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APPENDICES

APPENDIX A

Appendix A1

Questionnaire (Pilot study) with Overall Means and Standard Deviations (N=103)
# O aestiomiaiie Items Mean S.D.
Attribution . . .
1 My result in learning English is a direct effort of my effort. 2.650 1.431
2 My accomplishments in this class are mainly due to the teacher. 3.295 1.211
*3 W hen I receive a poor grade in this English class, it is because 1 haven’t studied enough. 1.980 1.171
4 W hen I receive a poor grade in this English class, it is due to teaching. 4.230 1.391
**5 Main reason 1 don’t like English is because 1 was scolded by an English teacher in the past. 4.916 1.404
6 Main reason why I like English is that I was taught by a good English teacher in the past. 4.179 1.563
7 The most important ingredient in learning English is my overall language ability. 3.161 1.454
8 If 1 did not succeed in a English course, it would cause me to question my English ability. 3.362 1.559

Self-confidence
*9 I think 1 can be a better learner if 1 make enough effort. 2.250 1.395
*10 1 think 1 can be a better learner since 1 have the ability to be one. 2.313 1.468
11 1 do not consider I am a bad language learner, although my test scores are not good enough. 2.960 1.462
Anxiety

12 I feel uncomfortable if 1 am named in class and have to answer the question in English. 3.156 1.526
13 It embarrasses me to volunteer answers in English. 3.145 1.517
14 I am afraid that other students will laugh at me when I speak. 4.205 1.444
*15 1 worry about test results whenever I take a test. 2.330 1.409
16 I think I can learn English well, but I don 't perform well in tests and exams. 3.886 1.413
**17 1 worry if people judge my personal value based on my test results. 4.570 1.603
Effort

18 W hen 1 don’t do well in a test, I go back over it to make sure I understand everything. 4.215 1.286
19 I arrange my schedule to make sure that 1 keep up with my English class. 4.067 1.300
20 I always try to evaluate my progress in learning English. 4.455 1.269
21 When studying for a test, I try to determine which concepts I don’t understand well. 3.455 1.513

22 I learn from my mistakes in using English by trying to understand the reasons for them. 3.735 1.371
Goal

23 My goal of learning English is to pass the class exam. 3.543 1.446
24 My goal o f learning English is to get a qualification (official evidence of English 

proficiency) such as the STEP TEST***, TOEFL, or TOEIC.
4.138 1.349

25 My goal of learning English is to perform well at school and get good scores in tests. 3.794 1.451
26 My goal of learning English is to master how to learn English. 4.048 1.430
27 My goal of learning English is to establish my own style of learning English. 4.145 1.353
28 My goal of learning English is to actually use English in my life such as for work, travel 

and comm unicating with people throughout the world.
2.617 1.610

Autonomy
29 1 am good at setting goals for learning English. 3.676 1.683
30 I have my own style o f learning English. 3.970 1.505
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31 I have a clear goal for learning English.
32 1 feel in control over my learning of English.

4.107
3.660

1.610
1.452

Attitudes towards the target cu1t(J*e : .
33 I would like to communicate with people in Southeast Asia or Africa.
34 Most o f my favourite actors and musicians are either British or American.
35 I long for American or British culture.
36 1 would like to make American or British friends.

3.533
4.098
3.349
2.745

1.696
1.668
1.758
1.704

Belief
37 Intelligence is something you are born with and cannot change.
38 Aptitude is something you are born with and you can not change it.

*39 I believe 1 can communicate with native speakers o f English if 1 make a proper effort.

*40 Learning English should not be so difficult since I can speak Japanese.

*41 I believe everyone has the ability to master a foreign language.
42 It is too late to master spoken English since I have been taught English through the 

grammar-translation method at school.

4.029
4.108
2.227

2.519

2.242
4.485

1.691
1.708
1.462

1.596

1.458
1.274

Intrinsic Motivation
43 I study English because 1 like it.
44 I feel satisfaction when I am learning English.

45 1 wish 1 could learn English without going to school.
46 I want to continue studying English for the rest of my life.

3.784
3.882

3.019
3.398

1.453
1.395

1.632
1.561

Extrinsic Motivation
47 1 am learning English because English is a compulsory subject for me.
48 The main reason I need to learn English is to pass examinations.
49 I am learning English because English is a must for Japanese people in the global 

community.
50 1 would not like to learn English if I didn’t have to do so.

3.148
3.388
3.077

3.460

1.570
1.675
1.531

1.805

*Floor effects;
**Ceiling effects;
*** The Standard Test of English Proficiency which has been officially organised by the 
Japanese Ministry of Education and Science as a reliable test of English proficiency.

Appendix A2 
Principal Component Analysis

Item s F acto r 1 F ac to r 2 F a c to r s F ac to r 4

01 0.211577 0.227841 0.073059 -0.317639

Q2 0.254315 0.055811 0.390026 -0.199896

Q4 0.064371 0.294673 -0.079434 -0.014153

Q6 0.340149 0.207998 0.240363 0.103771

Q7 0.009128 0.456883 0.124639 -0.081454

Q8 -0.392271 0.303024 -0.143328 0.058142

Q ll 0.548287 -0.211137 0.057462 -0.019154

0 1 2 -0.177750 0.54576 -0.193055 -0.183051

013 -0.096339 0.51733 -0.33991 -0.269286

014 -0.028148 0.560561 -0.425842 -0.160609

016 0.208761 0.459281 -0.10198 -0.073522

0 1 8 0.349315 0.296885 0.046284 -0.582772

0 1 9 0.440638 0.273699 0.236151 -0.554387

0 2 0 0.50108 0.296634 0.293942 -0.451813

The Pilot Study)
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Q21 0.46372 -0.006717 0.405926 -0.401635

Q22 0.688257 -0.008554 0.208173 -0.320575

Q23 -0.573678 0.522583 0.002839 0.003294

Q24 0.504861 0.321027 -0.105597 0.19382

Q25 -0.401274 0.620871 0.041287 0.078922

Q26 0.471182 0.499857 0.173124 0.288392

Q27 0.462534 0.464015 0.147544 0.358355

Q28 0.684788 -0.044888 -0.415898 0.061661

Q29 0.700874 0.018507 0.065844 0.075721

Q30 0.55935 0.116119 0.331437 0.307864

Q31 0.625032 0.081372 0.123785 0.014246

Q32 0.696814 -0.03108 0.147364 0.252924

Q33 0.558362 -0.176572 -0.390283 -0.253249

Q34 0.326954 0.267637 -0.211987 0.271947

Q35 0.51818 0.271154 -0.444737 -0.034022

Q36 0.691577 0.046182 -0.453946 -0.100575

Q37 -0,085335 0.433304 0.322206 0.282593

Q38 0.031628 0.530075 0.177095 0.352423

Q42 -0.215609 0.556178 0.256013 0.007412

Q43 0.801466 0.024539 0.140853 0.201826

Q44 0.78338 0.090662 0.074078 3.15361

Q45 0.538624 0.165574 -0.288373 -0.011628

Q46 0.812635 0.005761 -0.142948 0.109832

Q47 -0.619957 0.414943 -0.038876 -0.103469

Q48 -0.474195 0.504012 -0.09691 0.079377

Q49 0.615343 0.034937 -0.353191 0.207965

050 -0.604549 0.148152 -0.024012 0.054091

Percentage
of
Variance

0.247205 0.111329 0.05887 0.05687

Appendix A3

Factor Analysis of Orientation Items: Principal Component Analysis with 
Varimax Rotation (The Pilot Study)
(N=103) Cronbach’s .833

# Questionnaire Items FI F2 F3 F4 h2

FI: Autonomy (Chronbach’s alpha = .770)

26
27

30

My goal of learning English is to master how to learn English.
My goal of learning English is to establish my own style of learning 
English.

1 have my own style of learning English.

.673

.683

.606

.147

.116

-.268

-.028

-.300

-.238

-.166

-.091

-.185

.753

.782

.587
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F2: Language Use/Test Anxiety (Cronbach’s alpha= .786)

12 I feel uncomfortable if I am named in class and have to answer the 

question in English.

-.003 .627 .003 -.081 .756

13 It embarrasses me to volunteer answers in English. -.117 .646 -.145 -.111 .661

14 I am afraid that other students will laugh at me when 1 speak. -.048 .670 -.263 -.263 .640

23 My goal o f learning English is to pass the class exam. .064 .633 .416 .152 782

25 My goal of learning English is to perform well at school and get 

good scores in tests.

.238 .630 .301 .096 .732

48 The main reason I need to learn English is to pass examinations. .086 .606 .271 .213 .693

F3: International Orientation (Cronbach’s alp]ta = .852)-

28 My goal o f learning English is to actually use English in my life such 

as for work, travel and communicating with people throughout the 

world.

.040 -.127 -.791 -.063 .773

32 I feel in control over my learning of English. -.250 -.145 -.649 -.229 .656

35 I long for American or British culture. .065 .225 -.688 -.110 .624

36 1 would like to make American or British friends. -.032 -.007 -.812 -.189 .732

45 I wish I could learn English without going to school. .112 .067 -.600 -.151 .680

46 1 want to continue studying English for the rest of my life. .276 -.235 -.717 -.214 .735

F4: Effort (Cronbach’s alpha =.818)

18 When I don’t do well in a test, I go back over it to make sure 1 

understand everything.

-.075 .228 -.202 -.672 .775

19 1 arrange my schedule to make sure that 1 keep up with my 

English class.

.057 .103 -.150 -.771 .745

20 1 always try to evaluate my progress in learning English. .182 .062 -.167 -.751 .751

21 When studying for a test, 1 try to determine which concepts I don’t 

understand well.

.108 -.232 -.059 -.686 .777

22 I learn from my mistakes in using English by trying to 

understand the reasons for them.

.134 -.252 -.363 - .636 .810

Eigenvalue 10.135 4.564 2.413 2.331

Percentage of Variance 24.720 11.132 5.887 5.687

Cumulative Percentage of the Total Variance 24.720 35.853 41.740 47.427

Appendix A4

Principal Component Analysis (Study 1)

Item s fac to r I F ac to r 2 F ac to r 3 F ac to r 4 F ac to r 5

Q l 0.615252 -0.168476 -0.327438 0.053418 0.064876

0 2 0.505611 -0.29865 -0.45214 -0.041333 0.121327

0 3 -0.22894 -0.428299 0.33697 0.044386 -0.185636

0 4 0.723172 0.007574 -0.19761 0.196882 0.039375

05 -0.300297 -0.171612 0.452111 0.06513 -0.025111

0 8 0.499855 -0.057654 -0.156759 -0.002252 0.146435

01 0 0.604738 -0.076332 -0.463305 -0.021318 -0.015796

391



Q13 -0.177084 -0.432309 0.265208 0.266756 -0.229734
Q14 -0.050081 -0.346876 0.166935 0.443386 -0.148281
Q15 -0.083403 -0.244423 0.455738 0.199698 -0.155481
Q16 0.09491 0.039178 0.352975 0.303145 -0.039189
Q17 -0.161852 -0.323805 0.433831 0.188183 -0.20219
Q18 0.619974 -0.237798 -0.081818 0.167828 -0.238068
Q19 0.59334 -0.355147 0.013164 0.144918 -0.223289
Q20 0.537854 -0.28238 -0.066567 0.216994 -0.128007
Q21 0.640869 -0.144138 -0.053185 0.02772 -0.221841
Q22 0.653162 -0.165429 -0.175673 0.006084 -0.30063
Q23 -0.51947 -0.479858 -0.098651 -0.222993 0.182856
Q24 0.099003 -0.492104 -0.148015 -0.366657 0.062861
Q25 -0.359218 -0.602432 -0.187752 -0.309495 0.158447
Q26 0.238544 -0.562227 0.146255 -0.157298 -0.015703
Q27 0.300957 -0.53437 0.154337 -0.15161 -0.04302
Q29 0.678806 -0.111901 -0.030536 0.024937 -0.074795
Q30 0.643124 -0.168832 -0.276682 0.091903 0.012638
Q31 0.661196 -0.002647 0.065412 -0.149311 -0.050097
Q32 0.668195 -0.029711 -0.191319 -0.031147 -0.066786
Q33 0.544928 0.00267 0.458838 0.066817 0.413103
Q34 0.264329 -0.046803 0.162686 -0.055586 0.501669
035 0.395784 -0.0406 0.27369 0.177192 0.543896
Q36 0.529465 -0.033292 0.426374 0.123088 0.462088
Q37 -0.165419 -0.393288 -0.260022 0.200833 0.265607
038 -0.04887 -0.255699 -0.007549 0.137416 0.195005
040 0.416515 0.076251 0.193432 -0.406036 -0.188203
041 0.351529 0.070152 0.306753 -0.42705 -0.241027
042 -0.33721 -0.451422 -0.084202 0.436006 0.065726
043 0.781131 0.097718 -0.096406 0.103847 0.110332
044 0.7798 -0.008545 -0.045753 0.078142 0.120034
045 0.307099 0.008279 0.461666 -0.221655 0.029528
046 0.688565 0.092028 0.312939 -0.113499 -0.012951
047 -0.60275 -0.414934 -0.097886 -0.148005 0.115417
048 -0.460772 -0.559509 -0.073442 -0.344219 0.089381
Q49 0.479796 -0.187516 0.263635 -0.280671 -0.010839
050 0.633174 0.005703 0.390104 -0.276646 -0.009708
Percentage
of
Variance

0.242008 0.08327 0.071188 0.04575 0.040597
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Appendix A5

Ethics Protocol Sheet

The data will preserve confidentiality. The reason why I ask about your learning is 
simply to improve teaching methodology in Japan. As you know, the project was based  
on these studies. I would like to make my teaching better. There is no right answer. I 
would like to see how you think about your learning English. Before the interview I 
would like to ensure the following points:

1. This interview is done with your cooperation as a volunteer.
2. You have the right not to answer any questions you do not want to answer.
3. You have the right to stop the interview if you think the question is inappropriate.
4. This study preserves your confidentiality.
5. The data will be used for research purpose only.

In order to ensure that you participate in the interview on the basis o f your 
understanding o f those points, please sign your name and date.

Name: ______________________________
Date: ________________________________
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APPENDIX B

Learner Profiles (Original Version, Written in Japanese)

Learner M

2 0 0 0^ 4 ^

S-fPAT(7)JlFif3-3V^T>

®  t tg ij  ^  ( ) ^  ( ) '^m  ( ^ 4 ,  th i^ )  0  4  4  0

(2) ibfi.tz(Dn. mWi_________________
(D * T ^ c H : i n S U i r ^ i § H © I I s f c H ± t ! i ^ f i j f r]Hi??tLfcz:  t S  0 S T ^

( ) (O )
@ ®T rg,̂ j

( ) ( ) 3'rFî AlH
( ) ( ) 2i^Ki±

S i ± ^ o  t i f^lZU-ofzD.  ^l^lZt^-DfzK) o S O ,  hUfcCD^

* *■!;'$?)fct-tl¥L<#l^T< *

feo________________________________ _____________________  _________________

( r ^ i ' ^ 2 ) : i © C 1 5 ^ b / c i : / u ( h / ' j : < T - g - 7 5 : <  f j : - : 3 T g ' / t J : 9 7 ' c i : ^ ^ ^ ' L - a i ; a 6 T l / ^ f e o
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{ ^ ^ 3 ) L;6̂ b.

fz-ofzo________________________________  ____________

(igfê3) ib̂ îztji'orzo K:̂ ĉDAI$afgti(̂ ai?fe7̂ cofe
B3>ti.> ̂  o___________________________________________________________________

ggfc-^oTV^/to___________________________________________________________

2 0 0 o^4^:}3j;tX2 0 0 1 ^ 1 ^  mmry^-Y

\:XV(DM\zU(b'oX-̂ )V̂ 'D\iX<tz'̂ ^̂ o 
m mm\mtfz. (i 2 3 4 5 6/7)

4 b;!)̂ c!:V̂ ;̂ a'cbTttS 5 Hi:^<^'$)T^iS
6 ^ <  feTtiS b̂ ĉCt̂

* L © 7'cS:i/''i
* g 2  0 0 0^p4;3 O # 2  0 0 1 ipi;̂
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( i  2 ^  4 5 6 / 7 )

c i  2 3 4 5 ^ / ? )

LTfeff#tI^cCni^cCl/^CDti, ^ S  < |gi±7'i:V^:^^bfco

( 1 2 3 4 5 ^ / 7 )

(1 2 @ 0  5 6 / 7 )

( 1 2 3 4 [ ^  ® / 7 )

(1 2 [3] @ 5 6 / 7 )

7 ^i§75^'^' -5 L T  f e ^ #  b t l f c  Cl b  fc„

(1 2 3 ®  5 [g /  7 )

8 ^3§7i)W #  ̂ cC ® « .  ^ | g i  T  fe 1/H ^ t / f  o  b  fco

( ^  2 3 4 5 6 / 7 )

(1 ®  [3] 4 5 6 / 7 )

1 (1 2 3 ^  5 6 / 7 )

1 ( 1 2 3 4 ©  [ ^ / 7 )

1 2 ^ i § ( D S I | i : ' S T b n T ^ ; ^ 7 ^ c £ t t n « y j : ‘i / 'c S :V iC ^ H ^ ^ i-r ^ o

( 1 2 3 4 5 ^ / 7 )

( 1 2 3 4 ^  6 / 7 )

1 4 m m i : m ^ ^ B S - t t .  ^  y  X

(1 [2] (D 4 5 6 / 7 )

1 5 ^ | g © ^ X  (®  2 [3] 4 5 6 / 7 )

1 6 ^ X h T ' t 3 ; >  (®  2 [3] 4 5 6 / 7 )

1 (®  2 3 [ g  5 6 / 7 )

(1 2 3 @ [ ^ 6 / 7 )

1 (1 2 (3) g  5 6 / 7 )

(1 2 [ ^  @ 5 6 / 7 )

(1 @ 4 5 6 / 7 )

2 2^i§T'PH'1ilVi^L/i0^tt> ^ ( D m ^ M M L .  ^ b ^ S ' ^  chT^o
(1 [ ^  (3) 4 5 6 / 7 )

