 2 years

( ) more than two years.
(8) Please explain the reason why you came to like or dislike learning English, with detailed events for
each year at each level (before junior high school, junior high school, high school, now). You can also
write about any learning of English outside of school. Please state any psychological changes that
caused you to like or dislike learning English. That is, please write a history of your English learning
motivation.

***Please write as much detail as possible!* **

JH1: 1* year at junior high school, JH2: 2" year at junior high school, JH3: 3 year at junior high school,
H1: 1% year at high school, H2: 2™ year at high school, H3: 3" year at high school

(JH1) At that time, I thought I was rather good at English. I did not need to possess a high level of
grammatical ability and vocabulary.

(JH2) Istarted to feel I was getting behind others in learning English.

(JH3) Since I could not improve vocabulary, I considered English as my weak subject. But fortunately, 1
obtained the 3 grade of Step test.

(H1) Since the teacher was really good at teaching, I came to like learning English. However, I still was
not good at English.

(H2) Same as above. But I thought myself as a bad English learner more than I used to.

(H3) 1 studied English very hard for entrance exam. So 1 think 1 became an average English learner
more or less. I think I did well in the English test of the entrance exam for this university.

(Now) I feel neither I disliked nor liked learning English. However, I consider pronunciation as my
weak point as a language learner. I would like to obtain grade 2 of Step test. Also, I more or less
confident in writing. (this may be only self-faction, though.)

(outside of classroom, language school, before Junior high school) In elementary school days, I
learned the alphabet and basic English to a certain degree.

Multiple-choice Questionnaire (April 2000 and January 2001)

The purpose of this questionnaire is to ascertain your motivation for learning English. I do not intend to
compare your responses with others nor to evaluate them. I will use the valuable data you provide only
for English education research purpose by exploring how you study English and with what kind of
motivation. Please answer the following questions.

Please respond as shown in the example.

Example: I like reading. (1 2 3 4 5 6/7)
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1 strongly agree 2 agree 3 slightly agree
4 slightly disagree S disagree 6 strongly disagree
/71 can not answer this question

* Please respond to all items. *

* D Refers to the questionnaire administered in April, 2000.
*O Refers to the questionnaire administered in January, 2001.

1 1like learning English because I have made effort in the past. G2 4B e
2 1like learning English because of my good grades. (12 848 el
3 Idon’t like learning English because I cannot speak English well. (2 3.4 65.E& /D
4 1like learning English because it is enjoyable for me. € 2 il s R

5 Idon’t like learning English because of the grammar-focused teaching I experienced in the past.

(i.2."3 ) 48l @ 1)

6 Idon’t like learning English because I cannot find any good reason of doing so.

128 ® 568/

T Idon’t like learning English because I was scolded by an English teacher in the past.

(12 8. @ B 1

8 I like learning English because I was taught by a good English teacher in the past.
@l 2 34 8.8/

9 1 feel confident in speaking English. a0 ® 2.8 567)
10 I am good at learning English. ({82053 5 . 6/1)
11 1am good at pronunciation. o i 20 S -

12 I feel uncomfortable if I am named in class and have to answer in English.

(1 28 ahe Bl D

13 It embarrasses me to volunteer answers in English. ({20 34 B 1)
14 1 am afraid that other students will laugh at me when I speak. q @) 4.7 1 6./ T)
15 I worry about test results whenever I take a test. @ 2 B w5 6.7

16 I think I can learn English well, but I don’t perform well in tests and exams.

(gl BlssT)
@z a8 .| 5T

18 When I don’t do well in a test, I go back over it to make sure I understand everything.

1.2 8 @8 6,7

19 T arrange my schedule to make sure that I keep up with my English class.

@2 ® W5 6/T
20 I always try to evaluate my progress in learning English. G @5 a7)
21 When studying for a test, I try to determine which concepts I don’t understand well.

Al e 456 6,7

22 Ilearn from my mistakes in using English by trying to understand the reasons for them.

1T I feel lost in the English class when the teacher speaks fast in English.

(1 1 @ 4B 6T

23 My goal of learning English is to pass the class exam. ¢ 3.4 5 640)
24 My goal of learning English is to get a qualification (official evidence of English proficiency) such
as STEP TEST, TOEFL, or TOEIC. (12 @ 5 B8/

25 My goal of learning English is to perform well at school and get good scores on tests.

iz 8 456 7
26 My goal of learning English is to master how to learn English. 12 ® 4 B 6/7
2T My goal of learning English is to establish my own style of learning English.
(@2 &8 2086/
28 My goal of learning English is to actually use English in my life such as for work, travel, and
communicating with people throughout the world. (0 e O )
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29 1am good at setting goals for my learning English. (1 12 SR BLAE )
30 I have my own style of learning English. ¢ AT EEG /A0

31 I have a clear goal for my learning English. (1 ORIl e T
32 I feel in control over my learning of English (@ S BEAG )
33 1 would like to make a lot of friends overseas. (@, 208 4 5B

34 Most of my favorite actors and musicians are either British or American.

i 6/7)
35 1 long for American or British culture. 1@ A6 AT
36 I would like to make American or British friends. (@2 455806 4T
3T Intelligence is something you are born with and cannot change. (2 37l B @ M

38 The most important ingredient in learning English is my overall language ability.
208 riBG T
39 I believe I can communicate with native speakers of English if I (® 35 B EE AT
make a proper effort.
40 Communicating in English should not be so difficult since I can speak my native language: Japanese.

@ 2 Ji4 6 BT

41 I believe everyone has the ability to master a foreign language. ( 2R3N ATMBING )

42 Tt is too late to master spoken English since I have been taught G 2 @560
mainly grammatical rules.

43 1 study English because I like it. (2.8 5. 6./F)

44 1 feel satisfaction when I am learning English. (I 2NN @) SR LS 67 A

45 1 wish I could learn English without going to school. ( 203 A B 6 )

46 1 want to continue studying English for the rest of my life. (@ 8.4 86 6,1

47 1 am learning English because English is a compulsory subject for me. (1 3 @ '6 6/7)
48 The main reason I need to learn English is to pass examinations. (1 3 4 °5 6 /7T)
49 I am learning English because English is a must for Japanese people in the global community.

a2 4 Bl )
50 Learning English is important to me since it broadens my view. (@ 3 4.5 .67

* Please check if there are any items you have not responded to.
* Thank you for your cooperation.

Open-ended questionnaire (November 2000)

The purpose of this questionnaire is to ascertain your motivation for learning English. I do not intend to
compare your responses with others nor to evaluate them. I will use the valuable data you provide only
for English education research purpose by exploring how you study English and with what kind of
motivation. Please answer the following questions.

Gender Male(C)) Female( ) IDNO 0440
1) Would you like to be able to express your opinions in English? If so, why?

I would like to be able to do so. I feel I will be able to broaden my views if I become able to express
myself in English.

2) Is it difficult for me to express your opinions in English? If so, why do you think it is difficult?
It is difficult indeed. Topics we discussed were difficult even in Japanese. It became a lot more difficult
expressing our opinions on that theme in English.

3) Did you have any experience having to express yourself in English in high school? If so, what kind of
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activity was it?
No, I have not had such experience particularly.

4) Do you get anxious about speaking English in public, using a microphone? If you do, why?
I do not get nervous.

5) Please write what you find most significant and what you find the most meaningless in this project.
Significant: I feel so when I could express my opinions clearly and put that in the computer.

Meaningless: 1 feel so when I could not find my own opinions, and not write well.

6) Please write what you feel is most enjoyable and what you feel is most boring.
Enjoyable: When I put my message in the computer.

Boring: When I was just trying to find opposing idea to debate (as a task).

7) What would you like to be able to accomplish by the end of this project?
To be able to express my opinions in English to a certain degree.

8) As a member of a group, what do you think you can contribute to the group project most, and what
do you think you can contribute to most?

I can contribute to it by expressing my opinions and debating with others. However, I often forget to

bring a printout of the copy.

9) What do you think of working in a group rather than working individually?
It is good since we can learn how to cooperate.

10) What do you think your group as a whole will be able to achieve?
It is good if we will be able to know how to work and cooperate together.

Open-ended Questionnaire (January 2000)

The purpose of this questionnaire is to ascertain your motivation for learning English. I do not intend to
compare your responses with others nor to evaluate them. I will use the valuable data you provide only
for English education research purpose by exploring how you study English and with what kind of

motivation. Please answer the following questions.

(1 Gender Male(()) Female( ) ID NO: 0440
* s Please write in detail as possible. * *

(2) What do you think your group obtained through this project?
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We were able to achieve the goal of exchanging each opinions, discussing, and presenting our opinions.

(3 What do you think you achieved through this project?
I was able to experience and learn the presentation process by collecting information by myself,
clarifying my opinion, and presenting it.

(@) Are you satisfied with your contribution to the group project or not? Why do you think so?
I am satisfied with my contribution because I tried to seek for many information using computers by
myself.

(® Could you do your oral presentation in a relaxed manner, or were you nervous? Please indicate
your anxiety level by circling the appropriate number below:
(D: veryrelaxed 2: somewhat relaxed ~ 3: neither relaxed nor nervous 4 somewhat nervous
B: very nervous
What is the reason for your answer?

(® Do you think this project was in some way different from the type of learning you experienced in
junior high school and high school. If it was different, please say how. Did you like the project to or not?
What is the reason for your answer?

I like it because it is different from the ones I experienced in the past. This is meaningfully different from
the one such as grammar focused learning.

(@) How was your learning outside of the classroom? Was it fun?
Yes, it was indeed fun.

(8 Did you like learning using the e-bulletin board called Alta-Vista Forum, or not? What is the reason
for your answer?
I liked it because I could use computers.

(© Was it good for you to choose your theme by yourself rather than being told your theme? What is the
reason for your answer?
It was good indeed because I could learn and understand deeply the theme I was interested in.

Do you think your self-expression ability improved through participating in this project? If so, how
much did you improve? What is the reason for your answer?

I think I was able to improve my self-expressing ability because I came able to express what I think
clearly in detail.

(D)  Compared with last April, how is your confidence in self-expression? Do you have confidence? Or
are you still anxious? Why is this so?
I do have confidence now since I went through the project and came able to express myself.

(1 In terms of self-expression, do your anxiety and confidence levels differ in speaking and writing? If
they are different, why is this so?
Simply because I was able to do many things and give the presentation.
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Interview (May 2001)

01
02
03
04

05

06

07
08
09
10
11

12

13
14
15
16
17

18
19
20

21

22
23

24

25
26

27
28
29

30

31
32
33

<Interviewer - You are Mr. M, right? Let me ask several questions. | You have taken another
English class last year. | At that time, how were your impressions toward the textbook, the teaching,
the teachers? /[How different were they from mine? | I am not going to check who was the teacher.
(laughing), just let me know your honest opinion. >

I do not have to tell you the teacher’s name.

<lInterviewer - No, you do not have to. >

Well, another teacher was mainly doing listening activities using video / although I have developed
listening ability, / it was very high level, I think. / I do not think I could not do a good job in the test.
/ He explained very clearly in the class, / but my impression was that it was a very difficult class. /
Yours was, rather than learning but doing something cooperatively in English / I enjoyed Mr.
Nakata's class more.

<lInterview - Well, how was the other foreign language classes except for English? >

I took two German classes. / One class was taught by a very nice teacher with good characteristics
who taught very clearly. But it was very difficult. / The pace of learning grammatical rules was so
fast, and at the end he gave us a test of writing a letter in German..., / The teacher of the other class
was very friendly, and clearly explained. / But the teacher who focused on grammar was difficult,
as far as [ remember.

<Interviewer - Then, you know, since last fall, you have been doing practice in writing and
discussion using the computer in my class. | Before that, did you practiced how to write - writing
strategy-, and maybe you have taken the computer class? >

(no, physically expressed)

<Interviewer - Okay. You didn't. | Then, you did not take computer class | How was your writing
practice? Was that enough preparation for the project? | Or not? | You just be honest. >

You mean, the fall semester?

<Interviewer - No, you have studied writing in the spring semester in my class. // Oh, Yes. [/[Was
that enough preparation for that? >

Um... I think I was still short of writing ability for the project even after the spring seminar./ But
since I got several important and basic points in writing at least, / I was not confused when I faced
the project.

<lInterviewer -Then, could you explain the significance and purpose of the project? >

It might have been a lot easier if it were done in Japanese, / but this class was focused on how we
convey messages, check meaning of words, and translate, / You did not ask us about detailed
grammar. / If you focused on grammar, I strongly think that probably it was not interesting at all.
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34
35

36
37

38

39
40

41
42

43
44
45

46
47

48
49

50
51

52
53

54
55

56
57

58
59
60
61
62

63

64
65

66
67

68

<lInterviewer - So, you have learned English using computers, e-bulletin board. What do you think

of it? >

I think it was very good. / We usually type only Japanese. / So typing the alphabet was very useful,
I think.

<Interviewer — What do you think of group discussions you have done? >

I did not know how other groups did,/ but all of us in my group were motivated, and I think it was
meaningful.

<lInterviewer - Do you feel a sense of participation in the group project or not? | And give me your
reason. >

Yes, I do have a sense of participation in it very much. / After all, we discussed and worked
together after or outside of the class, / working together in the process, / I took an important part,
thought / I felt like a sense of group cohesiveness in our group.

<lInterviewer - Then, compared with April last year, | about changes in your confidence in
speaking and writing | Were there any? | Yes or no, and please tell me the reason. >

By doing writing and the presentation with other people in class, / we attempted to make them
understand what we said / since it was not so awful grade; yes it led to my confidence very much.

<Interviewer - And instead, compared with April last year, | were there any changes in your anxiety
speaking and writing? | And its reason?

Well, my anxiety is because I am not good at pronunciation. / Even after your class, I still don't
think I can completely get rid of anxiety over pronunciation.

<Interview - There was the oral presentation at the end. | Could you do that with confidence?/ Or
were you full of anxiety? How was that? >

Well, making it on my own, and being understood by others, I think I did it with great confidence. //
Preparation?// Yes, I did prepare it well.

<Interviewer - Well, you have answered the questionnaires on April last year and January this
year./And your responded differently on several items of these questionnaires. | I would like to ask
you the reason why ... | First of all, Item 7 'I don't like learning English because I was scolded by an
English teacher in the past.' This ... | used to be 6 on scaling but this time became 4. | Why is this?
>

I did not have any reason for this difference. / I just felt that way at these times.

<lInterviewer - Item 15 'I worry about test results whenever I take a test' used to be 3 on the
scaling, but it increased this time. >

Now I became a university student, / although I had a little confidence of grammar in my high
school days/ It may be because I was anxious of how the group work would go, I think.

<lInterviewer - Item 16 'I do not perform well on test and exam', is this due to the same reason? >
I




69

70
71

72
73
74

75
76

77
78

79
80

81
82
83
84

85
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87
88

89
90

91

92
93

94
95

96

97

98
99

100
101

102

Yes.

<Interviewer - Then, Item 17 I feel lost in the English class when the teacher speaks so fast in
English,’ this increased. >

Well, I understood grammar since it was in a written form, / but in other English classes such as
listening, / I could not do anything on a test if it is listening-focused. / Maybe due to another
English class, I guess.

<Interviewer - Then, Item 23 'My goal of learning English is to pass the class exam.’ It decreased.

b

Well, through the group project, I felt I could study and use English not in the way of learning for
the entrance exam.

<lInterviewer - Item 26, the purpose of learning English is ' to master how to learn English'
changed from 5 on scaling to 3. >

Before, rather than thinking about the most effective way of learning, I just used to think
memorisation is the best way of learning English, anyway. / But now, 1 came to learn English
effectively through my interesting experience of the project I felt that learning English was
enjoyable.

<Interviewer - 'My goal of learning English is to establish my own style of learning.' On this, your
response was drastically and positively changed... >

Rather than memorising, / I thought I could improve my English proficiency by discussing with
other members in the group in English. Maybe because of this.

<Interviewer - 'to actually use English in my life such as for work, travel, and communicating with
people in the world’, this increased. >

This is exactly due to what I said before.

<Interviewer - 'I am good at setting goals of my learning English. You now strongly think so,
although you did not think so before.... >

Before, I just memorised and after the university entrance exam it went. That's all. / But now, I
realised learning English is fun by putting my ideas in written form.

<lInterviewer - 'I have a clear goal for learning English.' Is this due to the same reason? >
Yes, it is due to the same reason.

<lInterviewer - Item 33 'to make a lot of friends overseas.” 'Your response changed from 3 on
scaling to 1. >

Because I felt speaking in different language enjoyable. / So I wish I could have friends I could talk
to in English.

<lInterviewer - Item 36 'to make American or British friends' Is this the same reason? >
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104

105
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109
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135
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Yes.
<Interviewer -Then, ' Intelligence...can not change.' You now do not think so. >
Well, now I have came to think intelligence can be changed with making effort.

<lInterviewer - This 'Communicating in English should not be so difficult since I can speak
Japanese.' Is this due to the same reason? >

Yes.

<lInterviewer - Item 47 'l am learning English because English is my compulsory subject.
" How about this? >

The same reason. I thought I could learn English in a different way from that for the entrance exam.

<Interviewer - Then, compared with you at high school days, how different is your attitude toward
learning English now? | If different, in what sense it is different? | How about that? >

In my high school days, rather than enjoying English conversation by using English, / it is mainly to
develop proficiency for the entrance exam by memorsing. / So, when I could not memorise the
material, I did not want to go to the class. / But in university, it is more important to be able to
communicate without paying much attention to minor grammatical errors. / I realised it is important
to convey my message to others despite some grammatical errors. / In this sense, learning English
became fun to me.

<lInterviewer - Then, now, compared with you at high school, are you different as a language
learner? | Do you think you became a different learner now? | What is the reason? >

I began to think and focus on using English rather than memorising it / Although it was not fun
before, / now I realised learning English is fun when I learned it in a different way of learning.

<Interviewer - Have you done any other kind of learning English, or any related things? >

I did not do that,/ when watching foreign movies on DVD, I read the subtitles to follow what was
being said in the movie, / Then I felt interest arising from within myself for learning English
voluntarily/ I did that kind of study several times.

<Interviewer - The last question, now, study abroad, language school or study for English
qualification, you said about movies though, English movies or music, have you done any kind of
learning outside of the classroom. Then, was that study outside of the classroom influence what you
have learned through project? >

By doing this project, I realised I could enjoy learning English by actually using it, rather than
memorising it. / So although I did not like learning English before, / from now on, I think I can
direct myself to learning English more positively.

<Interviewer - Sorry. | I did not ask Item 14. Now I ask you./ What did you personally get from that
project? >
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137  As I said before, rather than memorizing grammar, / I realised I could learn English enjoyably by
138  using English and working together. This is something I got from the project.

139 <Interviewer - Yes. Thank you very much. That is all. >

Learner E

Open-ended Questionnaire about Previous English Learning
Experience (April 2000)

The purpose of this questionnaire is to ascertain your motivation for learning English. I do not intend to
compare your responses with others nor to evaluate them. I will use the valuable data you provide only
for English education research purpose by exploring how you study English and with what kind of
motivation. Please answer the following questions.

(@ Gender Male( ) Female() ) IDNO _ 0438
(@ Your major

(3 Have you stayed in an English speaking country? ( ) Yes ( O) No
(@) Ifyou responded ‘Yes’to (3) how long was your study?

( ) up to 2 weeks ( Jup to 1 month  ( ) up to 3 months

( ) up to 6 months ( Jupto1year ( ) up to2 years

( ) more than two years.
(8) Please explain the reason why you came to like or dislike learning English, with detailed events for
each year at each level (before junior high school, junior high school, high school, now). You can also
write about any learning of English outside of school. Please state any psychological changes that
caused you to like or dislike learning English. That is, please write a history of your English learning
motivation.

#**Please write as much detail as possible!***

JH1: 1% year at junior high school, JH2: 2™ year at junior high school, JH3: 3" year at junior high school,
H1: 1% year at high school, H2: 2" year at high school, H3: 3 year at high school

(JH1) Since the teacher taught us English songs at least once a month, I was looking forward to it.
(JH2) I attended the English recitation contest. It was my first experience.

(JH3) Again the teacher who taught English songs became in charge of our class. Thus, I enjoyed
learning English. Again, I did participated to English recitation contest.

(H1) From this year, grammar focused class started. Since I had not studied the difficult grammar
intensely, it was tough for me. I was able to take the Oral Communication class held once a week in a

relaxed manner.

(H2) I do not why, but I was often asked questions in the English class. I thought I listened to the
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lecture seriously..... This is all I remember for this year.

(H3) We only did problem solving test type of questions. I was not good at grammar questions of
Center Test (standardised national center test for university). But I felt reading long texts were
interesting when I understood it.

(Now) Since I have been learned English only for the entrance exam, I do not have any confidence in
speaking.

(outside of classroom, language school, before Junior high school) When I was 1% and 2™ year of
elementary school, I studied English conversation in cram school. Doing games and drawing pictures, it
was very enjoyable. Later, after I moved to another school, I went for the English cram school since 5"
grade of elementary school. Again it was also an enjoyable experience.

Multiple-choice Questionnaire (April 2000 and January 2001)

The purpose of this questionnaire is to ascertain your motivation for learning English. I do not intend to
compare your responses with others nor to evaluate them. I will use the valuable data you provide only
for English education research purpose by exploring how you study English and with what kind of
motivation. Please answer the following questions.

Please respond as shown in the example.

Example: I like reading. (1 2 3 4 5 6/7)

1 strongly agree 2 agree 3 slightly agree
4 slightly disagree 5 disagree 6 strongly disagree
/71 cannot answer this question

* Please respond to all items. *

* |:| Refers to the questionnaire administered in April, 2000.
*O Refers to the questionnaire administered in January, 2001.

1 1like learning English because I have made effort in the past. (12 24 ES e T)
2 1like learning English because of my good grades. (s 2 4BV 614T)
3 Idon’t like learning English because I cannot speak English well. (1 BLEANEG 066 /)
4 1like learning English because it is enjoyable for me. G i20@) 5. 18./T)
5 Idon’t like learning English because of the grammar-focused teaching I experienced in the past.

(.2 @ @8 6/7)

I don’t like learning English because I cannot find any good reason of doing so.

@243 i@ms T

T Idon’t like learning English because I was scolded by an English teacher in the past.

(.2 '8 479 B

8 I like learning English because I was taught by a good English teacher in the past.

(ol el 4058210

(0]

9 I feel confident in speaking English. 123406 g
10 1am good at learning English. (1, 2 4855 UBYAT)
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11 1am good at pronunciation. 2. Bl @ el
12 1 feel uncomfortable if I am named in class and have to answer in English.

(1 @ 4B, 6,/T)
13 It embarrasses me to volunteer answers in English. (4 B @48 B4T7)
14 T am afraid that other students will laugh at me when I speak. (K283 B 64T
15 I worry about test results whenever I take a test. (2 40 U6 BT
16 I think I can learn English well, but I don’t perform well in tests and exams.

(Gl T 2 M )
17 1 feel lost in the English class when the teacher speaks fast in English. (1 @) S G T )
18 When I don’t do well in a test, I go back over it to make sure I understand everything.

(i 2Bt 50 (6T
19 I arrange my schedule to make sure that I keep up with my English class

2 @B @ 5 67

20 Ialways try to evaluate my progress in learning English. (1 2 3 ® @ 6/7

271 When studying for a test, I try to determine which concepts I don’t understand well.

(o pviEhas s o)

22 1learn from my mistakes in using English by trying to understand the reasons for them.