2 t m . ( D f z ^ r c o  ( i  [ g  3 @ 5 6 / 7 )

2 TOEFL.  m.K ^tz^tzo
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(1 2 @ 5 6 / 7 )

2 ( ^  2 3 4 5 6 / 7 )

(1 2 @ 4 ^  6 / 7 )

(0) 2 3 4 [g 6 /  7)

2 f±¥> M f>  = OfcV^^?>fco

((I) 2 ^  4 5 6 /  7)

(®  2 3 [4] 5 6 / 7 )
3 O&t t -  ( 1 ^  3 4 5 6 / 7 )

?, i fL \z \ t .  ( i  2 ®  4 5 ^ / 7 )
3 2 f e « ,  (® [ ^  3 4 5 6 / 7 )

3 3)*S^(D Sii$fc< $A ;-3<  OfcV^o (®  2 [3] 4 5 6 / 7 )
3 4 tt^cD S  t  ̂ <̂ ';!)̂ '7 ^  U A^W ^  U X Afc»

(1 2 3 @ [5] 6 / 7 )

3 5 ? At t 7^ ') ^ ')  x r ^ ^ o ^ m m o x i t i z ^ t i ^ m c ^ o
(1 (D [| ] 4 5 6 / 7 )

3 6 7 ^  ')tlA -^-(^'J  7skt^iim^Wi(Dm(D^'M^^< V)tzU.
(OP 2 [g  4 5 6 /  7)

( 1 2  3 [4] 5 © /  7)

3 8^i§^giIi3V ^T SfeSg7"cC M ^H , iUfe^Tik#:W7'=Ci§^::'77!)^"iitD-3TV^5C:i;fCo
( ^  2 3 4 5 6 / 7 )

3 9 ^ ^ - r n n .  (® [2] 3 4 5 6 / 7 )
4 ((1) 2 3 4 5 [ g /  7)
4 ( g  2 3 4 5 6 / 7 )

(1 2 [ ^  @ 5 6 / 7 )

4 3 w m ^ ^ m ^ ' t ^ ( D \ t ^ m m i - ^ t z ^ ' ^ i r z .  ( i  2 3 ^ 5  6 / 7 )

tx h m ^ m -h ^ -^ ^ .  ( i  2 ^  @ 5 6 / 7 )
4 5 ( g  2 3 4 5 6 / 7 )
4 (® 3 4 5 6 / 7 )

A 7 w ^ m ^ m m - ^ ( D \ - x .  ^ m M m n m z-h ^ h tzo  d  [g 3 @ 5 6 / 7 )

u.'̂  i ^ m i m / m m m )  i z ^ ^ t ^ r z ^ t z .
( 1 ^  3 4 5 6 / 7 )

4
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(1 2 1^ 4 5 6 / 7 )

5 0 (®  3 4 5 6 / 7 )

2 0 0 0 ¥ 1  1 ^  S a iB ^ T > > ^ r -h

1 ) E v L r x t / ) \

2 ) M M X 'M E ^^ M - f^ c o i tM L l^ X ' tA K  i , L ^ 3 X ' & ^ f ; i : 6 E o L x r z t S . l ^ ^ - t f } \  
m l i k  B ^ m x ^ A ^ / £ o m L i ^ : i t ^ n - ^ x i ^ ^ ( D x \  ^  t i t

3)  ^n ttif(Z )ck5?5 :fecD T-L fc^o

4 ) A r n X m § ^ m r ( D i m m L ^ r A \  i , L ^ ^ X $ > ^ f j : < b .  E ^ L X

X T A k

Si l i zmmL^-^ t^o______________________________________________________________

5) z.coy'^a^^x.^' h X M i i W M m / z t ^ . i S X l ^ ^ Z i t t ,  M h M M : i¥ k f z < t !B C /z ^ t ^ t i ^ X  

< / z ^ l K

W M ^  : ^  0 t ^ ^ L X ,  X i j X ' ^ f z t ^ o ___________________________
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8 ) 7° D v x ^  t tt fn J T T T i^  S D M ® c T # 7̂=i:

S ^ ( D m E .  W J ^ i : < : £ n ^ ; i< h ,____________________________

9 ) m K H ' i t f i .  < ̂ ';l/—7° t  LTff H$:-r •?) Z t i i E o  Sf ̂=

10) 7°i; LT;i(Z)7'’n hTfnJSrjiljjc'Tr̂ Tt bVĤtSV'>S'r75\

2 0 0 1 ^ 1 ^  g f i i S ^ T > ' 5r - h

^(D7 y ' r -  /v(Dm^^^\zm-r^9m^rc-^t^^h(Di:-ro
; i ( Z )p ]g © g w ( c ( j^ < ^ s n T i / iS - t i - / u o  ^(D

T l/^7c fc^S T o  $ > n t ^ ^ t Z ^ l Z O ^ - D i - f X < t z - ^ ^ \

®  ttg ij Pj (O ) k  ( ) 1^-if (^# 4 . tBiS) 0 4 4 0
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®) z : » 7° P v x ^

i l  t o _______  _______________________________________

®  A n c D m t i t ^ x .

2 0 0 1 ¥ 5 ^  ®SE

< m m w : M s ^ .  ^ T ' l^< 6  o —DCD^mff^sm

l i S  0 ^  b f z T T f y .  ! ^ ( D t t ( D .  f - ^ 7. h /

& ( D m m t ^ it^A^6(laughmg). n
■ ^ T T ^ i K  >

< M & W :

/h (D - fz :<  / x X  hfcS)S

f^Pii'CTo /c-D^)®7fe4cDSIgtS. (^ 'o -^T in^-^fcbS i/uS0 ^ ®  r ^ 9 j  t i ^ o < k O  \̂&

<mm'B : ^LfzhMma^^<^jnamcoismim'3t l /z^k >
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T'fttci:\ g 5i-(;ioTttfc(7)-r3:'<itL^o/z;^ct4ofe-:3TV^S'fo X\f.~-
lhoti^tcUo9z^(D

H -T '7 i§ tt . ? " c i/V S < 7 l/> F U -^ fe i/^ 7 'j :S ^ 'r . E. ilC^(D^^(D
ii-o tLhjEt^-otz%ti^L^-^o
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izM b x a  i: 5 r  >

402



t z : <  ( f  0  7 ; ^ 7  7 ^ ' y  h T

< S f^ W  : ^ l l ^ - 7 ° T l i m t S Z ^ l Z M L  X l t i i v  TLj :  3 A \  >

■ o f c t ^ - .h ^ ^ ' t o

< M f^ W  : ^ l U - y ° - / a i ^ x .  ^  h  i z m o L t z t  D ^ T A k  $> -5 0 ^ - ^ / ut!i \  / • ?

a : ) m ^ ^ ' £ ^ r < f c ^ ^ \  >

-rr<ii!SLfe<hsv>s-ro ! ^ - o \ t n . 

h j f z f ^ t ^ ^ ^ ( D X .  j - tZ K  ^ lV —y ° ^ ^ ^ t z ^ ^ U h ( D W ^ ' C ^ L t c .

< ^ jS f0 '^  : C--P > Bp^CD 4  ^  L X ^  Ispeaking -^w riting  (Z M ~ ^ ^  S i S l Z ^ i t X ' f ' t S i o  j - ^ V

>y^L T >  ^A.i^cCWHt'CPIM^^LT. h - h u U \ ' Z i D i T ^ - ^ X ' ^ ^ o ^ t . ' ^ \ ^ X .

: - ^ t l< t ,  M ( Z B ^ ^ 0  4  M i i  ! : t ^  L X . /speaking -^w riting t Z ^ i f

' ^^{b f iso^Lrz?! i \  !^(Dmit]Uo >  

s n x  V ̂  T'j: 1/H i -5 !i L L S T o

< m f ^ W :  t - y ) v 7 ° v ^ y ^ - i ' B  E h .  i ^ n \ z - D ^ ^ x \ t ^ m ^ h r >
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< 0 f0 W  : lS ^ K [^ 1 ii '^ Z <  f c ^ lK  A ^ ^ T ^ t fy o  £ T \  ffp^McD t) y — ■::̂ coMg§cD^

M. ^ c D S 3 l i ^ 3 T L rc ^ K  ^ ' 3 m i-^£  L fc^K  /

t\^o^mtz-^tz/vx^nE. /^(D^m9c±(DmMitmw\t t o e ic  

m '^tt}\ yif^^i.rz-^rz(Dx\ /^o'^^oM^x-^^-^tm-^xh^tz/v

<m&w: 'E-L/z 6 TTfy. /^ma^<D^am(D}smr-rt2.
( D i t i t i : 3 X'LfzAK >

F -r'y ig O S H ti. ® 2@;^cj:/u'e'r^ti:\ / E-D-^h y U \ \ t ± ^ X W i i> X ^ Z < (D X \  S C i i ^ E  

■^-^t,muLrzmMrc-DrzE}S-.i^ '̂ro /isE-DoiSioit. mBom^iztji-^xrz/vxtnE. /  
S  S) i ;  -3 4>' L ' f c  -3 f c  i  S 1/ ̂  S  " f  o

<^M t0W  : : ly-P, fI\CD i§.M X':^ >  i i  zL—^  w r i t i n g  -P discussion cdM ^ S ' L  ^

L / z l f ^ \  ^ t l f i M x T ^ ^ S c t ^ t > y ^ T r ( f ^ : \  > ^ ( D m W i b ^ b r z ^ f ^ \  /

o JT t : ^ ‘̂ l h t 'D t .  / 6  3 Ut^DTiK 

::^>t^sL—:^co i^M iif£7 i^^fzX "tA ^i2 {t!llz lit, / : n > izzL—^^M m tA K >

BxO SL/co

< lS I^ 'B : to /z /u 'C - f ' f y .  ::!> t°s j .—^ i $ 3 coiz, -t'^fc-Dfz^^  / /

/ /  ■?-0 ' \ /u ^ lk 1;^ ^ i tT < /z $ I 'K  >

x - 3 t >  : 3 > e ^ - ^ 4 e i i i b ^ i : • 9 T f c ^ T ^  /^o^z.E\t, hEhE%u±mnv ziym^uti^^ 
tzhjX'/. # ^ i { f l T ' - 9  ^  ( h 'C \  fA C O fx - ^ ®  A l t a  v i s t a  f o r um \ZX-otzK>.
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In t rod uc t ion  t t i ' ^ ' ^ ^ ± X ^ ^ f v X ^ ^ f z ( D - T : .  —

< S f 0 W : / S c o y n ' : y x ^  $>fj:fzfJiV i ) (DA'^ t l^v

: i t ^ m m L r < r z ^ i ^ ^ ? >

h ( D Z . t X W M z iy \ i= L —^ \ Z ' ^ j r ^ ( D m . ^ ^ X t l ^ Z . t X .  /h<D, fLT z t> \ tM i^ (D ^^^ fc  

-DTcAjX"tnE. / ^ 0 ^ ^ 0 Z . t X \  i i ^ 3 U / v X \

L ,  / t z : < m b ^ ^ t ! § . o / v x ^ n } £ .

-d Z - O ^ ^ X .  /h (D .  W \ . \ ^ ^ m ^ ^ h ^ o \ - ^ ^ m -h ^ ^ ' j ^ \Z h -o X % \^ \Z s L -o fz t .m .^ ^ ^ - ^ o  /  

^ x \ L .  m k \ z ? i ~ h j t i . ( D m x % m - t ^ ' ^ x \ ^ o ( D h m L \ ^ n n E .  /-^

L T ,  / /  6 / / ( l aughi ng and

smi1i n g ) >

< lS t^ '^  : 6  a l  t a - v i s t a  forum ^ i ) T ^  L / z i f d : ,  T ^ S n ^ W  L / z

^,t lZ 'D t^^  T f i ,  ^;^z.y'yyi'/)^ i i L t i ^  i t ^  i f  i : .  >

h(D.  n > h ° : i - ^ c D * i lb ( D M i lL T i / ^ '5  0 ;6 \  ^ o ^ ^ o Z i t i : i ^ ' ^ 6 ^ ( D t i \ Z t ^ ' : , X ^ U t \ ^ ^ o  

«|g(Cfc;̂ j;ofcL, ^  y ° \ ^ X ^ ' 7 ^ ( D m i ^ X t l ^  t . U o  (Dt^. J; o tit

^ n x h ^ h j U x n u t ^ n - ^ ' o x K n t z L .  - r ^ ' < 3 > t “ : i

— 9  ^i^ -otz(D\tXf)^ ' :3tzt}S.\^^- to

<0tMW:lS^. '!fJl'-y°xmmL^Lrzl/fi:. -^ tlli i: o X'tA\ >

T. XhMmom^ tfi^^(DnM:tf)\
- ^ ( D m m ( ^ - - 7 ) i z L x h u ^ / v r ^ n § : f ) ^ $ > ^ / v X \

< m f 0 W : ^ ^ L r z i j l f x t i 2 .  >

Itf- jZ.-^, L / v ^ A ^ - D / z X ' t ' o  (laughing)

< iM t^ W : li<^K x.o<t.  U ^ ,  Si^J:/zlHM'}i^'^(DifJl/—y ’y ° n ' y j : ^ h lZ 0 J J I lL / z i : - 5
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/  s * .  u ^ '« ^ h j f i . 'T : t t \ . t x o h ^ \ t .  >^(Dum^\.x \^^3mK\znm^
0 feT'#fcb. /fe(h al ta vista forum T'tt, 

tz/vii\ / fu^^hf)^ /vunrzt!s .0b. p^/vf^hf)^/v\mtzut!§M^t.

<^Sff^W : A -o <t, U-p. 4 t j ± ^  L T ,  speaking-p wri t ing lZ-D<^^TCO S{M(ZWt-S>

^ {b l iS O ^ t ; iK  / ^ n a ^ 6 S J :^ ^ (D (S 3 l i t3 r tA K  >

/TfcA^tClAoT speaking t  listening 

/zidf£/ufzf£ti^o z . t? :SMLT/.  T. xs iy^ f^m A fzO , / V ' i ^ ^ y
'̂(75S-5 fc, $)t.ri-\^y^—M^(MUf&9^y°)'V\l^'DXti i^^/v'T:\/h-ot^'<^UtSs-oX. 

^  D, 5 ^ ( C  V U t ^ c C ^  (7)

fc A T \ /^ tiT '75^ 'A .« 'n /i0^^'J;75^fc i S ^ T »

cot̂ k / /  ^Oo / /  r >

^ 3 l r T .

•• T ^ T ^ ; t  ct 3 z: i: / /  ^ -S T fo  / /
r:} ̂  1/̂  ^  L o T<t 3 >

^nttg^(rioTJ;;0^-:3fcT"ro

< S t0 '^  : J:;^^-yfz<tl^^3 z: <tl:-tt3io /^> . : t —y J iy y iy ± '> ^ —'> 3 > l i^ :3 l : 'L f c ^ K  /  

S m ^ h ^ r r ' ^ f z 7 i \  tT^TLfcT iK  >

< ifiit^ n : s u / z S ^ a tz : '< ^ ^ r 'L f z ^ K  / ^ 3 A \  >  

t  z: < '̂j'M L T L S -3 T> / *  bSxH'fe 5 ck o <h L -D 0 a
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i  g : t  T  #  T  ct ;0 ̂ f c  T̂j: ch S   ̂S T  o

< m m w : « r ^ m r - r i f ± \

/^ itL fz h (D A ^ $ )V ^ - t^ ^ . / £ T ' l  10(D  i'^W l:liS {W :i^ 'S ^ j r

« V \  /T fe> tc

^ / f^ ■ ^ o ^ ^ ^ 9  7 . h ° - + > y < h ^ U  7 s - y ^ ^ y ^ ^ o \ z ' D t i X /

< m m n : 2 6M. / ^ t l l ^ m W  ^ 'V J l^ L r r c ^ T T J :o  /  f '^M ^ ij lz

^^«D^m iLL fz^^;^^6 fZoJ f 2 j  (Zfj:^ T S ^ V T J : o

T ' c C V i i i S o T c / v T T t ' t i : , . ,  / / - f  :5 O  5 / /  ^ $ > ^ ^ i Z X - o f z h .  —

t z t z ^ t i h m B t ^ M t i ^ ^ ^ f z ^ i ^ M - f x  

■ofzAjXs - t tH Z lP inXh-o  ^ 0 ^ 0

/ /  / / m \

< 0 f 0 W :  c :^ .  3 o m r t ^ o  / r S ^ f j : 0 ( D ^ W ^ & ^ = b - : ) Z ! ^ ^ ^ j l i t ^ ' < S^S7i^ 'S■^rz^l: 

/M !Z t>  J: ^  , t ' \ ^ r ^ ^ T T t 3 ^ o  3 ( Z { j ^ L T A ^ ^ T ^ ^ X '^ t J : o  / /  / /
^ c O ' \ ^ i t i l O  <^^07i^/ylSXL^ Oo / $ ) ^ O M ^ L l z <  < f j : O ^ L f z A \  >

^ - D i£ O W i^ ( D t t ( D m § < D ^ W i t /  ^ ( D ^ & m U Z . t ^ l ^ : ^ ^ f z ! s t > ( D ‘̂ ^ r z - o r z t ! § - . o / v X " t  

n i : ,  r \ k \Z f i ' o t z h .  / ^ o t f O X  U X - fe '5 '> L .■ ^ ^ ^ i :

t S o T f e /  L l ^ b .

i z z . - ^ h h ^ \ ^ .  / -^tz.

l^S-To
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<[sm n: 6 3 4 ^ 3 5 v r t io  /S4(Dyju r4 j
re j r t f y ,  / /  m v /  rm t i& ^ u s j  a  r i j  rs j

ZL(DW<t. / Z.(D^\-m-\z9\-^\Z'fi
'dTz.^  t.mi\^hj-T:7 U U X -^Tfe ̂  <h

X J^(D tz .^V M i^ fd'T-<# ^ ^ ^ , i | im t n i ; I ^ ^ t t  C ^ fc f 'Y j: iS -:3 T S f o

<mtSn: C^J:K>mm=taort/zJ:or£... >

tSV̂o

<mt^n: fu 6 r4j izr''l̂ Ĵ<̂7̂Â'oT̂'̂ ■ŜTf̂

o «“0 m m r z t t l > ^

h r r r ^ ^  ?>

/cÂ6T'o

< m t^n : i i iK  ^ L fz h h o '^ L m ^ fz i^ /u r 't i f^ .  /M ^ (D t t t^ r i t& f j i fz (D M m ^ ^  
<̂DmSlzm!̂ Â̂'S t  P  :5^j--> ^  iZml̂ T̂̂ iK >

^fz^rz/vX\
J:^/-J:'^^^rz■^fz^r■tif^, /:k^(Dm§:t]it. e.IE^S^^;^J:^lf^LTfeL^j;<
(7)J g T -^  W b n ^  i  ^  ^  fe $ ) §  L  (1 aughing) > / T - f e ^  Vi 5  .- t 13^Tefg'[4;5^'5f<66 b n x § ^ T .