(.23 4 8 B/T

23 My goal of learning English is to pass the class exam. 23 Whe 67
24 My goal of learning English is to get a qualification (official evidence of English proficiency) such
as the STEP TEST, TOEFL, or TOEIC. i2 ‘B @ '8 6/7)

25 My goal of learning English is to perform well at school and get good scores on tests.

(128 dl @lE D
26 My goal of learning English is to master how to learn English. G2 e 5 6/
27 My goal of learning English is to establish my own style of learning English.

(1«2 3485 B/

28 My goal of learning English is to actually use English in my life such as for work, travel, and

communicating with people throughout the world. (1 SIS RN 2T
29 Iam good at setting goals for my learning English. (a3 B U6/iT)
30 Ihave my own style of learning English. (1 2 3 @ 5 6/7
31 I have a clear goal for my learning English. ©) 5 BAT)
32 I feel in control over my learning of English (1 3 6/7)
33 I would like to make a lot of friends overseas. 4 6/7)

34 Most of my favorite actors and musicians are either British or Amerlcan

(1.2 8 @ 549671

35 Ilong for American or British culture. 2 @ W 5. D
36 I would like to make American or British friends. (e B by 55671
37 Intelligence is something you are born with and cannot change. (E20 @ @ 5 6/7)

38 The most important ingredient in learning English is my overall language ability.

(1 2.la ), 58 A7)

39 I believe I can communicate with native speakers of English if I make a proper effort.

o 2alE] 4 BMe T

40 Communicating in English should not be so difficult since I can speak my native language: Japanese.

123 ® 5 6/
41 1 believe everyone has the ability to master a foreign language. g Bl s B
42 Tt is too late to master spoken English since I have been taught mainly grammatical rules.

@,/2:.3 MW &*6sT

43 1 study English because I like it. R 5 6/ 1)
44 1 feel satisfaction when I am learning English. (12 6 W.5 /0
45 1 wish I could learn English without going to school. (2 @15 6 AT
46 1 want to continue studying English for the rest of my life. @ 2 455 164 1)
47 Tam learning English because English is a compulsory subject forme.(1 2 3 5. T6AT)
48 The main reason I need to learn English is to pass examinations. (2 3 B, 167 T)

49 1 am learning English because English is a must for Japanese people (1 @ 455, B/7)
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in the global community.
50 Learning English is important to me since it broadens my view. (112 48 G )

* * Please check if there are any items you have not responded to.
*  Thank you for your cooperation.

Open-ended Questionnaire (November 2000)

The purpose of this questionnaire is to ascertain your motivation for learning English. I do not intend to
compare your responses with others nor to evaluate them. I will use the valuable data you provide only
for English education research purpose by exploring how you study English and with what kind of
motivation. Please answer the following questions.

Gender Male( ) Female( O) IDNO 0438

1) Would you like to be able to express your opinions in English? If so, why ?

I would like to be able. If I could express myself in English, I think I will be able to talk about a variety
of topics with people in foreign countries.

2) It is difficult for you to express your opinions in English? If so, why do you think it is difficult?

It is difficult because I am not used to do it, I think.

3) Did you have any experience having to express yourself in English in high school? If so, what kind of
activity was it?
No, I have not done that.

4) Do you get anxious about speaking English in public, using a microphone? If you do, why?
I get nervous. Originally I often get nervous when I speak in public even in Japanese. I get more nervous
since I am not used to doing that in English.

5)  Please write what you find most significant and most meaningless in this project.
Significant: There are a lot of opportunities to express my opinions in English.

Meaningless:

6) Please write what you feel is most enjoyable and what you feel is most boring.
Enjoyable: Cooperate with others in a group.

Boring: 1 could not catch what other presenters were talking about.

7 ) What would you like to be able to accomplish by the end of this project?
I would like to be able to express my opinions even to a certain degree.
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8) As a member of a group, what do you think you can contribute to the group project most, and what
do you think you can contribute to most?

9) What do you think of working in a group rather than working individually?

10) What do you think your group as a whole will be able to achieve?

Open-ended Questionnaire (January 2001)

The purpose of this questionnaire is to ascertain your motivation for learning English. I do not intend to
compare your responses with others nor to evaluate them. I will use the valuable data you provide only
for English education research purpose by exploring how you study English and with what kind of
motivation. Please answer the following questions.

(D Gender Male( ) Female(O ) ID NO: 0438
* s Please write in detail as possible. * *

(2) What do you think your group obtained through this project?
Cooperation and exchanging opinions about the theme.

(3) What do you think you achieved through this project?
To be able to write my opinion in English.

(@) Are you satisfied your contribution to the group project or not? Why do you think so?
I am rather satisfied with my contribution because I have done my own task set in a group.

(8) Could you do your oral presentation in a relaxed manner, or were you nervous? Please indicate
your anxiety level by circling the appropriate number below:
1: very relaxed 2: somewhat relaxed  3: neither relaxed nor nervous (9): somewhat nervous
B: very nervous
What is the reason for your answer?
Since I did not have confidence to answer the question.

(6) Do you think this project was in some way different from the type of learning you experienced in
Junior high school and high school? If it was different, please say how. Did you like the project or not?
What is the reason for your answer?

It was different. Until high school, I had been taking reading focused classes, though sometimes we have
done group work. In this sense, it was different from the class in high school. I came to like learning
English since I realized we could make the good one if we cooperate each other.
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(70 How was your learning outside of the classroom? Was it fun?
I felt it was rather tiring.

Did you like learning using the e-bulletin board called Alta-Vista Forum, or not? What is the reason
for your answer?
I liked it. Using computers was fun.

(9 Was it good for you to choose your theme by yourself rather than being told your theme? What is the
reason for your answer?
It was really good since I was able to discuss the theme I am really interested in.

(1) Do you think your self-expression ability improved through participating in this project? If so, how
much did you improve? What is the reason for your answer?
I think so because I was able to express my opinion.

(D)  Compared with last April, how is your confidence in self-expression? Do you have confidence? Or
are you still anxious? Why is this so?
I still get nervous because I do not have much confidence.

(2 In terms of self-expression, do your anxiety and confidence levels differ in speaking and writing? If
they are different, why is this so?

Different. Since I still do not have confidence in speaking, I get more nervous in speaking than in
writing.

Interview (May 2001)

02
03

04
05
06

07

08

09

10
g}

class, not about my class. | How was that class? | Textbook, teacher, and teaching?/ And tell me how
different was it from mine? >

The other class was / listening practice by watching English video. / And...reading some material, I
remember. / On the other hand, this class (mine) was / in addition to TOEIC study / the study for
practicing expressing opinions.

<Interviewer - Well.| How was the foreign language class different from English? >

<lInterviewer - I suppose you took German or French. >

Yes./ I took German. But it was the study of grammatical rules / ...reading materials. / It was not the
listening focus class.

<lInterviewer - Well, do you remember you practised writing and discussion using computers since
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13
14

15

16
17

18

19
20

21
22

23
24

25
26

27

28
29

30
31

32
33

34
35

36
37

38
39

40
41

42
43

R

last fall. Last spring, you practised writing using the textbook, haven't you. Have you taken computer
class in the last spring semester? >

Is it 'Computer Basic'?

<Interviewer - Yes, you did take it. | Was that course enough preparation for the project? | Or wasn't

it? >

Yes, it was a good preparation for it.

<lInterviewer - And then based on your view | what was the significance and purpose of that project?
/ Please explain! >

Those people who are interested in the same topic make groups / and exchange opinions in English /
so it was like studying to convey our message to others in English.

<Interviewer - Well, you worked on project using electric bulletin board. | How did you feel about
that? >

This was my first experience of using an electronic bulletin board / ...so I was not used to typing in
English. / But I gradually started to do that with interest. (laughing)

<Interviewer - You discussed within a group. | How did you feel about discussing within group? >

At the beginning, our discussion was not so active. / But at the end/ 1 felt we exchanged opinions on
the e-bulletin board more and more.

<Interview - Then, do you feel you participated in that project? | Or you don't feel so. | And what is
the reason for it. >

I feel I did participate in the project / I think I put a lot of opinions on the e-bulletin board / so I felt
like I did participate.

<Interviewer - Then,/ compared with last April, | do you see any changes in your confidence in
speaking and writing? | What is the reason for it? >

Although I still do not have much confidence in speaking, / since I wrote a lot of opinions on the
e-bulletin board / I think I obtained a little more confidence than before.

<Interviewer - Yes, then, compared with last April, how was your degree of anxiety in speaking and
writing? | Any changes? | And why? >

[ still feel anxiety in speaking like last year. / But I felt like my anxiety in writing decreased from last
year.

<Interviewer - Then, how was your oral presentation? | You did it with confidence? | Or with
anxiety? >

That, I was nervous about that.
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45

46
47

48
49

50

51
52
53

54

55
56
o7

58
59

60
61

62
63

64

65

66
67
68

69
70
71

v,

73
74

75
76

77

<lInterviewer - Were you nervous? >

..., you said we need to memorise most of it (laughing), / but since I could not memorise them, I was
just reading them / I was nervous because of it (laughing).

<Interviewer - About the questionnaire you answered in April last year and January this year, I
would like to check if there is any changes. | Oh..., in your case, there was no change. >

Wow! (surprising)

<Interviewer -There was no two point difference (on scaling). /| Aa-ha // Only one point difference //
Yes // So , in that sense, there was no difference. | Rather, do you yourself feel something or some
reason for no-changes? >

...I do not remember..., // Okay, you don't remember, right? // I do not remember. I am sorry.

<Interviewer - Well, then. | Compared with you high school days, | is there any changes on your
attitudes toward learning English? | Or if different, it is different in which kind of learning English? |
Or tell me the reason why it is so. >

The reason why I was studying English at high school was mostly for the university entrance exam. /
But now, I feel like I am studying more practical English.

<Interviewer - Yes. Have you changed your attitude toward learning English?/ Your desire to learn
English? >

Yes, it is. / although learning English for the entrance exam at high school was a pain, / now learning
English became not pain any more.

<Interviewer - Do you feel you study by yourself? >
Only listening to English conversation in radio.

<Interviewer - Then, compared with your high school days, you noticed any changes as one English
learner, didn't you? | Do you think you are a different learner, compared with you at high school? |
How different? | Or could you tell me some reasons for it? >

Though I felt like I was studying English only for homework or assignments in my high school, / after
I entered the university, I think I started to listen to the radio autonomously since I wanted to be
proficient in English.

<Interviewer - Okay. | What do you think you personally obtained from that project? >

-++y--., Well...One is that we thought about one theme deeply, / and then expressed what we thought in
English, I think.

<Interviewer - Then, did you study English in this spring break? | It does not have to be like 'study’,
but any related things, whatever...>

I was listening English conversation in radio.
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78 <Interviewer - was that since long time ago? >
79  Yes, since long time ago.

80 <lInterviewer - Well, now | study abroad, language school, study for English qualification, English
81  movies or music, | Your study outside of the school is only listening to radio? | If there is any, is that
82 somehow affected by the study through the project? | Please explain about it. >

83 ... Well, I was listening to radio in advance ... So there was nothing particular thing, I think.

84 <Interviewer - Now do you feel you are forced to study, or you are doing it by yourself, how about
85  this? >

86  No. I do not feel I am forced to study / but I feel that I am doing it because it is necessary.
87 <Interviewer - Before, have you felt you are forced to study? >

88  Yes, I did at high school.

89 <lInterviewer - Okay, good. Thanks very much for your cooperation. >

Learner K

Open-ended Questionnaire about Previous English Learning
Experience (April 2000)

The purpose of this questionnaire is to ascertain your motivation for learning English. I do not intend to
compare your responses with others nor to evaluate them. I will use the valuable data you provide only
for English education research purpose by exploring how you study English and with what kind of
motivation. Please answer the following questions.

(1) Gender Male( ) Female( @) IDNO 0439
(@ Your major

(3) Have you stayed in an English speaking country? ( ) Yes O )No

@ Ifyou respond ‘Yes'to (3) how long was it?

( ) up to 2 weeks ( Jup to 1 month  ( ) up to 3 months
( ) up to 6 months ( )up to 1 year ( )up to 2 years
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( ) more than two years.
(8) Please explain the reason why you came to like or dislike learning English, with detailed events for
each year at each level (before junior high school, junior high school, high school, now). You can also
write about any learning of English outside of school. Please state any psychological changes that
caused you to like or dislike learning English. That is, please write a history of your English learning
motivation.
***Please write as detail as possible!***

JH1: 1% year at junior high school, JH2: 2™ year at junior high school, JH3: 3" year at junior high school,
H1: 1" year at high school, H2: 2" year at high school, H3: 3" year at high school

(JH1) Since it was easy and I understand it, English was my favorite subject.

(JH2) 1 had classes to take with a native English teacher in class. The class was fun. And I came to like
learning English.

(JH3) Since I only memorised grammar and vocabulary for the high school entrance exam, I was not
interested at all. So I came not like learning English.

(H1) I did not have any interest in learning grammar. I came to dislike learning English due to many tests
and tasks.

(H2) The same as above.

(H3)I did my best effort for learning English of university entrance exam. As a result, my scores
gradually went up, I came to be able to read long texts smoothly. English became my strong subject
among the ones for entrance exam.

(Now) Since after the university entrance exam I have not done any study of English, I think I start to
forget vocabulary and expressions (I used to remember). Now I worry if I will be able to catch up with
other classmates

(outside of classroom, language school, before Junior high school) .

Multiple-choice Questionnaire (April 2000 and January 2001)

The purpose of this questionnaire is to ascertain your motivation for learning English. I do not intend to
compare your responses with others nor to evaluate them. I will use the valuable data you provide only
for English education research purpose by exploring how you study English and with what kind of
motivation. Please answer the following questions.

Please respond as shown in the example.

Example: I like reading. (1 2 3 4 5 6/7)
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1 strongly agree 2 agree 3 slightly agree
4 slightly disagree S disagree 6 strongly disagree
/ 71 cannot answer this question

* Please respond to all items. *

* D Refers to the questionnaire administered in April, 2000.
* @) Refers to the questionnaire administered in January, 2001.

1 Ilike learning English because I have made effort in the past. (1 (@) A4S 8T
2 1like learning English because of my good grades. (12 @5 6T
3 Idon’t like learning English because I cannot speak English well. (@42 48 6/7)
4 1 like learning English because it is enjoyable for me. g i@ WE e sn

5 Idon’t like learning English because of the grammar-focused teaching I experienced in the past.

1 @ 4 5 6/7)

6 Idon’t like learning English because I cannot find any good reason of doing so.

%2 3 '@ 6./7)

T Idon’t like learning English because I was scolded by an English teacher in the past

M2 8 4 @8
8 I like learning English because I was taught by a good English teacher in the past.

(1720 3@ B 6

9 I feel confident in speaking English. (-2 8 45 1)
10 Iam good at learning English. 12 B 4 6 6/7
11 I am good at pronunciation. (1:' 2.8 4 5 el /T
12 I feel uncomfortable if I am named in class and have to answer in English.

0E|.02,78 A4 B 67T
13 It embarrasses me to volunteer answers in English. 1 2 3 476 67D
14 1am afraid that other students will laugh at me when I speak. DR FALED BT )
15 I worry about test results whenever I take a test. 0 2 3 485 6/

16 I think I can learn English well, but I don’t perform well in tests and exams.

(1.2 s @& 864D
@ 2 3 4 5 6/7)

18 When I don’t do well in a test, I go back over it to make sure I understand everything.

12 3@ 5 6/7

19 T arrange my schedule to make sure that I keep up with my English class.

i, 35 6./7)

17 Ifeel lost in the English class when the teacher speaks fast in English.

20 Ialways try to evaluate my progress in learning English. LB 2k & B.6/1)
21 When studying for a test, I try to determine which concepts I don’t understand well.

1 ® 3 4 5 6/7)

22 Ilearn from my mistakes in using English by trying to understand the reasons for them.

(128 aQ) B Y61

23 My goal of learning English is to pass the class exam. ({1582: @) 5 6/7)
24 My goal of learning English is to get a qualification (official evidence of English proficiency) such
as the STEP TEST, TOEFL, or TOEIC. (12, '@ W's 60

25 My goal of learning English is to perform well at school and get good scores on tests.

@ 2.@ s 6T
26 My goal of learning English is to master how to learn English. ({liE2 03 B 6 400
27 My goal of learning English is to establish my own style of learning English.

12 3 @ 5 6/7)

28 My goal of learning English is to actually use English in my life such as for work, travel, and

communicating with people throughout the world. 2 8 @ BYNGAT)
29 1am good at setting goals for my learning English. M._2 38 @ 5 B6/0)
30 I have my own style of learning English. L2 3 @ B BAT)
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31 I have a clear goal for my learning English. (1 2 @ 5 6/7)
32 1 feel in control over my learning of English. ®@ 5 6/7)
33 I would like to make a lot of friends overseas. (1 2 @ 5 6,/7)
34 Most of my favorite actors and musicians are either British or American.

123 @5 /M
35 Ilong for American or British culture. 12 8 @ 8 B/
36 1 would like to make American or British friends. {1 2alEi@ b HB.AAT)
37 Intelligence is something you are born with and cannot change. (12 345 6®

38 The most important ingredient in learning English is my overall language ability.
1210 45 6/7

39 I believe I can communicate with native speakers of English if I make a proper effort.

(@2 406.16/T)
40 Communicating in English should not be so difficult since I can speak my native language: Japanese.

@ 2 4 5 6/7)
41 1believe everyone has the ability to master a foreign language. (@02 4 5 6/7)
42 Tt is too late to master spoken English since I have been taught mainly grammatical rules.

W2 3 4 6 6/7

43 1 study English because I like it. 12 5 6/7)
44 1 feel satisfaction when I am learning English. (w2 3 ® 6/T)
45 1 wish I could learn English without going to school. (‘I 2 3 ® 6/7)
46 1 want to continue studying English for the rest of my life. ® 5 6/7)
47 Iam learning English because English is a compulsory subject for me. (@ 2 4 5 6/T)
48 The main reason I need to learn English is to pass examinations. a @ 4 5 6/7)
49 I am learning English because English is a must for Japanese people (1 @ 4 5 6/7)
in the global community.
50 Learning English is important to me since it broadens my view. 1 @ 3 4 5 6/

*  Please check if there are any items you have not responded to.
*  Thank you for your cooperation.

Open-ended Questionnaire (November 2000)

The purpose of this questionnaire is to ascertain your motivation for learning English. I do not intend to
compare your responses with others nor to evaluate them. I will use the valuable data you provide only
for English education research purpose by exploring how you study English and with what kind of
motivation. Please answer the following questions.

Gender Male( ) Female (O ) IDNO 0439
1) Would you like to be able to express your opinions in English? If so, why?

I would like to be so in order not to get confused when I face the opportunity of meeting foreigners. .

2) Is it difficult for you to express your opinions in English? If so, why do you think it is difficult?
It is difficult because I have not expressed in English before.

3) Did you have any experience having to express yourself in English in high school? If so, what kind of
activity was it?
No, I have not done it before.
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4) Do you get anxious about speaking English in public, using a microphone? If you do, why?
No, I am okay doing it.

5) Please write what you find the most significant in this project and what you find the most
meaningless.
Significant: To become able to express my opinions in English.

Meaningless: 1 could not exchange opinions with others but just put my own opinions in computer.

6) Please write what you feel is most enjoyable and what you feel is most boring.
Enjoyable: Working in a group was enjoyable.

Boring: It was a bit tough since I needed to put forward my opinions every week.

7) What would you like to be able to accomplish by the end of this project?
I would like to be able to express my opinions.

8) As a member of a group, what do you think you can contribute to the group project most, and what
do you think you can contribute to most?
? (no answer)

9) What do you think of working in a group rather than working individually?
I think group work is good.

70) What do you think your group as a whole will be able to achieve?
? (no answer)

Open-ended Questionnaire (January 2000)

The purpose of this questionnaire is to ascertain your motivation for learning English. I do not intend to
compare your responses with others nor to evaluate them. I will use the valuable data you provide only
for English education research purpose by exploring how you study English and with what kind of
motivation. Please answer the following questions.

(1) Gender Male( ) Female(()) ID NO: 0439

* Please write in detail as possible. * 3
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(2) What do you think your group obtained through this project?
By exchanging our opinions each other and together developing one final draft at the end, I realised we
could create something through cooperative work.

(3 What do you think you achieved through this project?
Since I did not have such opportunities to make English paragraphs and express opinions in English
before, I think through this project I felt much closer to English.

(4) Are you satisfied your contribution to the group project or not? Why do you think so?
I was able to express my opinions fully, I think.

(8) Could you do your oral presentation in a relaxed manner, or were you nervous? Please indicate
your anxiety level by circling the appropriate number below:
1: very relaxed 2: somewhat relaxed  3: neither relaxed nor nervous (4): somewhat nervous
5: very nervous
What is the reason for your answer?
I did not have confidence to answer the question.

(8) Do you think this project was in some way different from the type of learning you experienced in
Junior high school and high school? If it was different, please say how. Did you like the project or not?
What is the reason for your answer?

Different from grammar focused learning in high school, though I felt difficult to express my opinion in
English, it was interesting and significant to me very much.

(7). How was your learning outside of the classroom? Was it fun?
It was a bit tough to think one new opinion per week.

Did you like learning using the e-bulletin board called Alta-Vista Forum, or not? What is the reason
for your answer?

Although exchanging opinions was interesting, since I need to put one opinion into the computer, it was
tough.

(@) Was it good for you to choose your theme by yourself rather than being told your theme? What is the
reason for your answer?
It was really good since I was able to think my opinion naturally about the theme.

Do you think your self-expression ability improved through participating this project? If so, how
much did you improve? What is the reason for your answer?

I think I was able to improve my self-expressing ability very much. I came to be able to express myself in
English, without worrying about grammar.

(1) Compared with last April, how is your confidence in self-expression? Do you have confidence? Or
are you still anxious? Why is this so?
[ still get nervous.

(2) In terms of self-expression, do your anxiety and confidence levels differ in speaking and writing? If
they are different, why is this so?
I still get nervous in speaking in public.
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Interview (May 2000)
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<Interviewer - Let me ask some questions. | Are you Ms. K, right? | First of all, I would like to ask, /
year you took my English class, | And how was the other English class? | textbook, teacher, what do
you think of the class itself? | Then, compared with my class, tell me its difference with my class! >

The other class was watching the video,/ watching a video of story,/ doing exercises in the textbook. /
Honestly, I did not understand them much , or I rather was not motivated to do it..., ...,

<Interviewer - Now. Other foreign classes, how was it? >

I took German. It was very enjoyable. /It was fun. / Though a teacher was strict, he taught clearly. / It
was like a study at high school..., / Was that teacher good? His personality, for example. // Yes.

<lInterviewer - Then, last year, you have practiced writing and discussion using computer in my
class. | Prior to that, | in spring last year you have practiced how to write (writing strategies),
haven't you? | And did you also take Computer Basics? >

(no, physically expressed )
<lInterviewer - No, you have not taken it. >
(no)

<lInterviewer - Then, you have not practised computer at all in spring semester last year? | Now I
would like to ask you about writing. | For doing that project, | Was the writing practise enough
preparation for writing in fall semester last year? | Please tell me about it! >

I had not used computers before, / so at first I was doing it by asking my friend who are familiar with
computer, / But once I got used to it, I did it by myself and found that easy.