«riu:Ti^STo

< m i0 W  : C ^ .  c ^ f j:rz S M 'M fx (D < t^ < t& T a , -A c o ^ m ^ W W < t  b T M ^m < ^^ li$ >  0
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/i''o

< S f S W : ^ W W ± L Z m ^ S ^ ^ l ^ 3 J : 3 f j : , , .  >

^i§^a^^IL<i;■5<hV^9cfc3fc^feSOSWfc^c£;0^-^/i^T-r^■tcH, /  

t̂lt#ic?4-g tC Lfc 5>[Ifc t Vi-5 ̂  i: S: g W$)i 0 # -̂f TÎ o fĉ T-f tt
/•^-3 0 :k^iZt^'Drz Wfci6i; o fe-̂  5^7'=c^■r-rtt i:\ /Tfe fci^f§cDM?i

^  -3 0 S J i  i: LT^H§75U^^ttfc  L . ^  9 ̂ i¥feT' @ W o  T ^ i § o  t S  o :i
i: 1r ̂  fc CD (i ck ;0 ̂ -3 7c t  S  V v^ -f „

<m f0W  : c> i-J D &(DIS 0 ?>

<M & W : C ^ . S(D7°U':yx ^  h^^b{BA^lZi9/zt)CDli,t'3  O :5 h<DT-tA^t2o/h L $>tl(io 

V̂ -5 fe(7)feLo^i9-^-3Ti3ttti\ L. /fe iA M lr fe g

ii\ L SL /cTfr;0^?>

^-^T-rtSo
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APPENDIX C

Learner Profiles (translated from Japanese)

TVanscript Conventions for the Interview Data

Italics : Italic type indicates utterance of the interviewer.

I I 11: Overlapping or simultaneous response, brief comment, etc.

 : Pause; three periods represent approximately one second. The periods are separated from the

preceding word by a space.

/ /; A  space

Bold: Bold type face indicates marked prominence through pitch or amplitude.

(laughing)/ (surprising): Parentheses indicate (a stretch of) unintelligible (approxim ate length 

indicated), or comments about the transcript, including non-verbal actions.

? ; A question but not necessarily with rising intonation (in Japanese)

Learner M

Open-ended Questionnaire about Previous English Learning 
Experience (April 2000)

The purpose of this questionnaire is to ascertain your motivation for learning English. I do not intend to 
com pare your responses with others nor to evaluate them. 1 will use the valuable data you provide only 
for English education research purpose by exploring how you study English and with what kind o f 
motivation. Please answer the following questions.

(J) Gender 
@  Your major

Female ( ) ID NO 0 4 4 0

@  Have you stayed in an English speaking country?  
@  I f  you respond ‘Yes’ to how long was it?

)Y es ( 0 ) N o
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( ) up to 2 weeks ( ) up to 1 month ( ) up to 3 months
( ) up to 6 months ( ) up to 1 year ( ) up to 2 years
( ) more than two years.

@  Please explain the reason why you came to like or dislike learning English, with detailed events fo r  
each year at each level (before jun ior high school, jun ior high school, high school, now). You can also  
write about any learning o f  English outside o f  school. Please state any psychological changes that 
caused you to like or dislike learning English. That is, p lease write a history o f  your English learning  
motivation.

***Please write as much detail as possible!***
JH l: 1*' year at junior high school, JH2: 2"‘* year at junior high school, JH3: 3 '‘* year at junior high school, 
H I; 1*‘ year at high school, H2: 2"^ year at high school, H3: 3 '“̂ year at high school

(JH l)  At that time, I thought I was rather good at English. I did not need to possess a high level o f 
gramm atical ability and vocabulary.

(JH 2) I started to feel I was getting behind others in learning English.

(JH 3) Since I could not improve vocabulary, I considered English as my w eak subject. But fortunately, I 
obtained the 3"  ̂grade of Step test.

(H I)  Since the teacher was really good at teaching, I came to like learning English. However, I still was 
not good at English.

(H2) Same as above. But I thought myself as a bad English learner more than I used to.

(H3) 1 studied English very hard for entrance exam. So 1 think 1 becam e an average English learner 
more or less. I think I did well in the English test o f the entrance exam for this university.

(Now ) I feel neither I disliked nor liked learning English. However, I consider pronunciation as my 
w eak point as a language learner. I would like to obtain grade 2 of Step test. A lso, I more or less 
confident in writing, (this may be only self-faction, though.)
(outside o f classroom, language school, before Junior high school) In elem entary school days, I 
learned the alphabet and basic English to a certain degree.

Multiple-choice Questionnaire (April 2000 and January 2001)

The purpose of this questionnaire is to ascertain your m otivation for learning English. I do not intend to 
com pare your responses with others nor to evaluate them. I will use the valuable data you provide only 
for English education research purpose by exploring how you study English and with what kind o f 
motivation. Please answer the following questions.

Please respond as shown in the example.

Example; 1 like reading. (1 2 3  4  5 6 / T )
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1 strongly agree 2 agree 3 slightly agree
4 slightly disagree 5 disagree 6 strongly disagree
/  7 I can not answer this question

+  Please respond to all items. +

+ Q  Refers to the questionnaire administered in April, 2000.
*  Q  Refers to the questionnaire administered in January, 2001.

1 I like learning English because I have made effort in the past. (1 2 4  5  6 / T )
2 I like learning English because of my good grades. (1 2 3  4  5  ® / T )
3  I don ’t like learning English because I cannot speak English well. (1 2 3  4  5  |® |X T )
4  I like learning English because it is enjoyable for me. (1 2 (D @ 5  6 / T )
5  I don ’t like learning English because o f the gram m ar-focused teaching 1 experienced in the past.

(1 2 3  4  I  ® / T )
6  I don ’t like learning English because 1 cannot find any good reason of doing so.

(1 2 i  ®  5  6 / T )
T I don ’t like learning English because I was scolded by an English teacher in the past.

( 1 2  3  (4) 5  i / T)
8  I like learning English because I was taught by a good English teacher in the past.

( ^  2 3  4  5  6 / T )
9  I feel confident in speaking English. (1 ^  4  5  6 / T )
10 I am good at learning English. ( 1 2  3 ^ 5  6 / T )
11 I am good at pronunciation. (1 2 3  4  ®  ^ ] / T )
12 I feel uncomfortable if I am named in class and have to answer in English.

(1 2 3  4  5  1 ^ / T )
13 It embarrasses me to volunteer answers in English. (1 2 3  4  6 / T )
14 I am afraid that other students will laugh at me when I speak. (1 1  ̂ @  4  5  6 / T )
15 I worry about test results w henever I take a test. (®  2 Isl 4  5  6 / T )
16 I think I can learn English well, but I don’t perform  well in tests and exams.

(®  2 ^  4  5  6 / T )
IT I feel lost in the English class when the teacher speaks fast in English.

(®  2 3  ra 5  6 / T )
18 W hen I don’t do well in a test, I go back over it to make sure I understand everything.

(1 2 3  ®  i  6 / T )
19 I arrange my schedule to m ake sure that 1 keep up with my English class.

(1 2 @  @ 5  6 / T )
2 0  I always try to evaluate my progress in learning English. (1 2 ^  ®  5  6 / T )
21 W hen studying for a test, I try to determine which concepts I don’t understand well.

(1 I  @  4  5  6 / T )
22  I learn from my mistakes in using English by trying to understand the reasons for them.

(1 i  @  4  5  6 / T )
2 3  My goal of learning English is to pass the class exam. (1 |2| 3  ®  5  6 / T )
2 4  My goal of learning English is to get a qualification (official evidence o f English proficiency) such 

as STEP TEST, TOEFL, or TOEIC. (1 2 i  ®  5  6 / T )
2 5  My goal of learning English is to perform well at school and get good scores on tests.

( | ^  2 3  4  5  6 / T )
2 6  My goal of learning English is to master how to learn English. (1 2 ®  4  6 / T )
2T My goal of learning English is to establish my own style of learning English.

(®  2 3  4  6 / T )
2 8  My goal of learning English is to actually use English in my life such as for work, travel, and 

com municating with people throughout the world. (®  2 |3| 4  5  6 / T )
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2 9  I am good at setting goals for my learning English. (@ 2 3 R 5 6 / T )
3 0  I have my own style of learning English. (1 M 3 4 5 6 / T )
31 I have a clear goal for my learning English. (1 2 @ 4 5 ^ / T )
32  I feel in control over my learning of English (® 1 3 4 5 6 / T )
3 3  I would like to make a lot of friends overseas. (® 2 s 4 5 6 / T )
3 4  Most of my favorite actors and musicians are either British or American.

(1 2 3 ® i 6 / T )
3 5  1 long for American or British culture. (1 © i 4 5 6 / T )
3 6  I would like to make American or British friends. (® 2 4 5 6 / T )
3T Intelligence is something you are born with and cannot change. (1 2 3 R 5 ® / T )
3 8  The most important ingredient in learning English is my overall language ability.

®  2 3 4  5  6 / T )
3 9  I believe I can communicate with native speakers of English if I (®  3  4  5  6 / T )

make a proper effort.
4 0  Communicating in English should not be so difficult since I can speak my native language: J^anese .

(®  2 3  4  5 i / T )
41 I believe everyone has the ability to master a foreign language. (|@] 2 3 4  5  6 / T )
4 2  It is too late to master spoken English since I have been taught (1 2 §  ©  5 6 / T )  

mainly grammatical rules.
4 3  I study English because I like it.
4 4  I feel satisfaction when I am learning English.
4 5  I wish I could learn English without going to school.
4 6  I want to continue studying English for the rest of my life.
4T I am learning English because English is a compulsory subject for me. (1
4 8  The main reason I need to learn English is to pass examinations. (1 |©| 3  4
4 9  I am learning English because English is a must for Japanese people in the global community.

( 1 2 ^  4  5 6 / T )
5 0  Learning English is important to me since it broadens my view. (®  3 4  5 6 / T )

=t= Please check if there are any items you have not responded to.
+ Thank you for your cooperation.

Open-ended questionnaire (November 2000)

The purpose of this questionnaire is to ascertain your motivation for learning English. I do not intend to 
compare your responses with others nor to evaluate them. I will use the valuable data you provide only 
for English education research purpose by exploring how you study English and with what kind of 
motivation. Please answer the following questions.

Gender M a le ( 0  Female ( ) ID NO 0 4 4 0

1) Would you like to be ab le  to express you r opin ions in English? If so, w hy?
I would like to be able to do so. I feel I will be able to broaden my views if I become able to express 
myself in English.

2) Is it difficult fo r  m e to express you r opin ions in English ? I f  so, why do you  think it is difficult?
It is difficult indeed. Topics we discussed were difficult even in Japanese. It became a lot more difficult 
expressing our opinions on that theme in English.

3) D id  you  have any experience having to  express yo u rse lf in English in high sch oo l?  I f  so, w hat kind o f
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activity was it?
No, 1 have not had such experience particularly.

4) Do you get anxious about speaking English in public, using a microphone? I f  you do, why?
I do not get nervous.

5) Please write what you find most significant and what you find the most meaningless in this project. 
Significant: I feel so when I could express my opinions clearly and put that in the computer.

M eaningless: I feel so when I could not find my own opinions, and not write well.

6) Please write what you feel is most enjoyable and what you feel is most boring.
Enjoyable: W hen I put my message in the computer.

Boring: W hen I was just trying to find opposing idea to debate (as a task).

7) What would you like to be able to accomplish by the end o f this project?
To be able to express my opinions in English to a certain degree.

8) As a member of a group, what do you think you can contribute to the group project most, and what 
do you think you can contribute to most?

I can contribute to it by expressing my opinions and debating with others. However, I often forget to 
bring a printout o f the copy.

9) What do you think of working in a group rather than working individually?
It is good since we can learn how to cooperate.

10) What do you think your group as a whole will be able to achieve?
It is good if we will be able to know how to work and cooperate together.

Open-ended Questionnaire (January 2000)
The purpose of this questionnaire is to ascertain your m otivation for learning English. I do not intend to 
com pare your responses with others nor to evaluate them. I will use the valuable data you provide only 
for English education research purpose by exploring how you study English and with what kind of 
motivation. Please answer the following questions.

®  Gender M a le (O ) Female ( ) ID NO: 0 4 4 0
+ +  Please w rite  in detail as possible. + +

@ What do you think your group obtained through this project?
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We were able to achieve the goal o f exchanging each opinions, discussing, and presenting our opinions.

(D What do you think you achieved through this project?
I was able to experience and learn the presentation process by collecting information by myself, 
clarifying my opinion, and presenting it.

@  Are you satisfied with your contribution to the group project or not? Why do you think so?
I am satisfied with my contribution because I tried to seek for many inform ation using com puters by 
myself.

(D Could you do your oral presentation in a relaxed manner, or were you nervous? Please indicate 
your anxiety level by circling the appropriate number below:

® : very relaxed 2: somewhat relaxed 3: neither relaxed nor nervous 4  som ewhat nervous 
5: very nervous 

What is the reason fo r  your answer?

(e) Do you think this project was in some way different from  the type o f  learning you experienced in 
jun ior high school and high school. I f  it was different, p lease say how. D id you like the project to or not?  
What is the reason fo r  your answer?
I like it because it is different from the ones I experienced in the past. This is meaningfully different from 
the one such as grammar focused learning.

(t ) H o w  was your learning outside o f  the classroom? Was it fun?
Yes, it was indeed fun.

(i)  Did you like learning using the e-bulletin board called Alta-Vista Forum, or not? What is the reason 
fo r  your answer?
I liked it because I could use computers.

(D Was it good fo r  you to choose your theme by yo u rse lf rather than being told your theme ? What is the 
reason fo r  your answer?
It was good indeed because I could learn and understand deeply the theme I was interested in.

@  Do you think your self-expression ability improved through participating in this project? I f  so, how  
much did you improve? What is the reason fo r  your answer?
I think 1 was able to improve my self-expressing ability because I came able to express what I think 
clearly in detail.

(11) Compared with last April, how  is your confidence in self-expression? Do you have confidence? Or 
are you still anxious? Why is this so?
I do have confidence now since I went through the project and came able to express myself.

@  In terms o f self-expression, do your anxiety and confidence levels differ in speaking and writing? I f  
they are different, why is this so?
Simply because 1 was able to do many things and give the presentation.
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Interview (May 2001)

01 <Clnterviewer - You are Mr. M, right? Let me ask several questions. / You have taken another
02 English class last year. / A t that time, how were your impressions tow ard the textbook, the teaching,
03 the teachers? IHow different were they from  mine?  / /  am not going to check who was the teacher.
04 (laughing), ju st let me know your honest opinion.

05 1 do not have to tell you the teacher’s name.

06 <'lnterviewer - No, you do not have to. >

07 W ell, another teacher was mainly doing listening activities using video /  although I have developed
08 listening ability, /  it was very high level, I think. / 1 do not think I could not do a good job  in the test.
09 /  He explained very clearly in the class, /  but my impression was that it was a very difficult class. /
10 Yours was, rather than learning but doing som ething cooperatively in English /  I enjoyed Mr.
11 Nakata's class more.

12 <CInterview - Well, how was the other foreign language classes except fo r  E nglish?  ̂

13 I took two German classes. / One class was taught by a very nice teacher w ith good characteristics
14 who taught very clearly. But it was very difficult. / The pace o f learning gram m atical rules was so
15 fast, and at the end he gave us a test o f writing a letter in G erm an..., / The teacher o f the other class
16 was very friendly, and clearly explained. / But the teacher who focused on gram m ar was difficult,
17 as far as I remember.

18 •Clnterviewer - Then, you know, since last fall, you  have been doing practice in writing and
19 discussion using the computer in my class. /  Before that, did you  practiced  how to write - writing
20 strategy-, and maybe you have taken the computer class?  ̂

21 (no, physically expressed)

22 <Clnterviewer - Okay. You didn't. /  Then, you did not take com puter class /  H ow  was your writing
23 practice? Was that enough preparation fo r  the project?  /  Or not?  / You ju s t be honest.

24 You mean, the fall semester?

25 <Clnterviewer - No, you have studied writing in the spring sem ester in my class. // Oh, Yes. I/Was
26 that enough preparation fo r  that? ̂

27 U m ... I think I was still short o f writing ability for the project even after the spring sem inar./ But
28 since I got several important and basic points in writing at least, /  I was not confused when I faced
29 the project.

30 <Clnterviewer - Then, could you explain the significance and purpose o f  the pro ject?

31 It might have been a lot easier if it were done in Japanese, / but this class was focused on how we
32 convey messages, check meaning of words, and translate, / You did not ask us about detailed
33 grammar. / If you focused on grammar, I strongly think that probably it was not interesting at all.
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34 <^Interviewer - So, you have learned English using computers, e-bulletin board. What do you think
35 o f i t ? ^

36 I think it was very good. /  We usually type only Japanese. /  So typing the alphabet was very useful,
37 I think.

38 <^Interviewer -  What do you think o f  group discussions you have done?

39 1 did not know how other groups did,/ but all o f us in my group were m otivated, and 1 think it was
40 meaningful.

41 <^Interviewer - Do you feel a sense o f  participation in the group project or not? /  A nd  give me your
42 reason. P-

43 Yes, I do have a sense of participation in it very much. /  After all, we discussed and worked
44 together after or outside of the class, /  w orking together in the process, / 1 took an important part, I
45 thought / 1 felt like a sense of group cohesiveness in our group.