<Interviewer - About writing, how was the writing practice? >
It was rather difficult. / Without paying much attention to grammar, [ wrote using a dictionary.

<Interviewer - I mean writing practice | you have in fact practiced on project /| Was the preparation
enough? | Or wasn't enough preparation at all? | How about it? >

Ah, you mean about me?

<lInterviewer - I mean you have practiced writing in spring semester last year, | was it good
preparation for fall semester last year? >

Yes, it was indeed good preparation. Very much. In the fall semester, I could use what I learned in
Spring semester.
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<lInterviewer - Yes, now then. | About the significance or purpose of the project you can think of, |
could you explain the significance and purpose? >

Probably in most of the English classes, I just listen what teacher told/ Though it was tough to write
every week, / I was happy to see that I could write in English.

<Interviewer - Now then, you have learned English using e-bulletin board (alta-vista forum, | How
was it? >

Since 1 was able to read English written by others, / it was very good.
<Interviewer - You have discussed in group, how was it? >
I sometimes thought personal work may be better than group work. (laughing)

<Interviewer - Well, then, do you yourself have a sense of participating in the project or you don't
have it? | And what is the reason for it? >

Yes, I do have it. /Because at the end we developed an essay in English together

<lInterviewer - Well, compared with you in April last year, | have your confidence in speaking and
writing changed? | If there is any, please tell me the reason. >

Though I do not have much confidence in speaking, I was able to improve my writing skill very
much.

<Interviewer - Have you obtained confidence? >
Yes, I did obtain confidence / A lot better than before.

<Interviewer - Now then. | This time, about speaking and writing, | compared with you in April last
year, your level of anxiety in speaking and writing, | any changed on anxiety level? | Or what is the
reason for it? >

In terms of speaking, I still have a level of anxiety just as before. / But about writing / though I
thought I was not able to write in English at all before / I realised I could write and thus could lowerd
my anxiety over writing English.

<Interviewer - Then, about oral presentation, | could you do that with confidence?/ Or did it with
anxiety? | How was it? >

Though I did not have much confidence and was a bit shy about doing it, I managed to do it.
(laughing)

<Interviewer - Then, you have answered on the same questionnaire in April last year and January
this year, | there were some differences. I would like to ask you the reason. | First, about 'I like
learning English because I was taught by a good English teacher in the past.' | This means you did
not have such teacher in your high school. | Does this mean, after you entered to the university, you
met a good teacher now? >

(no, physically expressed)
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<According to your responses on Item 21 'l am good at learning English' you became not so good at
English in January. Do you remember something about this? | Could you explain why by yourself?
For example, you have not studied, or >

Rather than saying I am good at English / I mean learning English for the entrance exam, I was
confident over such English since I put in a lot of effort for the entrance exam. / However, at the
beginning, I realised I was short of real English ability through studying real English communication.
/ After the project, I came not to think so due to my experience in the project.

<lInterviewer - Your response on Item 21 'When studying for a test, I try to determine which
concepts I don't understand well.' | was changed fro '4' to '2', why is this? >

Because of the project. /I came to be able to check by myself, I think.

<Interviewer - Your response on 'My goal of learning English is to actually use English in my life
such as work, travel, and communicating with people in the world.' | became from '1' to '4'. | Why is
this? >

Well,/ because I felt the necessity of English for communication purpose, different from that for
entrance exam.

<Interviewer - Then, your response on 'l am good at setting goals of learning English." has changed
from '1'to '4" | also your response on "I have my own style of learning English' has changed from '1'
to '4'/ Why do these decreased? >

My study for the entrance exam was over. I have been studied English very very hard, / I had a
certain degree of confidence for the entrance exam. / But I realised that study at the university is not
for entrance exam, it is different. / I think I will gradually get used to it.

<lInterviewer - Your response on Item 34 ' Most of my favorite actors and musicians are either
British or American.’ has been changed from '6' to '4'. | Your response on Item 35 'I long for
American or British culture." Changed from '6' to '4." | Your attitudes toward Anglophonic culture
has been changed, why is this? >

Although in my high school days, I did not listen English music and watch English movie, /in
university I started to listen and watch them, I think.

<Interviewer - Your response on Item 37 'Intelligence is something you are born with and can not
change.' has changed from '3'to '1." | on 'l believe I can communicate with native speakers of English
if I made a proper effort' has changed from '3'to '1." | on Item 41 'It is too late to master spoken
English since I have taught manly grammatical rules' also changed from '3' to 'l." | Then, your
response on Item 42 'l believe everyone have the ability to master foreign language.' has changed
from '1'to '5'. | On these items, your response has dramatically changed. How do you come to think

s0?>

Yes. / English communication, since I studied English for entrance exams, I thought it was impossible
to have English communication ability. / But by participating in the project, I came to believe I can
have English communication ability / I believe this to be the case especially in writing / I really think
it is not too late to study English for communication.

<lInterviewer - Let me ask a bit more. | Your response on Item 47 'I am learning English because
English is my compulsory subject.” has changed from '3"to '1'. What do you think of this? >
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Of course, at the university I want credits (as part of university requirement). So I have motivation to
study English for this purpose in order to graduate.

<lInterviewer - Then, your response on Item 50 'Learning English is important to me since it
broadens my view.' changed from '4'to '2.' | Does English broaden your views? >

English is necessary to communication, I think. / And I think it is important for me, since it broadens
my view.

<Interviewer - Compared with you in high school, is there any changes on your attitude of learning
English now? | How is it different, in what kind of learning English? | Why is that? >

Now, when I was studying English for the entrance exam, purpose was only for the entrance exam. /
I was studying only for it. /At university, it is different in the sense that I study English for
communication.

<Interviewer - Compared with you in high school, as a language learner, is there any changes on
you? | What is the reason for it? | In high school, did you feel you were forced to study? |Or you are
not feeling so now? >

In high school, I did it only for the entrance exam. / Now I have a feeling that I would like to study
voluntarily for developing English communication ability. / I am different in this sense. / I do have a
different feeling in the sense that now I can direct myself voluntarily in learning English.

<lInterviewer - Now then, what do you think you personally obtained from that project? >
It is basically that I came able to express myself in writing.
<lInterviewer - During spring break, did you do any type of learning English? >

During the spring break, I did not do any kind of study in particular / but I began to watch English
movies, which I have not watched before, and to listen to English songs, which I have not done
before.

<Interviewer - Study abroad, language school, the study for English qualification, English movie or
English music, are you doing any kind of learning English outside of the classroom now? | Was it due
to what you have learned through the project? | I mean, do you think your learning on project
promote these learning outside of the classroom if any? >

At this moment, though I am not thinking of study abroad, language school since it is difficult
financially, I am thinking of challenging for some kind of qualification.

<lInterviewer - Okay. Thanks very much indeed. >

Learner D
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Open-ended Questionnaire about Previous English Learning
Experience (April 2000)

The purpose of this questionnaire is to ascertain your motivation for learning English. I do not intend to
compare your responses with others nor to evaluate them. I will use the valuable data you provide only
for English education research purpose by exploring how you study English and with what kind of
motivation. Please answer the following questions.

(1) Gender Male( O) Female( ) IDNO _ 0468
(@) Your major _ Law

(3 Have you stayed in an English speaking country? ( ) Yes ( O) No
@ If you respond ‘Yes’to (3), how long was your stay?

( ) up to 2 weeks ( Jupto 1 month ( ) up to 3 months

( ) up to 6 months ( )up to 1 year ( )up to 2 years

( ) more than two years.
(8) Please explain the reason why you came to like or dislike learning English, with detailed events for
each year at each level (before junior high school, junior high school, high school, now). You can also
write about any learning of English outside of school. Please state any psychological changes that
caused you to like or dislike learning English. That is, please write a history of your English learning
motivation.

***Please write as much detail as possible!***

JH1: 1% year at junior high school, JH2: 2" year at junior high school, JH3: 3" year at junior high school,
H1: 1¥ year at high school, H2: 2" year at high school, H3: 3" year at high school

(JH1) Although it was my first experience to meet English, 1 did not have a particular feeling I disliked
English.

(JH2) Similarly, I was just taking English class without feeling that I was not good at it.
(JH3) Different teachers taught me English for each year in junior high school, I was able to became not

disliked English.

(H1) Although the preparation work for the class was increased, somehow I manage to do it . An
English teacher just came back from Australia, the teacher talked a lot about Australia.

(H2) 1 had a writing class and had the opportunity to compose English writing. I was excited to know if
my composition was correct.

(H3) It was tough due to the increase of the amount of long text reading
(Now) Since I have not studied English in the last couple of months (after entrance exam), I am anxious
if I can catch up with others in the English class.

(outside of classroom, language school, before Junior high school) I had been studied English in cram
school since 1% year of junior high school.
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Multiple-choice Questionnaire (April 2000 and January 2001)

The purpose of this questionnaire is to ascertain your motivation for learning English. I do not intend to
compare your responses with others nor to evaluate them. I will use the valuable data you provide only
for English education research purpose by exploring how you study English and with what kind of
motivation. Please answer the following questions.

Please respond as shown in the example.

Example: I like reading. (1 2 3 4 5 6,/7)

1 strongly agree 2 agree 3 slightly agree
4 slightly disagree 5 disagree 6 strongly disagree
/ 7 1 cannot answer this question

* Please respond to all items. *

* D Refers to the questionnaire administered in April, 2000.
* () Refers to the questionnaire administered in January, 2001.

1 1like learning English because I have made effort in the past. 1 ks ® 5 6/7
2 Ilike learning English because of my good grades. M 276" 4:56 67
3 Idon’t like learning English because I cannot speak English well. (1 3. QRGN 64T
4 1like learning English because it is enjoyable for me. q ol R g )
5 Idon’t like learning English because of the grammar-focused teaching in the past.

12 3@ 5 6/17

6 Idon’t like learning English because I could not find any good reason of doing so.

s 408 570

T Idon’t like learning English because I was scolded by an English teacher in the past.

Q- R T
8 I like learning English because I was taught by a good English teacher in the past.

(.4 @ 4.8 847
9 I feel confident in speaking English. ff 2l 4 6./7)
10 Iam good at learning English. Q2 4. 65006/T)
11 I am good at pronunciation. (152 9% 4 6.T)
12 1feel uncomfortable if I am named in class and have to answer in English.

(1 @ 3 4051647
13 It embarrasses me to volunteer answers in English. (1.27@ 475 6/1)
14 1am afraid that other students will laugh at me when I speak. (28 BENE AT
16 1 worry about test results whenever I take a test. (1 8 @ s B

16 Ithink I can learn English well, but I don’t perform well in tests and exams.

(28 @ Bis/m
17 Ifeel lost in the English class when the teacher speaks fast in English. (1 @ 4. b 6/7)
18 When I don’t do well in a test, I go back over it to make sure I understand everythin

(12356/7)

19 Tarrange my schedule to make sure that I keep up with my English class.

@z e d@iB 64T
20 Ialways try to evaluate my progress in learning English. (2 23 0@ 6/ 1)
27 When studying for a test, I try to determine which concepts I don’t understand well.

1d2@ ® 5 6/7

22 Ilearn from my mistakes in using English by trying to understand the reasons for them.
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G 2 8B @5 69

23 My goal of learning English is to pass the class exam. (2 @ 8 6710
24 My goal of learning English is to get a qualification (official evidence of English proficiency) such
as the STEP TEST, TOEFL, or TOEIC. (208 @ 6wl

25 My goal of learning English is to perform well at school and get good scores on tests.

(0 28 '@ 564D
26 My goal of learning English is to master how to learn English. (. @nis 4 6./1)
27 My goal of learning English is to establish my own style of learning English.

(28 @8 6

28 My goal of learning English is to actually use English in my life such as for work, travel, and

communicating with people throughout the world. Ll 4580 6.07)
29 Iam good at setting goals for my learning English. {2 @) 5 8T
30 I have my own style of learning English. (1 2 48 <18 6,/ 7T)
31 I have a clear goal for my learning English. (152 45085 80
32 I feel in control over my learning of English 1 2 45.81'6./T7)
33 I would like to make a lot of friends overseas. (82083 5 64i10)

34 Most of my favorite actors and musicians are either British or American.

(1 g .3 4 B /1)

35 Ilong for American or British culture. 2 3 @ 6,/T)
36 I would like to make American or British friends. Q208 s B77)
37 Intelligence is something you are born with and cannot change. G203 5 6/7T)

38 The most important ingredient in learning English is my overall language ability.

ek Bl @560

39 Ibelieve I can communicate with native speakers of English if I make a proper effort.

(128 ® 5. 647

40 Communicating in English should not be so difficult since I can speak my native language: Japanese.

(1 25 DB AT
41 1 believe everyone has the ability to master a foreign language. 0n 28056/
42 Ttis too late to master spoken English since I have been taught mainly grammatical rules.

12 3@ 5 6/7

43 T study English because I like it. (.2 @ 5 647)
44 1 feel satisfaction when I am learning English. R @ 5 6/7)
45 I'wish I could learn English without going to school. (2 4.5 8)
46 1 want to continue studying English for the rest of my life. 2@ W 56/

AT I am learning English because English is a compulsory subject for me. (1 2 ® 5 6/T)
48 The main reason I need to learn English is to pass examinations. (2 @ 56 6/7)
49 I am learning English because English is a must for Japanese people in the global community.

(1 @ ANE BT
50 Learning English is important to me since it broadens my view. 1 ® 4B e.AT)

* Please check if there are any items you have not responded to.
* Thanks for your cooperation.

Open-ended Questionnaire (November 2000)

The purpose of this questionnaire is to ascertain your motivation for learning English. I do not intend to
compare your responses with others nor to evaluate them. I will use the valuable data you provide only
for English education research purpose by exploring how you study English and with what kind of
motivation. Please answer the following questions.
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Gender Maleo ) Female( ) IDNO 0468

1) Would you like to be able to express your opinions in English? If so, why?
I would like to be so since [ may have such opportunity in the future.

2)  Is it difficult for me to express your opinions in English? If so, why do you think it is difficult?

It get difficult when I use technical terms even in Japanese. If I do that in English, it get more difficult in
presenting the real content thing in English since we need to burden two difficult tasks: technical term
and translating into English. It is difficult indeed.

3)  Did you any experience having to express yourself in English in high school? If so, what kind of

activity was it?
No, I have not had such experience particularly.

4) Do you get anxious about speaking English in public, using a microphone? If you do, why?
I gei nervous because in English there are more possibilities to make mistakes in speaking than in
Japanese.

5)  Please write what you find the most significant in this project and what you find the most
meaningless.
Significant: 1 can have opportunities to present in English.

Meaningless:

6)  Please write what you feel is most enjoyable and what you feel is most boring.
Enjoyable:

Boring:

7)  What would you like to be able to accomplish by the end of this project?

8)  As a member of a group, what do you think you can contribute to the group project most, and what
do you think you can contribute to most?

9)  What do you think of working in a group rather than working individually?
It is easier to collect information in group than individually.

1 0) What do you think your group as a whole will be able to achieve?
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Open-ended Questionnaire about Previous English Learning
Experiences (April 2000)

The purpose of this questionnaire is to ascertain your motivation for learning English. I do not intend to
compare your responses with others nor to evaluate them. I will use the valuable data you provide only
for English education research purpose by exploring how you study English and with what kind of
motivation. Please answer the following questions.

(1) Gender Male( O) Female ( ) IDNO: 0468
* s Please write in detail as possible. * *

(2) What do you think your group obtained through this project?
Collecting information together and develop one essay.

(3) What do you think you achieved through this project?
I was able to express my opinion to a certain degree.

(4) Are you satisfied your contribution to the group project or not? Why do you think so?
Yes, I could play my part in the group.

(8) Could you do your oral presentation in a relaxed manner, or were you nervous? Please indicate
your anxiety level by circling the appropriate number below:
1: very relaxed 2: somewhat relaxed  3: neither relaxed nor nervous (4): somewhat nervous
5: very nervous
What is the reason for your answer?
I get nervous both in Japanese and English when I speak in front of many people.

(6) Do you think this project was in some way different from the type of learning you experienced in
Jjunior high school and high school? If it was different, please say how? Did you like the project or not?
What is the reason for your answer?

Up until high school, I did not have such opportunities of working in a group, discussing about one
theme, and presenting our work. It was a good experience, I think.

(7) How was your learning outside of the classroom? Was it fun?
Since I used the internet, it was good to experience new thing.

Did you like learning using the e-bulletin board called Alta-Vista Forum, or not? What is the reason
for your answer?
It was good because I clearly understood what other people thought.

(@) Was it good for you to choose your theme by yourself rather than being told your theme? What is the
reason for your answer?

Since the speed of seeking information differed between my interesting theme and the uninteresting one,
it was good, I think.

Do you think your self-expression ability improved through participating this project? If so, how

much did you improve? What is the reason for your answer?
Since I did not have such experience before, I think I was able to improve my self-expressing skill to a
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certain degree.

(1 Compared with last April, how is your confidence in self-expression? Do you have confidence? Or
are you still anxious? Why is this so?
I still cannot have confidence in speaking.

(12 In terms of self-expression, do your anxiety and confidence levels differ in speaking and writing? If
they are different, why is this so?

I get confused in speaking since it takes time to translate Japanese into English. In writing, however, I
can write to a certain degree since I can write according to my pace.

Interview (May 2001)
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<lInterviewer - Yes. Are you Mr. D, right? | Let me ask some questions./ First of all, I would like to
the other English class you took last year. | English class. | Texts, teaching, teacher, | please tell me
how did it different from my class? >

The other English class was watching drama video, working on dictation and writing. / And I was also
doing some reading exercises, / though it was about England, / it was like reading an essay about
England, / I read two types of textbook for several exercises..

<Interviewer - Was there any difference? How different from my class? >

The difference was ..., ..., / although there was long reading exercise, it was basically dictation and
listening focused class. / Your class was rather writing focused,/ and we did some TOEIC listening
exercises. / I remember there was no writing exercises on the other class.

<Interviewer - How was other foreign language class? >
You mean those of last year?
<lInterviewer — Yes. >

I have used one text for each German class, worked on similar grammatical rules in the same pace,/ |
do not think there were much difference.

<Interviewer - Yes, I assume you remember you have practiced writing and discussion using
computer since last fall. | Have you taken computer class? | Such as computer Basic. >

No, I did not.

<Interviewer - You did not. | Then, you also practiced writing in my class. | Was that practice enough
preparation for the project? | I would like to ask about those. >

I think the structure of paragraph and essay, introduction, discussion, conclusion I have learned was
very useful in writing paragraph and essay. / And things like connectors such as 'in addition to', I
intentionally could use it in writing and so yes it was good preparation, I think.
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<lInterviewer - In your own way, could you explain what the purpose and significance of that project
were? >

One thing is if we could present in public in oral presentation. / The other was, our self-expressing
ability, if we could express our opinion in English. / I think these two things are, right?.

<Interviewer - Well, | about alta-vista forum, | you have leaned English through e-bulletin board, /
how did you feel you learned English using it. >

Since I have not used any computers at school,/ thought it was the practice of learning English, / I
think it was useful for practicing computers.

<Interviewer - And then,/ you discussed in a group, | how did you feel it ? >

Since all member of our group was on the stand point of for, it was a little difficult to discuss. / But
discussing in English was something new, / we have not done, though we were a little embarrassed /
at the end we were able to discuss to a certain degree.

<Interviewer -Yes. | Well, you yourself have a sense of participating in the group project? | or you do
not have it? | And its reason? >

Well, I voluntarily put my message on Alta-Vista forum(e-bulletin board) / and so, I read the messages
of other members and replied them stating my opinion,/ So yes 1 think I did participate.

<lInterviewer - Well, compared with last April, | vour confidence in speaking and writing /and
changes of the degree on anxiety of those, | Please give me its reason. >

[ did the oral presentation at the end of the course / when doing it, I was indeed nervous; got into a
panic and could not speak well. / But this was not because it was in English but maybe in Japanese as
well. / We all were nervous in public when we went up onto the platform in front of our classmates
/[Thus, this time your anxiety increased than last April? // Although I did have anxiety last April as
well, I think it increased a bit more.

<Interviewer - Increased a bit more. | And then about your confidence, how about your confidence in
speaking? >

My confidence, I did not have much confidence in speaking since I was in junior high school and high
school // Your level of confidence have not changed? // I think it is the same as before.

<Interviewer - Then, how about your confidence in writing? >

The English structure in developing and writing paragraphs and essay / since I was able to learn that
structure, / though I did free-composition in test at high school/ it was just I wrote what I thought
without paying much attention on structure./ Since I learned the English structure in writing, and was
able to pay attention in dividing introduction, discussion and conclusion in writing, / I think it was
meaningful for me.

<Interviewer - Then, about that your anxiety decreased? | Or you did not have any anxiety from the
beginning? >

Although I had anxiety / I obtained how to write strategically (writing strategy) / Though this I think I




60

61

62

63

64

65
66
67
68
69
70

71
72
73
74

75
76
77

78
79

80
81
82

83
84

85
86

87
88
89

90
91

93
94
95

was able to gain confidence, at least in writing.

<Interviewer - Did it make your anxiety lower? >
Yes, it did decrease a little.

<Interviewer - Then, as you said now, you were very anxious at oral presentation? >

Yes. That's right.

<Interviewer - Okay, I understand. | Then, I would like to compare your response on questionnaire
administered in last year and that in this year. | I will compare your response in April, last year and
that in January, this year. / first of all, the reason you like English is 'because I have made effort in
the past' 'because of my good grades'/ they use to be '2 and 1' and this time became '4 and 3." | Why
does this happen? | This means you became not so think so. /What is the reason of these changes? |
So, you became not to think so, a bit. >

After all, the Center Test was the result of what I had studied and memorised for the entrance exam //
Yeah, yeah // And the result of the Center Exam was happen to be good/ But since this time I
realised what I did for entrance exam bore no relation to general English communicative ability in
daily life, /I think I lost confidence.

<Interviewer - Yes, one more thing 'l don't like learning English.", I do not know if you really like or
do not like, but, / 'I do not like...because I can not speak well' | At the beginning you thought so, but
you became not so think so. / Why is this? >

Well, anyway I was able to manage to speak a little, / through writing practice, I feel it transferred
to (positively affected) my speaking. /'because I cannot speak well' is not the reason.

<Interviewer - Okay, okay. Item 13 'It embarrasses me to volunteer answers in English', you used to
be anxious before but now it gets better. | You marked 'I think so a little’, how about this? | It used to
be '1' (Not at all). | Is this the same sort of reason? | Your anxiety decreased? >

Well, after studying at university for one year / and I have learned things I didn’t learn in high school
/I think in practice my anxiety was lowered a little.

<lInterviewer - Now, then. The other one was 'I worry about test results whenever I take a test.' This
decreased from 2 to 4. | Why is this? | I mean Item 15. >

Well, originally, I was not a type to worry about results, / and as I repeatedly said, / your lecture last
year was very meaningful, / in a sense I have not done such learning at high school, / So in that sense I
gained confidence a bit, I think.

<lInterviewer -Well, does it mean it is okay if you enjoy doing it | without worrying test scores or test
result so much? >

Yes.

<lInterviewer - You have not responded this. | 'l would like to make American or British friends.', you
did not respond on this item at first. | thought you happen to forget to respond on this,/ it turned to be
'4" this time. | You just forgot? | I mean Item 36. >
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<lInterviewer - You don't remember? >
No, I don't.