46 <Clnterviewer - Then, compared with A pril last year, /  about changes in your confidence in
47 speaking and writing  / Were there any?  /  Yes or no, and please tell me the reason.

48 By doing writing and the presentation with other people in class, / we attem pted to make them
49 understand what we said /  since it was not so awful grade; yes it led to my confldence very much.

50  <Clnterviewer - A nd  instead, compared with A pril last year, /  were there any changes in your anxiety
51 speaking and writing? / A n d  its reason?

52 W ell, my anxiety is because I am not good at pronunciation. /  Even after your class, I still don't
53 think I can completely get rid o f anxiety over pronunciation.

54 <^Interview - There was the oral presentation at the end. / Could you do that with confidence?/ Or
55 were you fu ll o f  anxiety? How was that?

56 W ell, making it on my own, and being understood by others, 1 think 1 did it with great confidence. //
57 Preparation?// Yes, I did prepare it well.

58 <^Interviewer - Well, you have answered the questionnaires on A pril last yea r and January this
59 year./And your responded differently on several items o f  these questionnaires. / 1 would like to ask
60 you the reason why ... /  First o f  all. Item 7 7  don't like learning English because I  was scolded by an
61 English teacher in the past.' This ... / used to be 6 on scaling but this time becam e 4. /  Why is this?
62 >

63 I did not have any reason for this difference. / 1 just felt that way at these times.

64 <^Interviewer - Item 15 7 worry about test results whenever I  take a test' used to be 3 on the
65 scaling, but it increased this time. ^

66 Now I became a university student, / although I had a little confidence o f gram m ar in my high
67 school days/ It may be because I was anxious o f  how the group work would go, I think.

68 '^Interviewer - Item 16 7 do not perform  well on test and exam', is this due to the same reason? P"
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69 Yes.

70 <^Interviewer - Then, Item 17 'I fe e l lost in the English class when the teacher speaks so fa s t in
71 E ng lish ,’ this increased. ^

72 W ell, I understood gramm ar since it was in a written form, /  but in other English classes such as
73 listening, /  I could not do anything on a test if it is listening-focused. / M aybe due to another
74 English class, I guess.

75 <Clnterviewer - Then, Item 23 'My goal o f  learning English is to pass the class exam. ’ It decreased.
76 >

77 W ell, through the group project, I felt I could study and use English not in the way of learning for
78 the entrance exam.

79 <!lnterviewer - Item  26, the purpose o f  learning English is ' to m aster how to learn English '
80 changed from  5 on scaling to 3. ^

81 Before, rather than thinking about the most effective way o f  learning, I just used to think
82 memorisation is the best way o f learning English, anyway. /  But now, I came to learn English
83 effectively through my interesting experience of the project I felt that learning English was
84 enjoyable.

85 <Clnterviewer - 'My goal o f  learning English is to establish my own style o f  learning.' On this, your
86 response w ai drastically and positively changed  >

87 Rather than m emorising, / 1 thought 1 could improve my English proficiency by discussing with
88 other members in the group in English. Maybe because of this.

89 <Clnterviewer - 'to actually use English in my life such as fo r  work, travel, and communicating with
90 people in the world this increased. ^

91 This is exactly due to what I said before.

92 <!lnterviewer - 7  am good at setting goals o f  my learning English. You now strongly think so,
93 although you did not think so before  >

94 Before, I just memorised and after the university entrance exam it went. That's all. / But now, 1
95 realised learning English is fun by putting my ideas in written form.

96 K^Interviewer - 7 have a clear goal fo r  learning E nglish .' Is this due to the sam e reason ?

97 Yes, it is due to the same reason,

98 <^Interviewer - Item  33 'to m ake a lot o f  friends overseas. ’ 'Your response changed from  3  on
99 scaling to 1. >

100 Because 1 felt speaking in different language enjoyable. / So I wish I could have friends 1 could talk
101 to in English.

102 <Clnterviewer - Item 36 'to make Am erican or British fr ien d s ' Is this the sam e reason ? ̂
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103 Yes.

104 <^Interviewer -Then, ' In telligence.. .can not change.' You now do not think so.

105 W ell, now I have cam e to think intelligence can be changed with m aking effort.

106 <Clnterviewer - This 'Communicating in English should not be so difficult since I  can speak
107 Japanese .' Is this due to the same reason ? >

108 Yes.

109 <Clnterviewer - Item 47 T am learning English because English is m y compulsory subject.
110 ' H ow about t h i s ? ^

111 The same reason. I thought I could learn English in a different w ay from that for the entrance exam.

112 <^Interviewer - Then, com pared with you at high school days, how  different is your attitude toward
113 learning English now ?  /  I f  different, in what sense it is different?  /  H ow about that?  ̂

114 In my high school days, rather than enjoying English conversation by using English, /  it is mainly to
115 develop proficiency for the entrance exam by memorsing. / So, when I could not mem orise the
116 material, I did not want to go to the class. /  But in university, it is more important to be able to
117 com municate without paying much attention to minor gram m atical errors. /  I realised it is important
118 to convey my message to others despite some gram m atical errors. / In this sense, learning English
119 becam e fun to me.

120 '^Interview er - Then, now, com pared with you at high school, are you different as a language
121 learner?  / Do you think you  became a different learner now?  / What is the r e a s o n ? ^

122 I began to think and focus on using English rather than m em orising it / Although it was not fun
123 before, /  now 1 realised learning English is fun when I learned it in a different way of learning.

124 <^Interviewer - H ave you  done any other kind o f  learning English, or any related things? ̂

125 I did not do that,/ when w atching foreign movies on DVD, I read the subtitles to follow what was
126 being said in the movie, /  Then I felt interest arising from within m yself for learning English
127 voluntarily/1 did that kind of study several times.

128 <Clnterviewer - The last question, now, study abroad, language school or study fo r  English
129 qualification, you said about movies though, English movies or music, have you  done any kind o f
130 learning outside o f  the classroom. Then, was that study outside o f  the classroom influence what you
131 have learned through p r o je c t? ^

132 By doing this project, 1 realised 1 could enjoy learning English by actually using it, rather than
133 mem orising it. /  So although 1 did not like learning English before, / from now on, I think I can
134 direct m yself to learning English more positively.

135 <^Interviewer - Sorry. / 1 d id  not ask Item 14. Now I  ask you. /  What did you  personally get from  that
136 p r o je c t? ^
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137 As I said before, rather than m em orizing grammar, / 1 realised I could learn English enjoyably by
138 using English and w orking together. This is som ething 1 got from the project.

139 <^Interviewer - Yes. Thank you very much. That is all. ^

Learner E

Open-ended Questionnaire about Previous English Learning 
Experience (April 2000)

The purpose o f this questionnaire is to ascertain your motivation for learning English. I do not intend to 
com pare your responses with others nor to evaluate them. 1 will use the valuable data you provide only 
for English education research purpose by exploring how you study English and with what kind of 
motivation. Please answer the follow ing questions.

(T) Gender M ale( ) Female Q  ) ID NO 0 4 3 8
d )  Your m ajor ______________________________
@  Have you stayed in an English speaking country?  ( )Y es ( ^ ) N o

I f  you responded ‘Yes’to @  how long was your study?
( ) up to 2 weeks ( ) up to 1 month ( ) up to 3 months
( ) up to 6 months ( ) up to 1 year ( ) up to2 years
( ) more than two years.

@  Please explain the reason why you  cam e to like or dislike learning English, with detailed events fo r  
each year at each level (before jun ior high school, jun ior high school, high school, now). You can also  
write about any learning o f  English outside o f  school. Please state any psychological changes that 
caused you to like or dislike learning English. That is, please write a history o f  your English learning  
motivation.

***Please write as much detail as possible!***
JH l: 1®' year at junior high school, JH2: 2"‘* year at junior high school, JH3: 3 '‘* year at junior high school, 
H I: 1®' year at high school, H2: 2'"̂  year at high school, H3; 3"'' year at high school

(JH l)  Since the teacher taught us English songs at least once a month, I was looking forward to it.

(JH 2) 1 attended the English recitation contest. It was my first experience.

(JH 3) Again the teacher who taught English songs became in charge o f our class. Thus, 1 enjoyed 
learning English. Again, 1 did participated to English recitation contest.

( HI )  From this year, gram m ar focused class started. Since 1 had not studied the difficult gram m ar 
intensely, it was tough for me. 1 was able to take the Oral Communication class held once a week in a 
relaxed manner.

(H2) I do not why, but I was often asked questions in the English class. I thought 1 listened to the
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lecture seriously This is all 1 remember for this year.

(H3) We only did problem solving test type o f questions. I was not good at gram m ar questions of
Center Test (standardised national center test fo r  university). But I felt reading long texts were 
interesting when I understood it.

(Now ) Since I have been learned English only for the entrance exam, I do not have any confidence in 
speaking.

(outside o f classroom, language school, before Junior high school) W hen I was 1*' and 2"‘* year o f 
elem entary school, I studied English conversation in cram school. Doing games and draw ing pictures, it 
was very enjoyable. Later, after 1 moved to another school, I went for the English cram school since S""
grade of elementary school. Again it was also an enjoyable experience.

Multiple-choice Questionnaire (April 2000 and January 2001)

The purpose o f this questionnaire is to ascertain your m otivation for learning English. I do not intend to 
com pare your responses with others nor to evaluate them. I will use the valuable data you provide only 
for English education research purpose by exploring how you study English and with what kind of 
motivation. Please answer the following questions.

Please respond as shown in the example.

Example: 1 like reading. (1 2 3  4  5  6 / T )

1 strongly agree 2 agree 3 slightly agree
4 slightly disagree 5 disagree 6 strongly disagree
/ 7 I cannot answer this question

Please respond to all items.

+  Q  Refers to the questionnaire administered in April, 2000. 
Refers to the questionnaire administered in January, 2001.

1 I like learning English because 1 have made effort in the past. (1 2 4 5 6 / T )
2 I like learning English because of my good grades. (1 2 i 4 5 6 / T )
3 I don ’t like learning English because 1 cannot speak English well. (1 1 ^ 3 4 5 6 / T )
4 I like learning English because it is enjoyable for me. (1 2 @ 5 6 / T )
5  I don ’t like learning English because o f the gram m ar-focused teaching I experienced in the past.

(1 2 i  ©  5  6 / T )
6  I don ’t like learning English because 1 cannot find any good reason o f doing so.

( 1 2  3  5  i / T )
T I don ’t like learning English because I was scolded by an English teacher in the past.

(1 2 3  4  ®  | / T )
8  I like learning English because I was taught by a good English teacher in the past.

(1 2 4  5  6 / T )

9  1 feel confident in speaking English. (1 2 3  4  ®  | ^ / T )
10 1 am good at learning English. (1 2 4  5  6 / T )
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11 I am good at pronunciation. (1 2 3 4  ®  |^ / T )
12 I feel uncomfortable if I am named in class and have to answer in English.

(1 0  @ 4  5  6 / T )
13 It embarrasses me to volunteer answers in English. (1 0  @ 4  5  6 / T )
14 I am afraid that other students will laugh at me when I speak. ( 1 2  3 ^ 5  6 / T )
15 I worry about test results whenever I take a test. (1 2 4  5  6 / T )
16 I think I can learn English well, but I don’t perform well in tests and exams.

(1 2 (D 4  I  6 / T )
IT I feel lost in the English class when the teacher speaks fast in English. (1 @ 4  5 6 / T )
18 When I don’t do well in a test, I go back over it to make sure I understand everything.

(1 2 i  ©  5 6 / T )
19 I arrange my schedule to make sure that I keep up with my English class.

(1 2 i  ®  5  6 / T )
2 0  I always try to evaluate my progress in learning English. (1 2 3 ©  |^  6 / T )
21 When studying for a test, I try to determine which concepts I don’t understand well.

(1 2 1 ^  4  5  6 / T )
22 I learn from my mistakes in using English by trying to understand the reasons for them.

( 1 2 ^  4  5 6 / T )
2 3  My goal of learning English is to pass the class exam. (1 2 3 @ ®  6 / T )
2 4  My goal of learning English is to get a qualification (official evidence of English proficiency) such 

as the STEP TEST, TOEFL, or TOEIC. (1 2 i  ©  5 6 / T )
25 My goal of learning English is to perform well at school and get good scores on tests.

(1 2 3 [̂  ®  6 / T )
26 My goal of learning English is to master how to learn English. (1 2 3 1© 5 6 / T )
2T My goal of learning English is to establish my own style of learning English.

(1 2 3 I 5  6 / T )
28 My goal of learning English is to actually use English in my life such as for work. travel, and

communicating with people throughout the world. (1 (2)1 3 4 5 6 / T )
29 I am good at setting goals for my learning English. (1 2 3  [© 5 6 / T )
3 0 I have my own style of learning English. (1 2 3 1̂ 5 6 / T )
31 I have a clear goal for my learning English. (1 2 H © 5 6 / T )
32 I feel in control over my learning of English (1 2 3 1̂ 5 6 / T )
3 3 I would like to make a lot of friends overseas. (1 2 4 5 6 / T )
3 4  Most of my favorite actors and musicians are either British or American.

(1
3 5  I long for American or British culture. (1
3 6  I would like to make American or British friends. (1
3T Intelligence is something you are born with and cannot change. (1
3 8  The most important ingredient in learning English is my overall language ability.

(1 2 3 1 ^  5 6 / T )
3 9  I believe I can communicate with native speakers of English if I make a proper effort.

(1 2 1 ^  4  5 6 / T )
4 0  Communicating in English should not be so difficult since I can speak my native language; Japanese.

(1 2 3  ©  5 6 / 0 )
41 I believe everyone has the ability to master a foreign language. (1 2 4  5 6 / T )
4 2  It is too late to master spoken English since I have been taught mainly grammatical j;ules.

(1
4 3  I study English because I like it. ('
4 4  I feel satisfaction when I am learning English. (1
4 5  I wish I could learn English without going to school. (1
4 6  I want to continue studying English for the rest of my life. (1 
4T I am learning English bccause English is a compulsory subject for me. (1
4 8  The main reason 1 need to learn English is to pass examinations. (1
4 9  I am learning English because English is a must for Japanese people (1
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in the global community.
5 0  Learning English is important to me since it broadens my view. (1 2 4  5  6 / T )

+  +  Please check if there are any items you have not responded to.
*  Thank you for your cooperation.

Open-ended Questionnaire (November 2000)

The purpose of this questionnaire is to ascertain your motivation for learning English. I do not intend to 
com pare your responses with others nor to evaluate them. I will use the valuable data you provide only 
for English education research purpose by exploring how you study English and with what kind of 
motivation. Please answer the following questions.

Gender M ale( ) Female ( O )  ID NO 0 4 3 8

1) Would you like to be able to express your opinions in English ? I f  so, why ?
I would like to be able. If I could express m yself in English, I think I will be able to talk about a variety 
o f topics with people in foreign countries.

2) It is difficult fo r  you to express your opinions in English? I f  so, why do you  think it is difficult?
It is difficult because 1 am not used to do it, I think.

3) Did you have any experience having to express yourself in English in high school? I f  so, what kind o f  
activity was it?
No, I have not done that.

4) Do you get anxious about speaking English in public, using a m icrophone? I f  you do, why?
1 get nervous. Originally I often get nervous when 1 speak in public even in Japanese. 1 get more nervous 
since I am not used to doing that in English.

5  )  Please write what you fin d  most significant and m ost meaningless in this project.
Significant: There are a lot of opportunities to express my opinions in English.

M eaningless:

6  )  Please write what you fee l is most enjoyable and what you fee l is m ost boring.
Enjoyable: Cooperate with others in a group.

Boring: I could not catch what other presenters were talking about.

7  ) What would you like to be able to accomplish by the end o f  this project?
I would like to be able to express my opinions even to a certain degree.
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8  ) A s a mem ber o f  a group, what do you think you can contribute to the group pro ject most, and  what 
do you think you can contribute to m ost?

9  )  What do you  think o f  working in a group rather than working individually?

10) What do you think your group as a whole will be able to achieve?

Open-ended Questionnaire (January 2001)

The purpose o f this questionnaire is to ascertain your motivation for learning English. I do not intend to 
com pare your responses with others nor to evaluate them. I will use the valuable data you provide only 
for English education research purpose by exploring how you study English and with what kind of 
motivation. Please answer the follow ing questions.

(T) Gender Male ( ) Female CD ) NO: 0 4 3 8
+ +  P lease w rite  in detail as possible. + +

(?) What do you think your group obtained through this project?
Cooperation and exchanging opinions about the theme.

@  What do you think you achieved through this project?
To be able to write my opinion in English.

@  Are you satisfied your contribution to the group project or not? Why do you think so?
I am rather satisfied with my contribution because I have done my own task set in a group.

(5)  Could you do your oral presentation in a relaxed manner, or were you  nervous? Please indicate 
your anxiety level by circling the appropriate num ber below:

1: very relaxed 2: somewhat relaxed 3: neither relaxed nor nervous © : som ewhat nervous 
5: very nervous 

What is the reason fo r  your answer?
Since 1 did not have confidence to answer the question.

@  Do you think this project was in some way different from the type o f  learning you experienced in 
jun ior high school and high school? I f  it was different, please say how. D id you like the project or not?  
What is the reason fo r  your answer?
It was different. Until high school, I had been taking reading focused classes, though sometim es we have 
done group work. In this sense, it was different from the class in high school. I came to like learning 
English since I realized we could make the good one if we cooperate each other.
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( t )  H o w  was your learning outside o f  the classroom ? Was it fu n  ?
I felt it was rather tiring.

@  D id you like learning using the e-bulletin board called Alta-Vista Forum, or not? What is the reason 
fo r  your answer?
I liked it. Using computers was fun.

@  Was it good fo r  you to choose your theme by yo u rse lf rather than being told your theme? What is the 
reason fo r  your answer?
It was really good since I was able to discuss the theme I am really interested in.

Do you think your self-expression ability improved through participating in this project? I f  so, how  
much did you improve? What is the reason fo r  your answer?
1 think so because 1 was able to express my opinion.