<lInterviewer - If so, you won't be able to answer. Okay, this is fine. Now then. | Your attitude toward
learning English at high school (last year) and that now. / Is there any difference? | In what sense, it
is different? | Could you tell me the reason? >

Though it used to be a subject for memorisation / it became a subject of speaking and writing, / not a
subject for memorisation, I think. / So now I think I need a better attitude of learning voluntarily. /
The fact English became not a memorising subject was a big thing in my mind.

<Interviewer - Okay. | Now you compare what you are and what you used to be at high school as a
learner, | subjectively looking at you at high school as a leaner, | Is there any difference as a

learner?/ For example, you used to feel you are forced to study, but now you do not feed that way? >

Well, we are working on reading English novel now, / I feel like I should voluntarily prepare for the
class in advance. / In high school, I studied English because I could not keep up with others if I
didn't / It is due to the difference between a passive and an active attitude.

<Interviewer - Then, have you personally got anything from that project? | If there is, let me know. >

After all, the opportunity [ was able to present in public, in front of classmates, in English / was a very
good experience. I think it was very good experience for me.

<lInterviewer - This spring, any kind of learning / it does not have to be formal one, / did you do any
learning of English by yourself? >

I did not have much opportunity of doing such things particularly.

<lInterviewer - You didn't. Okay. | Now such as study abroad, language school, the study for English
qualification, or it does not have to be like study, like movie or music, | are you doing some kind of
learning English outside of the classroom? | If you are doing, did the project affect your learning
outside of the classroom, do you think? >

I do not particularly do such things outside of the classroom.

<lInterviewer - Okay, good. Thanks very much. >
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Learner A

Open-ended Questionnaire about Previous English Learning
Experiences (April 2000)

The purpose of this questionnaire is to ascertain your motivation for iearning English. I do not intend o
compare your responses with others nor to evaluate them. I will use the valuable data you provide only
for English education research purpose by exploring how you study English and with what kind of
motivation. Please answer the following questions.

(D Gender Male( ) Female(Q ) IDNO _ 0469
(@) Your major _ Law

(3) Have you stayed in an English speaking country? ( ) Yes ( O) No
(@ Ifyou respond ‘Yes’to (3) how long was it?

( ) up to 2 weeks ( Jup to 1 month  ( ) up to 3 months

( ) up to 6 months ( Juptolyear ( ) up to 2 years

( ) more than two years.
(8) Please explain the reason why you came to like or dislike learning English, with detailed events for
each year at each level (before junior high school, junior high school, high school, now). You can also
write about any learning of English outside of school. Please state any psychological changes that
caused you to like or dislike learning English. That is, please write a history of your English learning
motivation.

***Please write as much detail as possible!***

JH1: 1" year at junior high school, JH2: 2" year at junior high school, JH3: 3 year at junior high school,
H1: 1% year at high school, H2: 2" year at high school, H3: 3" year at high school

(JH1) The English teacher, when I was 1* year at junior high school, focused on pronunciation. Since I
could not produce ‘r’ sound and the teacher repeatedly pointed it out, I started to dislike English.

(JH2) I had the same English teacher. Since I started not to study English, my grades naturally went
down. I was in the vicious circle that I disliked learning English, did not study English, got bad grade and
thus hated it more. Although my mother recommended me to study, learning English was just a pain for
me.

(JH3) When I became 3" grade or junior high school, English teacher has changed to the one who focus
on idiom. Since I did not have to practice pronunciation and the teacher often praised me, I did my best
for learning English.

(H1) This was the time I gradually started to dislike learning English. In this high school, according the
English test results, we were put in different classes from A to D. Since I hated to be in lower classes (this
is my character), I made effort in getting in A class (I used to be in B class at the beginning.)

(H2) My grades of English are fairly stable, and thus I could attend English classes with fun.

(H3) I got very busy for studying many subject of entrance exam. And I studied other subject instead of
English since English was my strong subject. As a result, I wend down to lower English classes.
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(Now) English is still the most favorite subject. But now I think pronunciation practice, though
grammar is important, is the most important subject for communication. From now on, I would like to
study pronunciation and communicative English as well as grammar.

(outside of classroom, language school, before Junior high school) The teacher at the preparatory
school was funny and taught us very well. So I was able to study with interest.

Multiple-choice Questionnaire (April 2000 and January 2001)

The purpose of this questionnaire is to ascertain your motivation for learning English. 1 do not intend to
compare your responses with others nor to evaluate them. I will use the valuable data you provide only
for English education research purpose by exploring how you study English and with what kind of
motivation. Please answer the following questions.

Please respond as shown in the example.

Example: I like reading. (1 2 3 4 5 6/7)

1 strongly agree 2 agree 3 slightly agree
4 slightly disagree 5 disagree 6 strongly disagree
/7 1 can not answer this question

* Please respond to all ifems. %

* g] Refers to the questionnaire administered in April, 2000.
Refers to the questionnaire administered in January, 2001.

1 Ilike learning English because I have made effort in the past. (1 3 4 B B/7)
2 Ilike learning English because of my good grades. 12 ® M s 6/7
3 Idon’t like learning English because I cannot speak English well. (12 3 4 5 /7
4 1 like learning English because it is enjoyable for me. @ ® 3 4 5 6/7)

5 Idon’t like learning English because of the grammar-focused teaching I experienced in the past.

12 3 @ B 6/7)

6 Idon’t like learning English because I cannot find any good reason of doing so.

12 3 4 5 @

T Idon’t like learning English because I was scolded by an English teacher in the past.

12345 @B/
8 Ilike learning English because I was taught by a good English teacher in the

past.
( 3 4 6 6/7)

9 I feel confident in speaking English. a2 3 5 6/7)
10 Iam good at learning English. (1 2 4 B 6,0
11 I am good at pronunciation. (1 2 4 5 ®/7)

12 1 feel uncomfortable if I am named in class and have to answer in Engllsh

a @ l 4 5 6/7)
13 It embarrasses me to volunteer answers in English. (1 4 5 6/7)
14 1am afraid that other students will laugh at me when I speak. (1 2 3 4 5 [©/7
15 I worry about test results whenever I take a test. @ @ 3 4 5 6/7)
16 1think I can learn English well, but I don’t perform well in tests and exams.

12 @ 4 5 6/7)
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17 Ifeel lost in the English class when the teacher speaks fast in English. (1 2 & [4 5 6,/7)
18 When I don’t do well in a test, I go back over it to make sure I understand everything.

12 @ 4 5 640

19 Iarrange my schedule to make sure that I keep up with my English class.

@ 2 45580
20 I always try to evaluate my progress in learning English. @ @3 4,46 67T)
271 When studying for a test, I try to determine which concepts I don’t understand well.

@ ® 3 4 656D

22 1learn from my mistakes in using English by trying to understand the reasons for them.

@@ 3 4 6677

23 My goal of learning English is to pass the class exam. (G182 @ 4 Sl )
24 My goal of learning English is to get a qualification (official evidence of English proficiency) such
as the STEP TEST, TOEFL, or TOEIC. 1 215, 8T

25 My goal of learning English is to perform well at school and get good scores on tests.

@28 v BE
26 My goal of learning English is to master how to learn English. 1 ® 8 4 5 6/
27 My goal of learning English is to establish my own style of learning English.

M. @ 3.4 65 B/

28 My goal of learning English is to actually use English in my life such as for work, travel, and

communicating with people throughout the world. iz 3 4.8 60
29 Iam good at setting goals of my learning English. g2 3 47567
30 I have my own style for learning English. 20 48 6.1
31 I have a clear goal for my learning English. @2 3 46 6/
32 1 feel in control over my learning of English (@ 3456 A1)

33 1 would like to make a lot of friends overseas. (@ 3194 5 %6 2
34 Most of my favorite actors and musicians are either British or American.

(12 35 ®m

35 I long for American or British culture. {2 G 4 B 8T
36 I would like to make American or British friends. (@ & e BT
37T Intelligence is something you are born with and cannot change. (28 34 /7)

38 The most important ingredient in learning English is my overall language ability.
123 45 @M
39 Ibelieve I can communicate with native speakers of English if I make a proper effort.
(1.2 .84 B 8T
40 Communicating in English should not be so difficult since I can speak my native language: Japanese.
(
&

2 840056 A7)
47 Tbelieve everyone has the ability to master a foreign language. 2 .38 -6 =640
42 Tt is too late to master spoken English since I have been taught mainly grammatical rules.

12 3 45 @B/

43 1 study English because I like it. (@ 2. 3.4 .85%/T1)
44 1 feel satisfaction when I am learning English. @ 2 .8 4 5 6/1)
45 I wish I could learn English without going to school. o2 34 B
46 1 want to continue studying English for the rest of my life. Gt 2 3.4 5187
47 1 am learning English because English is a compulsory subject forme.(1 2 3 ® 5 :/7)
48 The main reason I need to learn English is to pass examinations. @2 @ B 61
49 Tam learning English because English is a must for Japanese people (D SEFANL 5 64T
in the global community.
50 Learning English is important to me since it broadens my view. 4 2@ B BT

* 3k Please check if there are any items you have not responded to.
*  Thank you for your cooperation.
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Open-ended Questionnaire (November 2000)

The purpose of this questionnaire is to ascertain your motivation for learning English. I do not intend to
compare your responses with others nor to evaluate them. I will use the valuable data you provide only
for English education research purpose by exploring how you study English and with what kind of
motivation. Please answer the following questions.

Gender Male( ) Female( O) IDNO 0469

1) Would you like to be able to express your opinions in English? If so, why?

I would like to. I would like to go study abroad in a program of language institution, and to obtain
English proficiency which can be useful in real society.

2) Is it difficult for me to express your opinions in English? If so, why do you think it is difficult?

It is difficult because I do not have basic vocabulary and idioms for that.

3) Did you any experience having to express yourself in English in high school? If so, what kind of
activity was it?
Yes, I have. I have developed conversation and practiced it in English class.

4) Do you get anxious about speaking English in public, using a microphone? If you do, why?
I do not get nervous.

5) Please write what you find is the most significant in this project and what you find is the most
meaningless.
Significant: 1 can have the opportunity of learning that I write my opinion in English.

Meaningless: 1 could not understand what the presenters were talking about.

6) Please write what you feel most enjoyable and what you feel most boring.
Enjoyable: Debating my values with others’ values.

Boring: 1did not understand what the presenters were saying.

7) What would you like to be able to accomplish by the end of this project?
To be able to obtain self-expressing ability in English.

8) As a member of a group, what do you think you can contribute to the group project most t, and what
do you think you can contribute to most?
Every week I prepared for my opinion for the e-bulletin board. But I found that difficult.

9) What do you think of working in a group rather than working individually?
I could make efforts due to my feeling of a sense that I am a member of the group.
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70) What do you think your group as a whole will be able to achieve?
The improvement of our English proficiency and the ability to discussion.

Open-ended Questionnaire (January 2001)

The purpose of this questionnaire is to ascertain your motivation for learning English. I do not intend to
compare your responses with others nor to evaluate them. I will use the valuable data you provide only
for English education research purpose by exploring how you study English and with what kind of
motivation. Please answer the following questions.

(1) Gender Male( ) Female O) ID NO: 0469
* Please write in detail as possible. % *

(2) What do you think your group obtained through this project?
To become able to express ourselves in English, and to have a sense of belongings that we all are part of
the group.

(3) What do you think you achieved through this project?
A sense of responsibility that I am a member of the group.

(@) Are you satisfied your contribution to the group project or not? Why do you think so?
I am satisfied with my contribution because I tried to put my opinions in computers and gave some
feedback on others” manuscript.

(8) Could you do your oral presentation in a relaxed manner, or were you nervous? Please indicate your
anxiety level by circling the appropriate number below:
1: very relaxed 2: somewhat relaxed  3: neither relaxed nor nervous (4): somewhat nervous
5: very nervous
What is the reason for your answer?
Because we could not prepared enough for it. It was difficult for us to arrange our schedule for meeting.