@  Compared with last April, how is your confidence in self-expression? D o you have confidence? Or 
are you still anxious? Why is this so?
I still get nervous because I do not have much confidence.

@  In terms o f  self-expression, do your anxiety and confidence levels differ in speaking and writing? I f  
they are different, why is this so?
Different. Since I still do not have confidence in speaking, I get more nervous in speaking than in 
writing.

Interview (May 2001)

01 <^Interviewer - Let me ask some questions. / First o f  all, I  would like to ask you about another English
02 class, not about my class. / How was that class?  / Textbook, teacher, and teaching?I A nd  tell me how
03 different was it from  mine? ̂

04 The other class was / listening practice by watching English video. / A nd...read ing  some material, I
05 remember. / On the other hand, this class (mine) was / in addition to TO EIC study / the study for
06 practicing expressing opinions.

07 <^Interviewer - Well./ How was the foreign language class different from  English ?

08 It w as..............

09 <Clnterviewer - 1 suppose you took German or French.

10 Yes./ I took German. But it was the study of gram m atical rules / ...read ing  materials. / It was not the
11 listening focus class.

12 <Clnterriewer - Well, do you remember you practised  writing and discussion using computers since
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13 last fall. Last spring, you practised  writing using the textbook, haven't you. Have you taken com puter
14 class in the last spring s e m e s te r ? ^

15 Is it 'Computer Basic'?

16 <^Interviewer - Yes, you d id  take it. /  Was that course enough preparation fo r  the project?  / Or wasn't
17 i t? >

18 Yes, it was a good preparation for it.

19 <^Interviewer - A nd then based on your view  /  what was the significance and purpose o f  that project?
20 / Please explain! ̂

21 Those people who are interested in the same topic make groups /  and exchange opinions in English /
22 so it was like studying to convey our message to others in English.

23 < ’Interviewer - Well, you w orked on pro ject using electric bulletin board. /  How did you fe e l about
24 that? ̂

25 This was my first experience o f using an electronic bulletin board / ...so  I was not used to typing in
26 English. / But 1 gradually started to do that with interest, (laughing)

27 <Clnterviewer - You discussed within a group. / How did you fe e l about discussing within group ? ̂

28 Al the beginning, our discussion was not so active. /' Bui at the end /1  felt we exchanged opinions on
29 the e-bulle(in board more and more.

30 ^In terview  - Then, do you fe e l you  participated in that project?  /  Or you don't fe e l so. I A nd  what is
31 the reason fo r  it. >

32 I feel I did participate in the project / 1 think 1 put a lot o f opinions on the e-bulletin board / so 1 felt
33 like I did participate.

34 <^Interviewer - Then,! com pared with last April, / do you see any changes in your confidence in
35 speaking and writing?  /  What is the reason fo r  i t ? ^

36 Although 1 still do not have much confidence in speaking, /  since I wrote a lot o f opinions on the
37 e-bulletin board / 1 think I obtained a little more confidence than before.

38 <^Interviewer - Yes, then, com pared with last April, how was your degree o f  anxiety in speaking and
39 writing? / Any changes?  / A n d  w h y ? ^

40 1 still feel anxiety in speaking like last year. /  But 1 felt like my anxiety in w riting decreased from  last
41 year.

42 <^Interviewer - Then, how was your oral presentation?  / You did it with confidence?  /  Or with
43 a n x ie ty ? ^

44 That, I was nervous about that.
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45 <^Interviewer - Were you nervous? ̂

46 you said we need to memorise most o f it (laughing), / but since I could not memorise them, I was
47 just reading them / 1 was nervous because o f it (laughing).

48 <Clnterviewer - About the questionnaire you  answered in April last yea r and January this year, I
49 would like to check if there is any changes. /  O h..., in your case, there was no change. ^

50 Wow! (surprising)

51 <Clnterviewer -There was no two poin t difference (on scaling). IIAa-ha  // Only one poin t difference //
52 Yes H  So , in that sense, there was no difference. /  Rather, do you yourself feel something or some
53 reason for no-changes? ^

54 .. .1 do not remember.. , / /  Okay, you don't remember, right? // I do not remember. I am sorry.

55 <Clnterviewer - Well, then. / Compared with you high school days, /  is there any changes on your
56 attitudes toward learning English? / Or if  different, it is different in which kind o f  learning English? /
57 Or tell me the reason why it is so. P"

58 The reason why I was studying English at high school was mostly for the university entrance exam. /
59 But now, I feel like I am studying more practical English.

60 <Clnterviewer • Yes. Have you changed your attitude toward learning English ?! Your desire to learn
61 E n glish?^

62 Yes, it is. / although learning English for the entrance exam at high school was a pain, / now learning
63 English became not pain any more.

64 <Clnterviewer - Do you feel you study by yourself?  >•

65 Only listening to English conversation in radio.

66 <Clnterviewer - Then, com pared with your high school days, you noticed any changes as one English
67 learner, didn't you?  / Do you think you are a different learner, com pared with you at high school?  /
68 How different? / Or could you tell me some reasons for it? ̂

69 Though I felt like I was studying English only for homework or assignments in my high school, / after
70 I entered the university, I think I started to listen to the radio autonomously since I wanted to be
71 proficient in English.

<^Interviewer - Okay. / What do you think you personally obtained from that pro ject?  ̂

73 w ell...O ne is that we thought about one theme deeply, / and then expressed what we thought in
74 English, 1 think.

75 <^Interviewer - Then, did you study English in this spring break? /  It does not have to be like 'study',
76 but any related things, whatever >

77 1 was listening English conversation in radio.
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78 C^Interviewer - was that since long time a g o ? ^

79 Yes, since long time ago.

80 <^Interviewer - Well, now  /  study abroad, language school, study fo r  English qualification, English
81 movies or music, / Your study outside o f  the school is only listening to radio?  / I f  there is any, is that
82 som ehow affected by the study through the project?  /  Please explain about it. P-

83 ... W ell, I was listening to radio in advance ... So there was nothing particular thing, 1 think.

84 <^Interviewer - Now do you fee l you are forced  to study, or you are doing it by yourself, how  about
85 this? >

86 No. I do not feel I am forced to study /  but I feel that I am doing it because it is necessary.

87 <^Interviewer - Before, have you fe lt you are forced  to study? ̂

88 Yes, I did at high school.

„„ <^Interviewer - Okay, good. Thanks very much fo r  your cooperation. ^

Learner K

Open-ended Questionnaire about Previous English Learning 
Experience (April 2000)

The purpose of this questionnaire is to ascertain your motivation for learning English. I do not intend to 
com pare your responses with others nor to evaluate them. I will use the valuable data you provide only 
for English education research purpose by exploring how you study English and with what kind o f 
m otivation. Please answer the following questions.

( t)  Gender M ale( ) Female ( Q )
@  Your m ajor ______________________________
@  H ave you stayed in an English speaking country?

I f  you respond ‘Yes’to @  how long was it?
( ) up to 2 weeks ( ) up to 1 month
( ) up to 6 months ( ) up to 1 year

ID NO 0 4 3 9

( ) Yes 0 ) No

( ) up to 3 months
( ) up to 2 years
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( ) more than two years.
@  Please explain the reason why you came to like or dislike learning English, with detailed events fo r  
each year at each level (before jun ior high school, jun ior high school, high school, now). You can also  
write about any learning o f  English outside o f  school. Please state any psychological changes that 
caused you to like or dislike learning English. That is, p lease write a history o f  your English learning  
motivation.

***Please write as detail as possible!***
JH l: 1*’ year at junior high school, JH2: 2"‘* year at junior high school, JH3: 3"  ̂year at junior high school, 
H I: 1*' year at high school, H2: 2"“* year at high school, H3: S'** year at high school

( JH l)  Since it was easy and I understand it, English w as my favorite subject.

(JH2) I had classes to take with a native English teacher in class. The class was fun. And I came to like 
learning English.

(JH3) Since I only m em orised gramm ar and vocabulary for the high school entrance exam, I w as not 
interested at all. So 1 came not like learning English.

(H I) I did not have any interest in learning grammar. I came to dislike learning English due to many tests 
and tasks.

(H2) The same as above.

(H3) I did my best effort for learning English of university entrance exam. As a result, my scores 
gradually went up, I came to be able to read long texts smoothly. English becam e my strong subject 
am ong the ones for entrance exam.

(Now) Since after the university entrance exam 1 have not done any study of English, I think I start to 
forget vocabulary and expressions (I used to remember). Now I worry if I will be able to catch up with 
other classm ates
(outside of classroom , language school, before Junior high sc h o o l) .

Multiple-choice Questionnaire (April 2000 and January 2001)

The purpose of this questionnaire is to ascertain your motivation for learning English. I do not intend to 
com pare your responses with others nor to evaluate them. I will use the valuable data you provide only 
for English education research purpose by exploring how you study English and with what kind of 
motivation. Please answer the following questions.

Please respond as shown in the example.

Example: 1 like reading. (1 2 3  4  5  6 / T )
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1 strongly agree 2 agree
4 slightly disagree 5 disagree
/ 7 I cannot answer this question

3 slightly agree 
6 strongly disagree

+ Please respond to all items. *

♦  Q  Refers to the questionnaire administered in April, 2000.
+ Q  Refers to the questionnaire administered in January, 2001.

(1 0 © 4 5 6 / 7 )
(1 2 1 © 5 6 /7 )
(1 2 i 4 5 6 /7 )

(1 2 @ @ 5 6 /T )

1 I like learning English because I have made effort in the past.
2 I like learning English because o f my good grades.
3 I don’t like learning English because I cannot speak English well.
4 I like learning English because it is enjoyable for me.
5 I don’t like learning English because o f the grammar-focused teaching I experienced in the past.

(1 ©  i  4 5 6 /7 )
6 I don’t like learning English because I cannot find any good reason o f doing so.

( 1 2  3
7 I don’t like learning English because I was scolded by an English teacher in the past

( 1 2  3
I like learning English because I was taught by a good English teacher in the past.

6 / 7 )

i / 7 )
8

(1 2
9 I feel confident in speaking English. (1 2
10 I am good at learning English. (1 2
11 I am good at pronunciation. (1 2
12 I feel uncomfortable i f  I am named in class and have to answer in English.

3
3

©
4
4

5
5
©

i / 7 )
1 /7)
6 / 7 )

3 4 5 1 ^ 7 )

2 3 5 6 / 7 )  

3 4 5 6 / 7 )

5 6 / 7 )

5 6 / 7 )  
5 6 / 7 )

5 6 / 7 )

13 It embarrasses me to volunteer answers in English.
14 1 am afraid that other students w ill laugh at me when 1 speak. (|®|
15 I worry about test results whenever I take a test. (|®|
16 I think I can learn English well, but I don’t perform well in tests and exams.

(1
17 I feel lost in the English class when the teacher speaks fast in English.

2
18 When 1 don't do well in a test, I go back over it to make sure I understand everything.

( 1 2  3 ^
19 I arrange my schedule to make sure that I keep up with my English class.

(1 2 3 p i
20 I always try to evaluate my progress in learning English. (1 2 3 I©
21 When studying for a test, I try to determine which concepts I don’t understand well.

(1 ©  3 @
22 I learn from my mistakes in using English by trying to understand the reasons for them.

(1 2 ©  @ 5  6 / 7 )
23 My goal o f learning English is to pass the class exam. (1 2 ©  @ 5 6 / 7 )
24 My goal o f learning English is to get a qualification (official evidence o f English proficiency) such 

as the STEP TEST, TOEFL, or TOEIC. (1 2 ©  @ 5 6 / 7 )
25 My goal o f learning English is to perform well at school and get good scores on tests.

(1 2 ©  0  5 6 / 7 )
26 My goal o f learning English is to master how to learn English. (1 2 3 1@1 5 6 / 7 )
27 My goal o f learning English is to establish my own style o f learning English.

(1 2 3 1 ^  5 6 / 7 )
28 My goal o f learning English is to actually use English in my life s i^h as for work, travel, and 

communicating with people throughout the world.
29 I am good at setting goals for my learning English.
3 0  I have my own style o f learning English.

(1 2 3 © 5 6 / 7 )
(1 2 3 © 5 6 / 7 )
(1 2 3 © 5 6 / 7 )
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31 I have a clear goal for my learning English. (1
3 2  1 feel in control over my learning o f English. (1
3 3  I would like to make a lot of friends overseas. (1
3 4  M ost o f my favorite actors and musicians are either British or American.

( 1 2  3  (4) 5
3 5  I long for American or British culture. ( 1 2  3  @__ 5_

/ T )  
/ T )

3 6  I would like to make American or British friends. (1 2 |3| ©  5  6 / T )
3 7  Intelligence is something you are born with and cannot change. ( 1 2  3  @ _ _ 5 _ _ ® /T )
3 8  The most important ingredient in learning English is my overall language ability.

( 1 2 ^  4 5 6 /T )
3 9  I believe I can communicate with native speakers o f English if I make a proper effort.

(® 2 I  4 5 6 /T )
4 0  Com m unicating in English should not be so difficult since 1 can speak my native language: Japanese.

(® 2 i  4 5 6 /T )
41 I believe everyone has the ability to m aster a foreign language. ( CD 2 |3| 4  5  6 / T )
4 2  It is too late to master spoken English since I have been taught mainly gram m atical rules.

4 3  I study English because I like it.
4 4  I feel satisfaction when I am learning English.
4 5  I wish I could learn English without going to school.
4 6  I want to continue studying English for the rest o f my life.
4T I am learning English because English is a com pulsory subject for me. (®
4 8  The main reason I need to learn English is to pass exam inations. (1
4 9  I am learning English because English is a must for Japanese people (1 

in the global community.
5 0  Learning English is important to me since it broadens my view. (1 3  5  6 / T )

+ Please check if there are any items you have not responded to.
+ Thank you for your cooperation.

(0

Open-ended Questionnaire (November 2000)

The purpose of this questionnaire is to ascertain your motivation for learning English. I do not intend to 
com pare your responses with others nor to evaluate them. I will use the valuable data you provide only 
for English education research purpose by exploring how you study English and with what kind of 
motivation. Please answer the following questions.

Gender M ale( ) Female O  ) ID NO 0 4 3 9

1 ) Would you like to be able to express your opinions in English? If so, why?
I would like to be so in order not to get confused when I face the opportunity o f  m eeting fo re igners..

2 }  Is it difficult for you to express your opinions in English ? If so, why do you think it is difficult? 
It is difficult because I have not expressed in English before.

3 )  D id you have any experience having to express yourself in English in high school? If so, what kind o f  
activity was it?

No, 1 have not done it before.
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4 )  D o you get anxious about speaking English in public, using a microphone? I f  you do, why?
No, I am okay doing it.

5 )  P lease write what you  fin d  the m ost significant in this project and what you fin d  the m ost 
meaningless.

Significant: To becom e able to express my opinions in English.

M eaningless: I could not exchange opinions with others but just put my own opinions in computer.

6 )  P lease write what you fe e l is m ost enjoyable and what you fee l is most boring.
Enjoyable: Working in a group was enjoyable.

Boring: It was a bit tough since I needed to put forward my opinions every v/tck.

7 ) What would you like to be able to accomplish by the end o f  this project?
I would like to be able to express my opinions.

8 )  A s  a member o f  a group, what do you think you can contribute to the group project most, and what 
do you  think you can contribute to m ost?

? (no answer)

9 )  What do you think o f  working in a group rather than working individually?
1 think group work is good.

10) What do you think your group as a whole will be able to achieve?
? (no answer)

Open-ended Questionnaire (January 2000)

The purpose of this questionnaire is to ascertain your motivation 
com pare your responses with others nor to evaluate them. I will 
for English education research purpose by exploring how you 
motivation. Please answer the following questions.

(T) Gender Male ( ) Female ( Q  ) ID NO: 0 4 3 9

♦  P lease  w rite in deta il as p ossib le. +  +

for learning English. I do not intend to 
use the valuable data you provide only 
study English and with what kind of
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@  What do you think your group obtained through this project?
By exchanging our opinions each other and together developing one final draft at the end, I realised we 
could create something through cooperative work.

@  What do you think you achieved through this project?
Since I did not have such opportunities to make English paragraphs and express opinions in English 
before, I think through this project I felt much closer to English.

Are you satisfied your contribution to the group project or not? Why do you think so?
I was able to express my opinions fully, I think.

@  Could you do your oral presentation in a relaxed manner, or were you nervous? Please indicate 
your anxiety level by circling the appropriate number below:

1: very relaxed 2: som ewhat relaxed 3 : neither relaxed nor nervous © : som ewhat nervous 
5: very nervous 

What is the reason for your answer?
I did not have confidence to answer the question.

@  Do you think this project was in some way different from the type o f  learning you experienced in 
junior high school and high school? I f  it was different, please say how. Did you like the project or not? 
What is the reason for your answer?
Different from gram m ar focused learning in high school, though I felt difficult to express my opinion in 
English, it was interesting and significant to me very much.

( t) H o w  was your learning outside o f the classroom? Was it fun?
It was a bit tough to think one new opinion per week.

@  Did you like learning using the e-bulletin board called Alta-Vista Forum, or not? What is the reason 
for your answer?
Although exchanging opinions was interesting, since I need to put one opinion into the computer, it was 
tough.

@  Was it good for you to choose your theme by yourself rather than being told your theme ? What is the 
reason for your answer?
It was really good since I was able to think my opinion naturally about the theme.

@  Do you think your self-expression ability improved through participating this project? I f  so, how 
much did you improve? What is the reason for your answer?
I think I was able to improve my self-expressing ability very much. I came to be able to express m yself in 
English, w ithout worrying about grammar.

@  Compared with last April, how is your confidence in self-expression? Do you have confidence? Or 
are you still anxious? Why is this so?
1 still get nervous.

@  In terms o f self-expression, do your anxiety and confidence levels differ in speaking and writing? I f  
they are different, why is this so?
1 still get nervous in speaking in public.
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Interview (May 2000)

01 <^Interviewer - Let me ask some questions. I Are you Ms. K, right? / First o f  all, I  would like to ask, /
02 year you took my English class, /  And how was the other English class?  /  textbook, teacher, what do
03 you think o f the class itself? /  Then, com pared with my class, tell me its difference with my class!

04 The other class was watching the video,/ watching a video of story,/ doing exercises in the textbook. /
05 Honestly, I did not understand them much , or I rather was not motivated to do it ...,

06 <Clnterviewer - Now. Other foreign classes, how was it? ̂

07 I took German. It was very enjoyable. /It was fun. /  Though a teacher was strict, he taught clearly. /  It
08 was like a study at high school..., // Was that teacher good? His personality, for example. // Yes.

09 <^Interviewer - Then, last year, you have practiced  writing and discussion using computer in my
10 class. /  Prior to that, /  in spring last year you have practiced how to write (writing strategies),
11 haven't you ? I  And did you also take Computer Basics ? >

12 (no, physically expressed )

13 < ’Intcrvicwcr No, you have not taken it. >

14 (no)

15 ^Interviewer - Then, you have not practised computer at all in spring sem ester last year?  /  Now I
16 would like to ask you about writing. /  For doing that project, / Was the writing practise enough
17 preparation for writing in fa ll semester last year?  /  Please tell me about it!

18 I had not used computers before, /  so at first I was doing it by asking my friend who are familiar with
19 computer, / But once I got used to it, I did it by m yself and found that easy.

20 <Clnterviewer - About writing, how was the writing practice?

21 It was rather difficult. / Without paying much attention to grammar, I wrote using a dictionary.

22 c^Interviewer - 1 mean writing practice  / you have in fact practiced on pro ject /  Was the preparation
23 enough ? / Or wasn't enough preparation at a ll?  / How about it?

24 Ah, you mean about me?

25 <Clnterviewer - I mean you have practiced  writing in spring sem ester last year, /  was it good
26 preparation for fall semester last year?  >

27 Yes, it was indeed good preparation. Very much. In the fall semester, 1 could use what I learned in
28 Spring semester.
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29 <Clnterviewer - Yes, now then. I A bout the significance or purpose o f  the pro ject you can think of, /
30 could you explain the significance and purpose ?

31 Probably in most o f the English classes, I just listen what teacher told/ Though it was tough to write
32 every week, /1  was happy to see that I could write in English.

33 <Clnterviewer - Now then, you have learned English using e-bulletin board (alta-vista forum , /  H ow
34 was it? >

35 Since 1 was able to read English written by others, / it was very good.

36 <Clnterviewer - You have discussed in group, how was i t ? ^

37 I sometimes thought personal work may be better than group work, (laughing)

38 <^Interviewer - Well, then, do you yourse lf have a sense o f  participating in the project or you don't
39 have it? / A nd  what is the reason fo r  it? ̂

40 Yes, I do have it. /Because at the end we developed an essay in English together

41 ■^'Interviewer - Well, compared with you in A pril last year, /  have your confidence in speaking and
42 writing changed?  / I f  there is any, please tell me the reason. >

43 Though 1 do not have much confidence in speaking, I was able to improve my writing skill very
44 much.

45 ■^Interviewer - Have you obtained confidence ? !>

46 Yes, I did  ob ta in  confidence / A lot better than before.

47 <^Interviewer - Now then. / This time, about speaking and writing, /  compared with you in A pril last
48 year, your level o f  anxiety in speaking and writing, /  any changed on anxiety level?  / Or what is the
49 reason fo r  it ? >

50 In terms of speaking, I still have a level o f anxiety just as before. / But about writing / though I
51 thought I was not able to write in English at all before /  I realised I could write and thus could lowerd
52 my anxiety over writing English.

53 ■‘̂ Interviewer - Then, about oral presentation, /  could you do that with confidence?! Or did it with
54 anxiety? /  How was i t ? ^

55 Though I did not have much confidence and was a bit shy about doing it, I managed to do it.
56 (laughing)

57 <Cfnterviewer - Then, you have answered on the same questionnaire in A pril last year and January
58 this year, / there were some differences. I  would like to ask you the reason. / First, about 7 like
59 learning English because I  was taught by a good English teacher in the p a s t. ' /  This means you  did
60 not have such teacher in your high school. / Does this mean, after you entered to the university, you
61 m et a good teacher n o w ? ^

62 (no, physically expressed)
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63 <CAccording to your responses on Item 21 7 am good at learning English 'you became not so g ood  at
64 English in January. Do you remember something about this? / Could you explain why by yourself?
65 f o r  example, you have not studied, or ̂

66 Rather than saying I am good at English /  I mean learning English for the entrance exam, I was
67 confident over such English since I put in a lot o f effort for the entrance exam. /  However, at the
68 beginning, I realised I was short of real English ability through studying real English communication.
69 /  After the project, I came not to think so due to my experience in the project.

70 <Clnterviewer - Your response on Item 21 'When studying fo r a test, I  try to determine which
71 concepts I don't understand w ell.' /  was changed fro '4' to '2', why is this ? ̂

72 Because of the project. / 1 came to be able to check by myself, I think.

73 <^Interviewer - Your response on 'My goal o f learning English is to actually use English in my life
74 such as work, travel, and communicating with people in the w orld .' /  became from '1' to '4'. / Why is
75 this? ̂

76 W ell,/ because I felt the necessity of English for communication purpose, different from that for
77 entrance exam.

78 <CInterviewer - Then, your response on 7 am good at setting goals o f  learning English.' has changed
79 from T  to '4' j also your response on "I have my own style o f learning English' has changed from 'I ’
80 to '4'! Why do these decreased?^

81 My study for the entrance exam was over. I have been studied English very very hard, / I had a
82 certain degree of confidence for the entrance exam. / But I realised that study at the university is not
83 for entrance exam, it is different. /1  think I will gradually get used to it.

84 <Clnter\’iewer - Your response on Item 34 ' M ost o f  my favorite actors and musicians are either
85 British or American.' has been changed from '6' to '4'. /  Your response on Item 35  7  long for
86 American or British culture.' Changed from '6' to '4.' /  Your attitudes toward Anglophonic culture
87 has been changed, why is th is? ^

88 Although in my high school days, I did not listen English music and watch English movie, /in
89 university I started to listen and watch them, I think.

90 <Interviewer - Your response on Item 37  'Intelligence is something you are born with and can not
91 change.' has changed from '3' to '!.' I  on 'I believe I  can communicate with native speakers o f English
92 if  I made a proper effort' has changed from '3' to 7 .' /  on Item 41 'It is too late to master spoken
93 English since I have taught manly grammatical rules' also changed from '3' to '1.' / Then, your
94 response on Item 42 7 believe everyone have the ability to m aster foreign language.' has changed
95 from '1' to '5'. /  On these items, your response has dramatically changed. How do you come to think
96 s o ? ^

97 Yes. /  English communication, since I studied English for entrance exams, I thought it was impossible
98 to have English communication ability. /  But by participating in the project, I came to believe I can
99 have English communication ability / 1 believe this to be the case especially in writing / 1 really think
100 it is not too late to study English for communication.

101 <^Interviewer - Let me ask a bit more. / Your response on Item 47  7 am learning English because
102 English is my compulsory subject.' has changed from '3 'to What do you think o f  this? ̂
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103 Of course, at the university I want credits (as part of university requirem ent). So I have motivation to
104 study English for this purpose in order to graduate.

105 <^Interviewer - Then, your response on Item 50 'Learning English is important to m e since it
106 broadens my view .' changed from  '4' to '2.' /  Does English broaden your views? ̂

107 English is necessary to communication, I think. / And I think it is im portant for me, since it broadens
108 my view.

109 <Clnterviewer - Compared with you in high school, is there any changes on your attitude o f  learning
110 English now?  / How is it different, in what kind o f  learning English?  /  Why is that?  ̂

111 Now, when I was studying English for the entrance exam, purpose was only for the entrance exam. /
112 I was studying only for it. /At university, it is different in the sense that I study English for
113 communication.

114 <Interviewer - Compared with you in high school, as a language learner, is there any changes on
115 you?  /  What is the reason fo r  it?  / In high school, did you fee l you  were forced  to study? I Or you are
116 not feeling  so now?  >

117 In high school, I did it only for the entrance exam. / Now I have a feeling that 1 would like to study
118 voluntarily for developing English com munication ability. /  I am different in this sense. / 1 do have a
119 different feeling in the sense that now I can direct m yself voluntarily in learning English.

120 <Clnterviewer - Now then, what do you think you personally obtained from  that p r o je c t? ^

121 It is basically that 1 came able to express m yself in writing.

122 <^Interviewer - During spring break, did you do any type o f  learning English ? ̂

123 During the spring break, I did not do any kind of study in particular /  but I began to watch English
124 movies, which I have not watched before, and to listen to English songs, which I have not done
125 before.

126 <Clnterviewer - Study abroad, language school, the study for English qualification, English movie or
127 English music, are you doing any kind o f  learning English outside o f  the classroom now?  / Was it due
128 to what you have learned through the project?  /  /  mean, do yo u  think your learning on pro ject
129 prom ote these learning outside o f  the classroom i f  any? ̂

130 At this moment, though I am not thinking of study abroad, language school since it is difficult
131 financially, I am thinking of challenging for some kind of qualification.

132 <Clnterviewer - Okay. Thanks very much indeed.

Learner D



Open-ended Questionnaire about Previous English Learning 
Experience (April 2000)

The purpose of this questionnaire is to ascertain your motivation for learning English. 1 do not intend to 
com pare your responses with others nor to evaluate them. I will use the valuable data you provide only 
for English education research purpose by exploring how you study English and with what kind of 
motivation. Please answer the following questions.

(T) G ender M ale( 0 ) Female ( )
@  Your m ajor Law___________________________
@  H ave you stayed in an English speaking country?

I f  you respond ‘Yes’to (3) , how long was your stay?
( ) up to 2 weeks ( ) up to 1 month (
( ) up to 6 months ( ) up to 1 year
( ) more than two years.

@  Please explain the reason why you came to like or dislike learning English, with detailed events fo r  
each year a t each level (before junior high school, jun ior high school, high school, now). You can also 
write about any learning o f English outside o f  school. Please state any psychological changes that 
caused you  to like or dislike learning English. That is, please write a history o f  your English learning  
motivation.

***Please write as much detail as possible!***
J H l: 1*' year at junior high school, JH2: year at junior high school, JH3: 3"  ̂year at jun ior high school,
H I: 1*' year at high school, H2: 2“' year at high school, H3: 3 '“* year at high school

(JH l)  Although it was my first experience to meet English, 1 did not have a particular feeling I disliked 
English.

(JH 2) Similarly, I was just taking English class w ithout feeling that I was not good at it.

(JH 3) Different teachers taught me English for each year in junior high school, I was able to becam e not 
disliked English.

(H I)  Although the preparation work for the class was increased, somehow I m anage to do it . An 
English teacher just came back from Australia, the teacher talked a lot about Australia.

(H2) I had a writing class and had the opportunity to com pose English writing. I w as excited to know if 
my com position was correct.

(H3) It was tough due to the increase of the am ount o f long text reading

(Now) Since 1 have not studied English in the last couple of months (after entrance exam ), I am anxious 
if I can catch up with others in the English class.

(outside o f classroom, language school, before Junior high school) 1 had been studied English in cram 
school since year of junior high school.

ID NO 0 4 6 8

( )Yes ( Q ) N o

) up to 3 months 
( ) up to 2 years
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Multiple-choice Questionnaire (April 2000 and January 2001)

The purpose of this questionnaire is to ascertain your motivation for learning English. I do not intend to 
com pare your responses with others nor to evaluate them. I will use the valuable data you provide only 
for English education research purpose by exploring how you study English and with what kind o f 
motivation. Please answer the following questions.

Please respond as shown in the example.

Example: I like reading. (1 2 3  4  5 6 / T )

1 strongly agree 2 agree 3 slightly agree
4 slightly disagree 5 disagree 6 strongly disagree
/ 7 I cannot answer this question

Please respond to all items. *

1 ^  Refers to the questionnaire administered in April, 2000.
+ Q  Refers to the questionnaire administered in January, 2001.

1 I like learning English because I have made effort in the past. (1 3  0  5  6 / T )
2 I like learning English because of my good grades. ( Ill 2 @  4  5  6 / T )
3  I don’t like learning English because 1 cannot speak English well. (1 2 3  4  (D 6 / T )
4  I like learning English because it is enjoyable for me. (1 g] @  4  5  6 / T )
5  I don’t like learning English because of the grammar-focused teaching in the past.

(1 2 3  1̂  5  6 / T )
6  I don’t like learning English because I could not find any good reason of doing so.

(1 2 3 4 1̂  6 / T )
T I don’t like learning English because 1 was scolded by an English teacher in the past.

(1 2 3 4 (D i / T )
8  I like learning English because I was taught by a good English teacher in the past.

(1 I (D 4  5  6 / T )
9  I feel confident in speaking English. (1 2 3  4  6 / T )
10 I am good at learning English. ( 1 2 ^  4  5  6 / T )
11 I am good at pronunciation. (1 2 3  4  ^  6 / T )
12 I feel uncomfortable if I am named in class and have to answer in English.

( I  (D 3 4 5 6 / T )
13 It em barrasses me to volunteer answers in English. (Q__2__@  4  5  6 / T )
14 I am afraid that other students will laugh at me when 1 speak. ( 1 2  3 ^ 5  6 / T )
15 1 worry about lest results whenever 1 take a test. ( 1 ^  3  0  5  6 / T )
16 I think I can learn English well, but I don’t perform well in tests and exams.

( 1 2  3 0  1  6 / T )
IT 1 feel lost in the English class when the teacher speaks fast in English. (1 |^  @  4  5  6 / T )
18 W hen I don ’t do well in a test, I go back over it to make sure I understand everything.

( 1 2  3 ^ 5  6 / T )
19 1 arrange my schedule to make sure that 1 keep up with my English class.

(1 2 @ i  5 6 / T )
2 0  I always try to evaluate my progress in learning English. (1 2 3  0  6 / T )
21 When studying for a test, I try to determine which concepts 1 don’t understand well.

(1 2 i  0  5 6 / T )
22  I learn from my mistakes in using English by trying to understand the reasons for them.
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(1 2 i  ©  5  6 / T )
2 3  My goal of learning English is to pass the class exam. (1 2 §  ©  5  6 / 7 )
2 4  My goal o f learning English is to get a qualification (official evidence o f English proficiency) such 

as the STEP TEST, TOEFL, or TOEIC. (1 2 3  ©  i  6 / T )
2 5  My goal of learning English is to perform well at school and get good scores on tests.

(1 2 i  ©  5  6 / T )
2 6  My goal of learning English is to master how to learn English. (1 2 3  4  ^  6 / T )
2T My goal o f learning English is to establish my own style of learning English.

(1 2 3  ©  I  6 / T )
2 8  My goal o f learning English is to actually use English in my life such as for work, travel, and

(1 2 J p  4  5  6 / T )
(1 2 I T  ©  5  6 / T )

(1 2 3  ©  i  6 / T )
(1 2 ^  4  5  6 / T )  

(1 2 1 ^  4  5  6 / T )
(1 2 3  5  6 / T )

3 4  M ost o f my favorite actors and musicians are either British or American.
(1 2 3  4  p  6 / T )

3 5  I long for American or British culture. (1 2 3  ©  6 / T )
3 6  I would like to make American or British friends. ( 1 2  3  W|____^5 6 / T )
3T  Intelligence is something you are born with and cannot change. (1 2 3  5  6 / T )
3 8  The most important ingredient in learning English is my overall language ability.

(1 2 i  ©  5  6 / T )
3 9  I believe I can communicate with native speakers o f English if I make a proper effort.

(1 2 i  ©  5  6 / T )
4 0  Com municating in English should not be so difficult since I can speak my native language: Japanese.

(1 2 i  ©  5  6 / T )
41 1 believe everyone has the ability to master a foreign language. ( 1 2  3  0  5  6 / T )
4 2  It is too late to master spoken English since I have been taught mainly gram m atical rules.

(1 2 3  1 ^  5  6 / T )
4 3  I study English because I like it. (1 2 0  ©  5  6 / T )
4 4  I feel satisfaction when I am learning English. (1 2 0  ©  5  6 / T )
4 5  I wish I could learn English without going to school. (1 2 4  5  6 / T )
4 6  I want to continue studying English for the rest of my life. (1 2 @  @ 5  6 / T )
4T  I am learning English because English is a compulsory subject for me. (1 2 0  ©  5  6 / T )
4 8  The main reason I need to learn English is to pass examinations. (1 2 |3) ©  5  6 / T )
4 9  I am learning English because English is a must for Japanese people in the global community.

(1 I  @  4  5  6 / T )
5 0  Learning English is important to me since it broadens my view. (1 @  [^ 4  5  6 / T )

+ Please check if there are any items you have not responded to.
+ Thanks for your cooperation.

Open-ended Questionnaire (November 2000)

The purpose of this questionnaire is to ascertain your motivation for learning English. I do not intend to 
com pare your responses with others nor to evaluate them. I will use the valuable data you provide only 
for English education research purpose by exploring how you study English and with what kind of 
m otivation. Please answer the following questions.

com m unicating with people throughout the world.
2 9  1 am good at setting goals for my learning English.
3 0  I have my own style o f learning English.
31 I have a clear goal for my learning English.
3 2  I feel in control over my learning of English
3 3  I would like to make a lot of friends overseas.
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G ender M a l e ^  ) Female ( ) ID NO 0 4 6 8

1 )  Would you like to be able to express your opinions in English? I f  so, why?
I would like to be so since I may have such opportunity in the future.

2 )  Is it dijficult fo r  me to express your opinions in English ? I f  so, why do you  think it is difficult?
It get difficult when I use technical terms even in Japanese. If I do that in English, it get more difficult in 
presenting the real content thing in English since we need to burden two difficult tasks: technical term 
and translating into English. It is difficult indeed.

3 )  D id  you any experience having to express yourself in English in high school? I f  so, what kind o f
activity was it?
No, I have not had such experience particularly.

4  ) D o you get anxious about speaking English in public, using a microphone? I f  you do, why?
I gel nervous because in English there are more possibilities to make m istakes in speaking than in 
Japanese.

5 )  P lease write what you fin d  the most significant in this project and w hat you fin d  the m ost 
meaningless.
Significant: I can have opportunities to present in English.