(8) Do you think this project was in some way different from the type of learning you experienced in
Junior high school and high school? If it was different, please say how? Did you like the project or not?
What is the reason for your answer?

I like it because the class focused on speaking and writing and was better than the class in high school
focused on reading, translation of tests, and pouring a lot of information in our head.

(7) How was your learning outside of the classroom? Was it fun?
It was enjoyable. By actually seeking for the information by myself, though it was difficult in expressing
our opinions in English, it was useful.

Did you like learning using the e-bulletin board called Alta-Vista Forum, or not? What is the reason
for your answer?
I liked it. Though it was hard to do that every week, I enjoyed putting my opinions in computer since I

like computers.

(9) Was it good for you to choose your theme by yourself rather than being told your theme? What is the
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reason for your answer?
It was good. I felt easier to investigate it since I originally were interested in that theme.

Do you think your self-expression ability improved through participating this project? If so, how
much did you improve? What is the reason for your answer?

I could improve it a little, though not to a high degree. It was good for me to realise my lack of English
proficiency. Because I became aware of the reality, I was able to improve my self-expression ability in
English.

(1) Compared with last April, how is your confidence in self-expression? Do you have confidence? Or
are you still anxious? Why is this so?

I still got anxious because I did not prepare for the presentation enough.

(12) In terms of self-expression, do your anxiety and confidence levels differ in speaking and writing? If
they are different, why is this so?

Though in speaking I get nervous since I needed to present to many people, in writing I became able to
write with confidence.

Interview (April 2000)

01
02

03
04
05

06

07
08
09

10
11
12
13

14

15
16

17
18
19
20

<Interviewer - Okay, let me ask. You are Ms. A, right? First of all, the other English class, how was it?
/ about textbook or teacher. | And how was it different from my class? | Please tell me about it. >

The other English class was / a listening focused one using a story of 'Cousin Williams. /But Mr.
Nakata's class was more TOEIC focused at the beginning, and then composition and writing focused. / I
think these are the differences.

<Interviewer - Well, then. | The other foreign language class except for English. | How were those? >

There were two German classes a week, / since learning German was our new experience at the
university, both of these classes were focused on grammar. / One German class used a story type of
textbook. / But overall both of the classes were focused on grammar.

<Interviewer - Now. You have practiced writing and discussion using computers. 1 assume you
remember it. | You also have practiced how to write (writing strategies) in spring semester. | Do you
think it was enough preparation for writing in the project? | And another question is, have you taken
computer class? | Such as Computer Basics. >

Yes, I took that course.

<Interviewer - You did. Was that enough preparation for using computers on the project in fall
semester? /| Yes. [/ Tell me about it. >

Well, I have taken Computer Basics b, / I original used not to be able to use computer. / Since I have
used it in the spring semester, I was able to use Alta vista forum (e-bulletin board) in your class. / I was
able to do such procedure more smoothly than others who have not taken it. / So it was good. And also I
have learned how to write such as an introduction. / Though I have not mastered it completely, / I think
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it was good because I was able to write English referring to the writing strategy textbook.

<lInterviewer - Then, | could you explain the significance and purpose of the project in your own
way? >

By putting my personal opinion on the computer every week / well, ah, we were discussing for or against
divorce / By doing it, well, as a law major student, we have learned about divorce from a legal
perspective, / though it was hard to convey such difficult content in English. / But we seriously
considered how to convey our message to others effectively/ it was quite useful doing it, though it was
quite difficult, I think. / And, I think it was also difficult to present in front of others at the end. / Thought
I was nervous, I thought it was important. / Your do not have to be so nervous. // Yes. (laughing and
smiling) >

<Interviewer - Well, you just talked about alta-vista forum before, how was the learning English using
it? It could be the same thing thought. >

Ah, I was able to check what I did in ‘Computer Basics b’, I realised I have improved that skill, /
Although typing and expression my personal opinion every week was difficult, we helped and
encouraged to do that each other. / So using computers was good, I think.

<Interviewer - Now, you have discussed in groups, how was it? >

Well, group discussion was, since all of our opinions are for divorce, I do not consider discussion itself
passive. / There are other issues behind it, such as the reason for divorce, the issue of their children,
since there are a lot of background issue on only one theme, / we were able to discuss, by trying to find
some tiny differences together. So I think we did our best.

<lInterviewer - It was tough, wasn't it? >
Yes, it was indeed. (laughing)

<Interviewer - Yes, yes. Well, then, do you yourself have a sense of participating in the group project?
Or you don't? >

Yes, Ah. / Well, when we discussed face to face, we were also able to think about some questions to
other groups who were working on the same theme. / And about alta-vista forum, since we all
voluntarily made effort in putting our opinions, / I think I also was able to do my best effort and
everyone did their best.

<Interviewer - Well, now, comparing with you in April last year, is there any changes on your
confidence in speaking and writing? | And how about your anxiety level? | Could you tell me the reason
for both? >

Well, until I entered university, I was endeavouring for memorising vocabulary and grammar for the
entrance exam. / I have considered myself as a learner with a good command of English. /However, after
I entered the university, I realised I was not good at speaking and listening at all. / I brushed up listening
skills in the other English class / about writing, I have not done it. Since the Center Exam was mostly
multiple-choice type questions, / I realised I can learn more by listening to English conversation in TV
programs / I still have a lot of things to learn / I really think I need to make a lot of effort and would like
to understand a lot better. / Since learning English is a lot deeper, I came to think I would like to
understand a lot better by making a lot more effort. / So I did my best. Making my best effort was good, I
think.
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<Interviewer - Now then, about the level changes of your confidence and anxiety, you rather lost your
confidence? [/ Yes, that's right. /| Because you noticed the reality. >

Indeed.

<Interviewer - Although you did not have much anxiety, instead it appeared, right? |/ Yes, that's right.
/| By knowing the reality. >

Yes. It was good for myself.

<Interviewer - And you think it was good. | Then, how about oral presentation? | You did with
confidence? | Or have you been anxious? >

Preparation has not been, since we all have been busy and hard to get together, / our preparation was not
perfect. / But we are happy that somehow we manage to cooperate each other and did it at the end.

<Interviewer - Were you personally anxious about it? | Or..., >
I got very nervous. / Now I regret it, I wish I could have done better.

<Interviewer - You think so. | Do you think more strongly so than before? >

I was indeed very nervous. I think it was good to realise the necessity of enough preparation in advance
For the event.

<Interviewer - Then, about questionnaire |/ you have responded them in April last year and January this
year. | I can see the changes. | First of all, your response on Item 11'l am good at pronunciation
decreased. | Is this because of the reason you mentioned just before? | That you have the reality. >

Yes, in my high school days, I thought I pronounced carefully and did okay./ But as we practised
speaking and listening, / I thought I still cannot pronounce at a certain level.

<lInterviewer - Then, Item 26 | at first you marked on ' I can not answer this question.' | ' My goal of
learning English is to master how to learn English' | on this you marked '2' later. | Why is this difference
happened? | At first, I did not understand. Or was it difficult to answer? >

Or, since in high school I thought it was learning English for university entrance exam. I felt I did
established a learning strategy for it. However, I was not certain how it was going to be for the study at
university...,..., / You did not know what it was gong to be like in that sense. Okay. // since I already
had a certain basic knowledge of grammar (though I think I lacked the ability to use that knowledge) on
entering university, I thought I had enough room to improve my skills in the sense of making a lot more
opportunities to use English. // I see. // Yes.

<Interviewer - Then, Item 30. /| On ' I have my own learning style of learning English.' you used to have
a strong confidence. [this time, it rather decreased. /It decreased from 1 to 3. /| Yes. /| How about
these? | Did you felt you did not want to study since there was no entrance exams anymore? >

English learning at high school / thought it was a learning of developing grammatical ability. / Even if
you wish to listen to conversation more to develop speaking and listening ability at later stage (after all
of the study of grammar), / it is difficult to listen to radio (English conversation) everyday. / In that
sense, my desire for learning English is not strong enough. / I think there is still room for improvement
left in myself.
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<lInterviewer - Yes. | Then Item 34 and 35. [Your response on 34 'Most of my favorite actors and
musicians are either British or American.’ has changed from '4'to '6". |/ Yes. /| Then, your response on
T long for American or British culture.' Has changed from 'l' to '3' this time. | Your response decreased
on both. >

Well, before, though I am not familiar with musicians, / since I have not been to foreign countries such
as America or England, I wanted to study in such places. / But I realised I am not ready for study in a
foreign country, that is, I have not prepared enough for it. / Since there is a lot to do for it, I thought I
actually need to prepare for it rather than just longing for it.

<lInterviewer - Then you just like noticed the reality...,..., >

Yes, indeed.

<Interviewer - Then, your response on 'l am learning English because English is my compulsory
subject. 'Has changed from '6' to '4'? | How about this? >

I think I am good at English / Since junior high school, English has bee a necessary subject for the
entrance exam. / [ understand in my mind it is a compulsory subject / But now since it is an international
language, in that sense I think I need to study voluntarily....

<lInterviewer - Not just for qualification? >
No, so I would like to continue studying English permanently.

<Interviewer - Yes. I would like to ask you a little more. | Compared with you at high school, is there
any changes on your attitude toward learning English? | How different in learning English? >

At high school, I was not allowed to attend the English class without preparation. / Moreover, it was a
kind of study of memorising and putting knowledge in our head. / At the university, however, in fact I
can attend the class without much preparation. (laughing)/but it requires of us voluntary thought and
action / After all, I feel university is a place where each individual need to study voluntarily.

<Interviewer - Then, compared with you at high school, as a English learner, is there any changes?
/Could you tell me the reason? >

You mean the difference of learning English?

<Interviewer - Something like, you became a different learner...,..., >

When I was in junior high school and high school, I did not attempt to make English my strong subject. /
I memorised things without much intention to make English my strong subject for the entrance exam. /
Now in university, of course I study partly for obtaining a qualification. / But learning English can lead
to the study of law such as British and American law. / I need to develop English as a basic skill to study
abroad. / It was good for me be able to think that I would like to study for such a purpose, I think / When
I was in junior high school and high school, I did not attempt to make my strong subject of English. / I
memorised things without much intention to make my strong subject for entrance exam of English. /
Now in university, of course I study partly for obtaining qualification. / But learning English can lead to
the study of law such as British and American law. / I need to develop English as a basic skill to study
abroad. / It was good for me be able to think that I would like to study for such purpose, I think.
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<Interviewer - Do you now have a sense of studying voluntarily more than you used to do before?>

Yes. Very much so.

<lInterviewer - Then, what did you personally obtain from that project? | If there is any, yes. >

Well / Oh... I have not had much practice in writing and expressing my opinion before. /By doing so, it
leads to improving speaking ability. / And I realised that pressing my opinion verbally and in public is
very important. And realised that I was able to use a computer. / In these senses, it was good.

<Interviewer - Now, during the spring break, something like learning English, | Or have you done any
kind of learning English? >

In the spring break... / not specifically in fact, just to take the STEP TEST (pre 1st grade) or TOEFL /
doing such studies when I have time, / except for that, this is not specifically during spring break, / since
spring listening to English conversation, I am doing such things.

<lInterviewer - That is all you do except for the learning at school? >
Yes. / Someday, I would like to go for stud abroad when I study enough for it.

<lInterviewer - Yes. | Now then, you have been doing such things since before? | Or did the learning on
the project affect your behaviour outside of the classroom? | How about this? | Any influence? >

In spring last year, I did not feel so. / But in actually using real English voluntarily everyday in fall
semester, I felt the necessity of English more and more. / Though before I gave up listening to English
conversation on the radio several time. / now I am actually listening to it since I have started to try and
make effort without giving up.

<Interviewer - Okay. Thanks very much. >
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