M eaningless:

6 )  P lease write what you fee l is most enjoyable and what you fe e l is m ost boring.
Enjoyable:

Boring:

7 ) What would you like to be able to accomplish by the end o f  this project?

8 )  A s  a m em ber o f  a group, what do you think you can contribute to the group pro ject most, and what 
do you think you can contribute to most?

9 )  W hat do you  think o f working in a group rather than working individually?  
It is easier to collect information in group than individually.

1 0 )  What do you think your group as a whole will be able to achieve?
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Open-ended Questionnaire about Previous English Learning 
Experiences (April 2000)

The purpose of this questionnaire is to ascertain your motivation for learning English. I do not intend to 
compare your responses with others nor to evaluate them. I will use the valuable data you provide only 
for English education research purpose by exploring how you study English and with what kind of 
motivation. Please answer the following questions.

©  Gender M a l e (  O) Female ( ) ID NO: 0 4 6 8
+ +  Please write in detail as possible. + +

@  What do you think your group obtained through this project?
Collecting information together and develop one essay.

@  What do you think you achieved through this project?
I was able to express my opinion to a certain degree.

Are you satisfied your contribution to the group project or not? Why do you think so ?
Yes, I could play my part in the group.

@  Could you do your oral presentation in a relaxed manner, or were you nervous? Please indicate 
your anxiety level by circling the appropriate number below:

1: very relaxed 2: somewhat relaxed 3: neither relaxed nor nervous © : som ewhat nervous 
5; very nervous 

What is the reason for your answer?
I get nervous both in Japanese and English when I speak in front o f many people.

(6) Do you think this project was in some way different from the type o f learning you experienced in
junior high school and high school? I f  it was different, please say how? Did you like the project or not? 
What is the reason for your answer?
Up until high school, I did not have such opportunities o f  w orking in a group, discussing about one
theme, and presenting our work. It was a good experience, I think.

How was your learning outside o f the classroom ? Was it fun ?
Since 1 used the internet, it was good to experience new thing.

@  Did you like learning using the e-bulletin board called Alta-Vista Forum, or not? What is the reason 
fo r your answer?
It was good because I clearly understood what other people thought.

@  Was it good for you to choose your theme by yourself rather than being told your theme? What is the 
reason for your answer?
Since the speed of seeking information differed between my interesting theme and the uninteresting one, 
it was good, I think.

Do you think your self-expression ability improved through participating this project? I f so, how 
much did you improve? What is the reason for your answer?
Since I did not have such experience before, 1 think I was able to improve my self-expressing skill to a
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certain degree.

@  Compared with last April, how is your confidence in self-expression? D o you have confidence? Or 
are you still anxious? Why is this so?
I still cannot have confidence in speaking.

@  In terms o f  self-expression, do your anxiety and confidence levels differ in speaking and writing? I f  
they are different, why is this so?
I get confused in speaking since it takes time to translate Japanese into English. In writing, however, I 
can write to a certain degree since I can write according to my pace.

Interview (May 2001)

01 C^Interviewer - Yes. A re you Mr. D, right? / L et me ask som e questions.! F irst o f  all, I  would like to
02 the other English class you took last year. / English class. / Texts, teaching, teacher, /  please tell me
03 how did it different from  my class? ̂

04 The other English class was watching drama video, working on dictation and writing. /  And I was also
05 doing some reading exercises, / though it was about England, /  it w as like reading an essay about
06 England, / 1 read two types of textbook for several exercises..

07 <Clnterviewer - Was there any difference? H ow different from  my class? ̂

08 The difference was ... ,  ..., / although there was long reading exercise, it was basically dictation and
09 listening focused class. / Your class was rather writing focused,/ and we did some TOEIC listening
10 exercises. / 1 remember there was no writing exercises on the other class.

11 -^Interviewer - How was other foreign language class? ̂

12 You mean those of last year?

13 <Clnterviewer -  Yes. >

14 I have used one text for each German class, worked on sim ilar gram m atical rules in the same pace,/ I
15 do not think there were much difference.

16 <^Interviewer - Yes, I  assume you remember you have practiced  writing and discussion using
17 computer since last fall. / Have you taken computer class?  / Such as com puter Basic. !>

18 No, I did not.

19 c^Interviewer - You did not. / Then, you also practiced writing in my class. / Was that practice enough
20 preparation for the project?  / 1 would like to ask about those. ^

21 I think the structure of paragraph and essay, introduction, discussion, conclusion I have learned was
22 very useful in writing paragraph and essay. /  And things like connectors such as 'in addition to' , I
23 intentionally could use it in writing and so yes it was good preparation, 1 think.
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24 <^Interviewer - In your own way, could you explain what the purpose and  significance o f  that project
25 were 7

26 One thing is if we could present in public in oral presentation. / The other was, our self-expressing
27 ability, if  we could express our opinion in English. /1  think these two things are, right?.

28 <^Interviewer - Well, / about alta-vista forum, /  you have leaned English through e-bulletin board, /
29 how d id  you fee l you learned English using it. ^

30 Since I have not used any computers at school,/ thought it was the practice of learning English, / I
31 think it was useful for practicing computers.

32 <^Interviewer - A nd  then, / you discussed in a group, /  how did you fe e l it ?  ̂

33 Since all member of our group was on the stand point o f for, it was a little difficult to discuss. / But
34 discussing in English was something new, /  we have not done, though we were a little em barrassed /
35 at the end we were able to discuss to a certain degree.

36 <^Interviewer - Yes. /  Well, you yourse lf have a sense o f  participating  in the group project?  /  or you do
37 not have it? I A n d  its reason ? ̂

38 W ell, I voluntarily put my message on Alta-Vista  forum(e-bulletin board) /  and so, I read the messages
39 of other members and replied them stating my opinion,/ So yes I think 1 did participate.

40 -^Interviewer - Well, compared with last April, / vour confidence in speaking and writing land
41 changes o f the degree on anxiety o f  those, /  Please give me its reason. ^

42 I did the oral presentation at the end of the course / when doing it, I was indeed nervous; got into a
43 panic and could not speak well. /  But this was not because it was in English but maybe in Japanese as
44 well. /  W e all were nervous in public when we went up onto the platform  in front o f our classm ates
45 //Thus, this time your anxiety increased than last April? // A lthough I did have anxiety last April as
46 well, I think it increased a bit more.

47 <Clnterviewer - Increased a bit more. I A n d  then about your confidence, how  about your confidence in
48 sp e a k in g ? ^

49 My confidence, I did not have much confidence in speaking since I was in junior high school and high
50 school // Your level o f confidence have not changed? / / 1 think it is the sam e as before.

51 •^Interviewer - Then, how about your confidence in writing? ̂

52 The English structure in developing and writing paragraphs and essay /  since I was able to learn that
53 structure, / though 1 did free-composition in test at high school/ it was just I wrote what I thought
54 without paying much attention on structure./ Since I learned the English structure in writing, and was
55 able to pay attention in dividing introduction, discussion and conclusion in writing, / I think it was
56 meaningful for me.

57 <Clnterviewer - Then, about that your anxiety decreased?  / Or you  did not have any anxiety from  the
58 beginning? ̂

59 Although 1 had anxiety /  I obtained how to write strategically (writing strategy) / Though this I think 1
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60 was able to gain confidence, at least in writing.

61 <Clnterviewer - Did it make your anxiety lo w e r? ^

62 Yes, it did decrease a little.

63 -dnterviewer - Then, as you said now, you were very anxious at oral presentation? ̂

64 Yes. That's right.

65 <Clnterviewer - Okay, I  understand. / Then, I  would like to compare your response on questionnaire
66 administered in last year and that in this year. / 1 will compare your response in April, last year and
67 that in January, this year. /  first o f  all, the reason you like English is 'because I  have made effort in
68 the past' 'because o f my good grades'I they use to be '2 and 1' and this time became '4 and 3.' / Why
69 does this happen? / This means you became not so think so. IWhat is the reason o f these changes? /
70 So, you became not to think so, a bit.

71 After all, the Center Test was the result of what I had studied and memorised for the entrance exam //
72 Yeah, yeah // And the result of the C en ter Exam  was happen to be good/ But since this time I
73 realised what I did for entrance exam bore no relation to general English communicative ability in
74 daily life, /I think I lost confidence.

75 <Clnter\’iewer - Yes, one more thing 7 don't like learning E n g l i s h . I  do not know i f  you really like or
76 do not like, but, / 7 do not like...because I  can not speak well' / A t the beginning you thought so, but
77 you became not so think so. / Why is this? >

78 Well, anyway I was able to manage to speak a little, / through w riting practice, I feel it transferred
79 to (positively affected) my speaking, /'because I cannot speak well' is not the reason.

80 <Clnterviewer - Okay, okay. Item 13 'It embarrasses me to volunteer answers in English', you used to
81 be anxious before but now it gets better. / You marked 7 think so a little', how about this? / It used to
82 be 7 '  (Not at all). / Is this the same sort o f  reason ? / Your anxiety decreased?

83 Well, after studying at university for one year / and I have learned things I didn’t learn in high school
84 / I  think in practice my anxiety was lowered a little.

85 <^Interviewer - Now, then. The other one was 7 worry about test results whenever I  take a test.' This
86 decreased from 2 to 4. I Why is this? / /  mean Item 1 5 .^

87 Well, originally, I was not a type to worry about results, / and as I repeatedly said, / your lecture last
88 year was very meaningful, / in a sense I have not done such learning at high school, / So in that sense I
89 gained confidence a bit, I think.

90 <^Interviewer - Well, does it mean it is okay i f  you enjoy doing it / without worrying test scores or test
91 result so m u c h ? ^

92 Yes.

93 <Clnterviewer - You have not responded this. / 7 would like to make American or British friends.', you
94 did not respond on this item at first. / thought you happen to forget to respond on this,! it turned to be
95 '4' this time. / You just forgot? / 1 mean Item 36. >
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96 W e l l ,! . . . , . . . , . . . ,

97 <^Interviewer - You don't remember?>

98 No, I don't.

99 <^Interviewer - I f  so, you won't be able to answer. Okay, this is fine. Now then. / Your attitude toward
100 learning English at high school (last year) and that now. / Is there any difference? / In what sense, it
101 is different? / Could you tell me the reason? P-

102 Though it used to be a subject for memorisation / it became a subject of speaking and writing, / not a
103 subject for memorisation, I think. / So now I think I need a better attitude of learning voluntarily. /
104 The fact English became not a memorising subject was a big thing in my mind.

105 <Clnterviewer - Okay. / Now you compare what you are and what you used to be at high school as a
106 learner, / subjectively looking at you at high school as a leaner, /  Is there any difference as a
107 learner?! For example, you used to feel you are forced to study, but now you do not feed that way? ̂

108 Well, we are working on reading English novel now, / I feel like I should voluntarily prepare for the
109 class in advance. / In high school, I studied English because I could not keep up with others if I
110 didn't / It is due to the difference between a passive and an active attitude.

111 <^lnterviewer - Then, have you personally got anything from that project? ! I f  there is, let me know. >

112 After all, the opportunity 1 was able to present in public, in front of classmates, in English / was a very
113 good experience. 1 think it was very good experience for me.

114 •Clnterviewer - This spring, any kind o f  learning / it does not have to be formal one, / did you do any
115 learning o f English by yourself? >

116 I did not have much opportunity of doing such things particularly.

117 <^Interviewer - You didn't. Okay. / Now such as study abroad, language school, the study for English
118 qualification, or it does not have to be like study, like movie or music, / are you doing some kind o f
119 learning English outside o f the classroom? / I f  you are doing, did the project affect your learning
120 outside o f the classroom, do you think? ̂

121 I do not particularly do such things outside of the classroom.

122 <^Interviewer - Okay, good. Thanks very much. ^
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LearnerA

Open-ended Questionnaire about Previous English Learning 
Experiences (April 2000)

The purpose of this questionnaire is to ascertain your motivation for learning English. I do not intend to 
com pare your responses with others nor to evaluate them. I will use the valuable data you provide only 
for English education research purpose by exploring how you study English and with what kind of 
motivation. Please answer the following questions.

(T) Gender Male ( ) Female (O )
@  Your major Law
@  Have you stayed in an English speaking country?
(5) I f  you respond ‘Yes’to how long was it?

( ) up to 2 weeks ( ) up to 1 month
( ) up to 6 months ( ) up to 1 year
( ) more than two years.

(§) Please explain the reason why you camc to like or dislike learning English, with detailed events fo r
each year at each level (before junior high school, jun ior high school, high school, now). You can also 
write about any learning o f  English outside o f  school. Please state any psychological changes that 
caused you to like or dislike learning English. That is, please write a history o f  your English learning 
motivation.

***Please write as much detail as possible!***
JH l: year at junior high school, JH2: 2"'* year at junior high school, JH3: 3'** year at junior high school,
H I: 1*‘ year at high school, H2: 2"‘‘ year at high school, H3: 3"  ̂year at high school

(JH l)  The English teacher, when I was 1*' year at junior high school, focused on pronunciation. Since I 
could not produce ‘r ’ sound and the teacher repeatedly pointed it out, I started to dislike English.

(JH 2) I had the same English teacher. Since I started not to study English, my grades naturally went 
down. I was in the vicious circle that I disliked learning English, did not study English, got bad grade and 
thus hated it more. Although my mother recommended me to study, learning English was just a pain for 
me.

(JH 3) When 1 became 3'̂ '* grade or junior high school, English teacher has changed to the one who focus 
on idiom. Since 1 did not have to practice pronunciation and the teacher often praised me, I did my best 
for learning English.

(H I)  This was the time 1 gradually started to dislike learning English. In this high school, according the 
English test results, we were put in different classes from A to D. Since I hated to be in lower classes (this 
is my character), 1 made effort in getting in A class (I used to be in B class at the beginning.)
(H2) My grades of English are fairly stable, and thus 1 could attend English classes with fun.

(H3) 1 got very busy for studying many subject of entrance exam. And I studied other subject instead of 
English since English was my strong subject. As a result, I wend down to lower English classes.

ID NO 0 4 6 9

( )Y es ( q ) N o

( ) up to 3 months
( ) up to 2 years
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(Now) English is still the most favorite subject. But now I think pronunciation practice, though 
grammar is important, is the most important subject for communication. From now on, I would like to 
study pronunciation and communicative English as well as grammar.
(outside of classroom, language school, before Junior high school) The teacher at the preparatory 
school was funny and taught us very well. So I was able to study with interest.

Multiple-choice Questionnaire (April 2000 and January 2001)

The purpose of this questionnaire is to ascertain your motivation for learning English. 1 do not intend to 
compare your responses with others nor to evaluate them. I will use the valuable data you provide only 
for English education research purpose by exploring how you study English and with what kind of 
motivation. Please answer the following questions.

Please respond as shown in the example.

Example: I like reading. (1 2 3  4  5 6 / T )

1 strongly agree 2 agree 3 slightly agree
4 slightly disagree 5 disagree 6 strongly disagree
n  I can not answer this question

(1 g >1 3 4 5 6 / T )
(1 2 © 5 6 / T )
(1 2 3 4 5 M/v

(0 © 3 4 5  6 / T )

6/T )

*  Please respond to all items. +

*  I I  Refers to the questionnaire administered in April, 2 0 0 0 .

+ O  Refers to the questionnaire administered in January, 2001.

1 I like learning English because 1 have made effort in the past.
2 I like learning English because of my good grades.
3 I don’t like learning English because I cannot speak English well.
4  I like learning English because it is enjoyable for me.
5  I don’t like learning English because of the grammar-focused teaching I experienced in thepast.

(1 2 3 @
6 I don’t like learning English because I cannot find any good reason of doing so.

(1 2 3 4  5 M / V
I  I don’t like learning English because I was scolded by an English teacher in the past.

(1 2 3 4  5 M / V
8 I like learning English because I was taught by a good English teacher in the past.

( 1 ^  3 4  5 6 / T )
9  I feel confident in speaking English. ( 1 2  3 ^ 5  6 / T )
10 I am good at learning English. (1 2 4 5  6 / T )
II 1 am good at pronunciation. (1 2 |3| 4  5  ® / T )
12 I feel uncomfortable if I am named in class and have to answer in English.

(1 ©  i  4 5 6 /T )
13 It embarrasses me to volunteer answers in English. (1 2 4  5 6 / T )
14 1 am afraid that other students will laugh at me when I speak. (1 2 3  4  5 | ^ / T )
15 I worry about test results whenever 1 take a test. (®  [^ 3  4  5 6 / T )
16 1 think I can learn English well, but 1 don’t perform well in tests and exams.

(1 2 1 ^  4  5 6 / T )
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5 6 / T )

5 6 / T )

5 6 / T )
5 6 / T )

5 6 / T )

5 6 / T )
5 6 / T )

IT I feel lost in the English class when the teacher speaks fast in English. (1 2 @  @
18 When I don’t do well in a test, I go back over it to make sure I understand everything.

(1 2 @ @
19 I arrange my schedule to make sure that I keep up with my English class.

(1 2 1 ^  4
2 0  I always try to evaluate my progress in learning English. (1 ^  (3) 4
21 W hen studying for a test, I try to determine which concepts I don ’t understand well.

(0 ©  3  4
2 2  I learn from my mistakes in using English by trying to understand the reasons for them.

(0 ©  3  4
2 3  My goal of learning English is to pass the class exam. (1 2 4
2 4  My goal o f learning English is to get a qualification (official evidence of English m oficiency) such 

as the STEP TEST, TOEFL, or TOEIC. (1 @  | |  4  5  6 / T )
2 5  My goal o f learning English is to perform well at school and get good scores on tests.

( 1 2 ^  4  5  6 / T )
2 6  My goal o f learning English is to master how to learn English. (1 ©  3  4  5  6 / I tI)
2T My goal of learning English is to establish my own style o f learning English.

(1 ©  3  4  5  l^ / T )
2 8  My goal of learning English is to actually use English in my life such as for work, travel, and

com m unicating with people throughout the world. (J® 2 3  4  5  6 / T )
2 9  I am good at setting goals o f my learning English. ( |©  2 3  4  5  6 / T )
3 0  I have my own style for learning English. ( l| 2 ©  4  5  6 / T )
31 1 have a clear goal for my learning English. (© ] 2 3  4  5  6 / T )
3 2  I feel in control over my learning o f English ( ®  @ 3  4  5  6 / T )
3 3  I would like to make a lot o f friends overseas. ( ©  ^  3  4  5  6 / T )
3 4  M ost o f my favorite actors and m usicians are either British or American.

( 1 2  3 R 5 © / T )

3 5 I long for American or British culture. (0 2 © 4 5 6 / T )
3 6 I would like to make American or British friends. ( ®  y  3 4 5 6 / T )
3T Intelligence is something you are born with and cannot change. ( 1 2  3 4 5 ^ T )
3 8 The most important ingredient in learning English is my overall language ability.

( 1 2  3 4 5 1 / T )
3 9 I believe I can com municate with native speakers o f English if I make a proper effort.

( 1 2  3 4 5 6 / T )
4 0  Com m unicating in English should not be so difficult since I can speak my native language; Japanese.

®  2 3  4  5 6 / T )
41 I believe everyone has the ability to master a foreign language. (|® | 2 3  4  5 6 / T )
4 2  It is too late to master spoken English since I have been taught mainly gram m atical rules.

(1
4 3  I study English because I like it. (|®|
4 4  I feel satisfaction when I am learning English. (|®
4 5  I wish I could learn English without going to school. (|COl
4 6  I want to continue studying English for the rest o f my life. (|® |
4T  I am learning English because English is a com pulsory subject for me. (1
4 8  The main reason 1 need to learn English is to pass exam inations. (1
4 9  I am learning English because English is a must for Japanese people (®  

in the global community.
5 0  Learning English is important to me since it broadens my view. (| ^  2 3  4  5  6 / T )

*  Please check if there are any items you have not responded to.
Thank you for your cooperation.

497



Open-ended Questionnaire (November 2000)

The purpose o f this questionnaire is to ascertain your motivation for learning English. I do not intend to 
compare your responses with others nor to evaluate them. 1 will use the valuable data you provide only 
for English education research purpose by exploring how you study English and with what kind of 
motivation. Please answer the follow ing questions.

Gender M ale( ) Female ( O )  ID NO 0 4 6 9

1 ) Would you like to be able to express your opinions in English ? I f  so, why?
I would like to. I would like to go study abroad in a program of language institution, and to obtain 
English proficiency which can be useful in real society.

2 )  Is it dijficult fo r  me to express your opinions in English? I f  so, why do you think it is difficult?
It is difficult because I do not have basic vocabulary and idioms for that.

3 )  Did you any experience having to express yo u rse lf in English in high school? I f  so, what kind o f  
activity was it?
Yes, I have. I have developed conversation and practiced it in English class.

4  ) Do you get anxious about speaking English in public, using a m icrophone? I f  you do, why?
I do not get nervous.

5 ) Please write what you fin d  is the most significant in this project and what you find  is the most 
meaningless.
Significant: I can have the opportunity o f  learning that I write my opinion in English.

M eaningless: I could not understand what the presenters were talking about.

6 )  Please write what you  fe e l m ost enjoyable and what you fee l m ost boring.
Enjoyable: Debating my values with o thers’ values.

Boring: I did not understand what the presenters were saying.

7 ) What would you like to be able to accomplish by the end o f  this project?
To be able to obtain self-expressing ability in English.

8 )  A s a member o f  a group, what do you  think you can contribute to the group pro ject most t, and what 
do you think you can contribute to m ost?
Every week I prepared for my opinion for the e-bulletin board. But I found that difficult.

9 )  What do you think o f  working in a group rather than working individually ?
I could make efforts due to my feeling of a sense that 1 am a member of the group.
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10) What do you think your group as a whole will be able to achieve?
The im provem ent o f our English proficiency and the ability to discussion.

Open-ended Questionnaire (January 2001)

The purpose o f this questionnaire is to ascertain your motivation for learning English. I do not intend to 
com pare your responses with others nor to evaluate them. I will use the valuable data you provide only 
for English education research purpose by exploring how you study English and with what kind of 
motivation. Please answer the follow ing questions.

®  Gender Male ( ) Female O  ) ID NO: 0 4 6 9
+ Please write in detail as possible. *  +

@  What do you think your group obtained through this project?
To becom e able to express ourselves in English, and to have a sense of belongings that we all are part of 
the group.

(5) What do you think you achieved through this project?
A sense o f responsibility that I am a m em ber of the group.

(5) A re you satisfied your contribution to the group project or not? Why do you think so?
I am satisfied with my contribution because I tried to put my opinions in com puters and gave some 
feedback on others’ manuscript.

(5)  Could you do your oral presentation in a relaxed manner, or were you nervous? Please indicate your 
anxiety level by circling the appropriate num ber below:

1: very relaxed 2: som ewhat relaxed 3 : neither relaxed nor nervous © : somewhat nervous 
5: very nervous 

What is the reason fo r  your answer?
Because we could not prepared enough for it. It was difficult for us to arrange our schedule for meeting.

@  Do you  think this project was in some way different from  the type o f  learning you experienced in 
jun io r  high school and high school? I f  it was different, please say how? D id you like the project or not? 
What is the reason fo r  your answer?
I like it because the class focused on speaking and writing and was better than the class in high school 
focused on reading, translation of tests, and pouring a lot o f information in our head.

( 7)  H ow was your learning outside o f  the classroom? Was it fun?
It was enjoyable. By actually seeking for the information by my.self, though it was difficult in expressing 
our opinions in English, it was useful.

@  D id you like learning using the e-bulletin board called Alta-Vista Forum, or not?  What is the reason 
fo r  your answer?
I liked it. Though it was hard to do that every week, 1 enjoyed putting my opinions in computer since 1 
like computers.

@  Was it good fo r  you to choose your theme by yourself rather than being told your theme? What is the
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reason fo r  your answer?
It was good. I felt easier to investigate it since I originally were interested in that theme.

@  Do you  think your self-expression ability improved through participating this project? I f  so, how  
much d id  you improve? What is the reason fo r  your answer?
I could improve it a little, though not to a high degree. It was good for me to realise my lack o f English 
proficiency. Because I becam e aware of the reality, I was able to improve my self-expression ability in 
English.
@  Compared with last April, how is your confidence in self-expression? D o you have confidence? Or 
are you still anxious? Why is this so?
I still got anxious because I did not prepare for the presentation enough.

they are different, why is this so?
Though in speaking I get nervous since I needed to present to many people, in writing I becam e able to 
write with confidence.

Interview (April 2000)

01 <^Intcrvicwer - Okay, let me ask. You are Ms. A , right? First o f  all, the other English class, how was it?
02 /  about textbook or teacher. /  A nd  how was it d ifferent from  m y class?  / Please tell me about it. ^

03 The other English class was /  a listening focused one using a story o f 'Cousin W illiams. /B ut Mr.
04 Nakata's class was more TOEIC focused at the beginning, and then com position and writing focused. / 1
05 think these are the differences.

06 <Clnterviewer - Well, then. /  The other foreign  language class except fo r  English. /  H ow  were those? >

07 There were two German classes a week, /  since learning German was our new experience at the
08 university, both of these classes were focused on gramm ar. / One German class used a story type of
09 textbook. /  But overall both of the classes were focused on grammar.

10 <^Interviewer - Now. You have practiced  writing and discussion using computers. I  assume you
11 remem ber it. /  You also have practiced how to write (writing strategies) in spring semester. / D o you
12 think it was enough preparation fo r  writing in the project?  / A nd  another question is, have you taken
13 com puter class?  /  Such as Computer Basics.

14 Yes, I took that course.

15 <^Interviewer - You did. Was that enough preparation fo r  using computers on the project in fa ll
16 sem ester? 11 Yes. // Tell me about it.

17 W ell, I have taken Com puter Basics b, /  I original used not to be able to use com puter. / Since I have
18 used it in the spring semester, I was able to use Alta vista forum (e-bulletin board) in your class. / I was
19 able to do such procedure more smoothly than others who have not taken it. / So it was good. And also I
20 have learned how to write such as an introduction. / Though I have not mastered it com pletely, /  I think
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21 it was good because I was able to write English referring to the writing strategy textbook.

22 •Clnterviewer - Then, / could you explain the significance and purpose o f  the pro ject in your own
23 w a y ? ^

24 By putting my personal opinion on the com puter every w eek /  well, ah, we were discussing for or against
25 divorce /  By doing it, well, as a law major student, we have learned about divorce from a legal
26 perspective, / though it was hard to convey such difficult content in English. /  But we seriously
27 considered how to convey our message to others effectively/ it was quite useful doing it, though it was
28 quite difficult, I think. /  And, I think it was also difficult to present in front o f others at the end. /  Thought
29 I was nervous, I thought it was important. // Your do not have to be so nervous. // Yes. (laughing and
30 smiling) >

31 <^Interviewer - Well, you ju st talked about alta-vista forum  before, how  was the learning English using
32 it? It could be the same thing thought.

33 Ah, I was able to check what I did in ‘Com puter Basics b ’, I realised I have improved that skill, /
34 Although typing and expression my personal opinion every w eek was difficult, we helped and
35 encouraged to do that each other. /  So using com puters was good, I think.

36 <^Interviewer - Now, you have discussed in groups, how  was it?

37 Well, group discussion was, since all o f our opinions are for divorce, I do not consider discussion itself
38 passive. / There are other issues behind it, such as the reason for divorce, the issue of their children,
39 since there are a lot of background issue on only one them e, / we were able to discuss, by trying to find
40 some tiny differences together. So I think we did our best.

41 <!lnterviewer - It was tough, wasn't it? >•

42 Yes, it was indeed, (laughing)

43 <Clnterviewer - Yes, yes. Well, then, do you yourself have a sense o f  participating in the group project?
44 Or you don't? ̂

45 Yes, Ah. / Well, when we discussed face to face, we were also able to think about some questions to
46 other groups who were working on the same theme. / And about alta-vista forum, since we all
47 voluntarily made effort in putting our opinions, /  I think I also was able to do my best effort and
48 everyone did their best.

49 <CInterviewer - Well, now, comparing with you in A pril last year, is there any changes on your
50 confidence in speaking and writing? / A n d  how about your anxiety level?  / Could you tell me the reason
51 fo r  both ? >

52 Well, until I entered university, I was endeavouring for mem orising vocabulary and gram m ar for the
53 entrance exam. / 1 have considered m yself as a learner with a good com mand o f English. /H ow ever, after
54 I entered the university, I realised I was not good at speaking and listening at all. / 1 brushed up listening
55 skills in the other English class /  about writing, I have not done it. Since the Center Exam w as mostly
56 multiple-choice type questions, / 1 realised I can learn more by listening to English conversation in TV
57 programs / 1 still have a lot o f things to learn / 1 really think I need to make a lot o f effort and would like
58 to understand a lot better. / Since learning English is a lot deeper, I came to think I would like to
59 understand a lot better by making a lot more effort. / So I did my best. M aking my best effort was good, I
60 think.
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61 <Clnterviewer - Now then, about the level changes o f  your confidence and anxiety, you rather lost your
62 confidence? 11 Yes, that's right. 11 Because you noticed the reality. ^

63 Indeed.

64 '^Interviewer - Although you d id  not have much anxiety, instead it appeared, right?  // Yes, that's right.
65 11 By knowing the reality. >

66 Yes. It was good for myself.

67 <^Interviewer - A n d  you think it was good. / Then, how about oral presentation?  /  You did with
68 confidence?  / Or have you been anxious? ^

69 Preparation has not been, since we all have been busy and hard to get together, / our preparation was not
70 perfect. / But we are happy that somehow' we manage to cooperate each other and did it at the end.

71 <Clnterviewer - Were you  personally anxious about it?  / Or. . > ■

72 I got very nervous. / Now I regret it, I wish I could have done better.

73 <Clnterviewer - You think so. /  Do you think more strongly so than before?^

74 I was indeed very nervous. I think it was good to realise the necessity o f enough preparation in advance
75 For the event.

76 <^Inter\’iewer - Then, about questionnaire I you have responded them in A pril last year and January this
77 year. / I  can see the changes. /  First o f  all, your response on Item  11 'I am good at pronunciation
78 decreased. /  Is this because o f  the reason you mentioned ju st before ? /  That you have the reality.

79 Yes, in my high school days, I thought I pronounced carefully and did okay./ But as we practised
80 speaking and listening, / 1 thought I still cannot pronounce at a certain level.

81 <Clnterviewer - Then, Item 26  /  at fir s t you m arked on ' I  can hot answer this question.' /  ' M y goal o f
82 learning English is to m aster how  to learn E nglish ' /  on this you m arked '2' later. / Why is this difference
83 happened? I A t first, I  d id not understand. Or was it difficult to answ er?  >

84 Or, since in high school I thought it was learning English for university entrance exam. I felt I did
85 established a learning strategy for it. However, I was not certain how it w as going to be for the study at
86 un iversity ...,..., // You did not know what it was gong to be like in that sense. Okay. // since I already
87 had a certain basic knowledge o f gram m ar (though I think I lacked the ability to use that knowledge) on
88 entering university, I thought I had enough room  to improve my skills in the sense of m aking a lot more
89 opportunities to use English. / / 1 see. // Yes.

90 <Clnterviewer - Then, Item 3 0 .1 On ' I  have my own learning style o f  learning English, 'you  used to have
91 a strong confidence, /this time, it rather decreased, jit decreased from  1 to 3. // Yes. // How about
92 these? ! D id you fe lt you did not want to study since there was no entrance exams anymore?

93 English learning at high school / thought it was a learning of developing gram m atical ability. / Even if
94 you wish to listen to conversation more to develop speaking and listening ability at later stage (after all
95 of the study o f grammar), / it is difficult to listen to radio (English conversation) everyday. / In that
96 sense, my desire for learning English is not strong enough. / 1 think there is still room for improvement
97 left in myself.
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98 <Clnterviewer - Yes. / Then Item  34 and 35. lYour response on 34 'Most o f  my favorite actors and
99 m usicians are either British or A m erican .' has changed from  '4' to '6'. 11 Yes. 11 Then, your response on
100 7 long fo r  American or British cu lture .' H as changed from  '1 'to  '3' this time. / Your response decreased
101 on both. ^

101 W ell, before, though I am not fam iliar with musicians, /  since I have not been to foreign countries such
102 as A m erica or England, I wanted to study in such places. /  But I realised I am not ready for study in a
103 foreign country, that is, I have not prepared enough for it. / Since there is a lot to do for it, I thought I
104 actually need to prepare for it rather than just longing for it.

105 <^Interviewer - Then you ju s t like noticed the r e a l i t y . ^

106 Yes, indeed.

107 <^Interviewer - Then, your response on  7  am learning English because English is my compulsory
108 subject. 'Has changed f r o m '6 't o '4'? /  H ow  about this?

109 I think I am good at English / Since junior high school, English has bee a necessary subject for the
110 entrance exam. / 1 understand in my mind it is a com pulsory subject / But now since it is an international
111 language, in that sense I think I need to study vo luntarily ....

112 '^Interview er - Not ju st fo r  qualification ? ̂

113 No, so I would like to continue studying English permanently.

114 <^Interviewer - Yes. I  would like to ask you a little more. /  Compared with you at high school, is there
115 any changes on your attitude tow ard learning English ? /  How different in learning English ?

116 At high school, I was not allowed to attend the English class without preparation. / M oreover, it was a
117 kind o f study of memorising and putting knowledge in our head. / At the university, however, in fact I
118 can attend the class without much preparation. (laughing)/but it requires o f us voluntary thought and
119 action /  After all, I feel university is a place where each individual need to study voluntarily.

120 -Clnterviewer - Then, compared with you at high school, as a English learner, is there any changes?
121 IC ouldyou tell me the r e a s o n ? ^

122 You mean the difference of learning English?

123 <Clnterviewer - Something like, you  became a different learner.

124 When I was in junior high school and high school, 1 did not attempt to make English my strong subject. /
125 I memorised things without much intention to make English my strong subject for the entrance exam. /
126 Now in university, of course I study partly for obtaining a qualification. / But learning English can lead
127 to the study of law such as British and Am erican law. /1  need to develop English as a basic skill to study
128 abroad. /  It was good for me be able to think that I would like to study for such a purpose, I think /  When
129 I was in junior high school and high school, I did not attempt to make my strong subject of English. /  I
130 memorised things without much intention to make my strong subject for entrance exam of English. /
131 Now in university, o f course I study partly for obtaining qualification. /  But learning English can lead to
132 the study of law such as British and American law. / !  need to develop English as a basic skill to study
133 abroad. / It was good for me be able to think that 1 would like to study for such purpose, I think.
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134 <Inter\’iewer - Do you now have a sense o f  studying voluntarily more than you used to do before ?>

135 Yes. Very much so.

13 6 <Clnterviewer - Then, what did you personally obtain from  that project?  / I f  there is any, yes. ^

137 W ell / O h ... I have not had much practice in w riting and expressing my opinion before. /By doing so, it
138 leads to im proving speaking ability. /  And I realised that pressing my opinion verbally and in public is
139 very important. And realised that I was able to use a com puter. / In these senses, it was good.

140 <Clnterviewer - Now, during the spring break, som ething like learning English, /  Or have you done any
141 kind o f  learning English? ̂

142 In the spring break ... / not specifically in fact, just to take the STEP TEST (pre 1st grade) or TO EFL /
143 doing such studies when I have time, / except for that, this is not specifically during spring break, /  since
144 spring listening to English conversation, I am doing such things.

145 <Clnterviewer - That is all you  do except fo r  the learning at school? ̂

146 Yes. / Som eday, I would like to go for stud abroad when I study enough for it.

147 <Clnterviewer - Yes. /  Now then, you have been doing such things since before?  /  Or did the learning on
148 the project affect your behaviour outside o f  the classroom ?  /  How about this? I A ny influence? ̂

149 In spring last year, I did not feel so. / But in actually using real English voluntarily everyday in fall
150 semester, I felt the necessity of English more and m ote. / Though before 1 gave up listening to English
151 conversation on the radio several time. / now I am actually listening to it since I have started to try and
152 make effort w ithout giving up.

153 -^Interviewer - Okay. Thanks very much. >■
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